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Newsletter 6 
Coaches’ views on SWPBS contextual fit in Cyprus 

 

Cyprus conducted a focus group with 4 local external coaches on the 20 June 2022 with the purpose to 

collect views on the 3-year implementation of the project and identify the contextual adaptations applied 

in the Cypriot context. The focus groups addressed the topics below, however, additional topics that arose 

during the discussion were integrated. A brief overview of their perception is presented below. 

Several parts of the SPWBS framework, with reference to the eight core elements, worked well in Cyprus 

as stated by the coaches. Beginning with the first steps of the SWPBS framework, the development of a 

common vision and philosophy for discipline was positively accepted by schools. In addition, the creation 

of a school matrix based on the selected values was also amongst the activities that teachers 

straightforwardly established in their contexts which illustrates the importance of setting a common 

operational and conceptual background both inside and outside the school and amongst the educators, 

parents, and the community. Then, the reward system, was deemed as one of the favorite parts for the 

children and teachers. The reward system worked very well (for both individual rewards & team rewards). 

Teachers urged to promote and reinforce the positive behavior in school, and students were pleased to 

be part of the new processes and the reward system. Based on the comments, students enjoyed the 

recognition as well as the rewards that followed. 

Two types of challenges were reported. First, 

situational challenges that occurred based on 

general or contextual circumstances at each 

school. Second, systemic challenges related 

with the endured deficiencies of the 

educational system in Cyprus. The most 

common situational challenge was the covid-

19 pandemic. All schools were imposed to 

national lockdowns for three consequent 

months during the first year. Verifying the 

quantitative data analysis results, coaches 

mentioned that not only the lockdowns but also the consequences (e.g., limited time for teaching, limited 

collaboration among students, disorientation from the SPWBS project in the school) had a great negative 

impact on the SWPBS implementation. Then, the reluctance of teaching staff in implementing the new 

approach of certain elements of it, was also a considerable challenge for coaches because they needed to 

step above and convince them. 
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As described above, the Cyprus educational system impose high staff turnover percentages each year. 

School leaders and members of the school leadership team might be among the staff to leave or join the 

school. This requires specific management from coaches and development of certain measures to combat 

with it. Coaches appeared ingenious suggesting a series of measure to be taken against this challenge. 

First, the schools need to vote at the beginning of the school year to reach the 80% benchmark, which 

refers to the staff percentage who are willing to implement the SWPBS approach at the school. Whether 

this is the case, then existing teachers need to conduct specific training to new staff from early on. 

Assistance from the coach is recommended. New teachers need to review all the material produced the 

previous year and be guided to the school places where educational aids and labels relevant to the SWPBS 

framework were located. The schools’ vision, philosophy, school matrix, and the teachers’ manual, are to 

be studied. Moreover, new staff can register and visit the SWPBS project platform which includes not only 

an online course for self-paced review on the framework elements but also martials that were produced 

by schools in the past. Next, new teachers are suggested to learn through collaboration. Schools may 

assign an existing teacher as a mentor for the new members, encourage co-teaching of social skills and 

routines, and encourage peer-learning and lesson observations. This way the approach will be effectively 

disseminated within the school from the experienced staff. Collaboration may be also promoted internally 

and externally among teachers at other schools as an effort of ideas exchange. 

Mentoring and support from an experienced coach is important, 

especially during the initial stages. At the same way just as a new 

teacher in a school, peer learning and having a person as a 

reference contact is crucial. New coaches need to take every 

opportunity to participate either passively or actively in trainings 

and meeting with schools, to get induced in the conduct of 

communication with teachers. Peer learning, group learning, 

coaching, mentoring, observation, tacit knowledge are principles 

that a new coach needs to well understand and practiced as part 

of the national pool of coaches. A good coach is also a good student who always asks, encourages open 

communication and exchange views and ideas. 


