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Introduction
WP3: Implementing SWPBS in primary schools
The WP3 ““Getting off” the ground: Implementing SWPBS in primary schools” focuses on the
implementation of Tier 1-intervention. The two Greek partners (AUTH and KMAKEDPDE) followed the
designed experimental protocol to support students’ socio-emotional needs using the Tier 1 SWPBS
framework for 3 years (including the project extension period, M37-M42). The current report provides a
detailed description of the implementation of Tier 1 intervention in Greek primary schools each year,
starting from the recruitment phase till the preliminary analysis of data and research findings discussion.
During the project’s lifetime and the Tier 1-intervention implementation both quantitative and qualitative
data were collected. The detailed and extensive description of the data analysis and the research findings
regarding the impact of the intervention, the answers regarding the research questions and the overall
accomplishment of the project’s objectives during the 3-year period of reference are provided in the Final
Evaluation Report (D5.5).
The main goals of the WP3 that the implementation of Tier 1-intervention in Greek public primary schools
has accomplished include:
•
•
•
•

Implementation of the SWPBS Tiers 1 training manuals in the school teams of the 30 participating
schools in Greece,
Provide systematic coaching and support to the school teams during the SWPBS Tier 1
intervention implementation during the project’s lifetime in Greece,
Provide extended professional development trainings to the whole school staff (of the
participating schools) during the project’s lifetime in Greece,
Collect research data and provide empirical evidence regarding the SWPBS approach’s impact and
fidelity procedures.

The Tier 1 SWPBS theoretical framework
The School-Wide Positive Behaviour Support (SWPBS) is “an implementation framework for maximizing
the selection and use of evidence-based prevention and intervention practices along a multi-tiered
continuum that supports the academic, social, emotional, and behavioural competence of all students”
(U.S. Office of Special Education Programs [OSEP], Technical Assistance Centre on Positive Behavioural
Interventions and Supports, 2018, p.1).
A plethora of research evidence and knowledge base is available in the U.S where SWPBS has been applied
and examined for more than thirty years, reaching out to tenths of thousands of schools (OSEP, 2018).
This extensive implementation has led to the development of an exhaustive database and knowledge base
regarding the SWPBS training, implementation, scalability and sustainability. To the best of our
knowledge, till today there are three meta-analyse available that provide ample support to the Tier 1
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SWPBS positive impact on school environments and outcomes (Mitchell, Hatton, Lewis, 2018; Chitiyo,
May, & Chitiyo, 2012; Horner et al., 2010).
The objective of the current Erasmus+ KA3 SWPBS project is to develop, implement and study
experimentally a three-tiered support framework for promoting positive behaviors in schools. The threetiered support is mainly a preventative model, which main goal is to change the rationale and practice
that schools cope with behavioural problems. The Tier 1-level of intervention is described as universal
prevention or support and it includes the implementation of the Tier 1 at a whole-school level. Specifically,
it includes the definition of school-wide positive behaviors expectations, the expected behaviors in various
school locations (e.g. in the classroom, in the school yard), teaching of the selected behaviors and positive
reinforcement of these expected behaviors.

SWPBS framework’s elements
The SWPBS approach has an inclusive non-discriminatory philosophy and social culture and aspires to
establish the required socio-emotional and behavioural support for every child in a school unit. The
SWPBS can be described as a systems-change framework and not a pre-fixed and packaged program or
just a plain social skills curriculum. The SWPBS enriches the capacity of stakeholders, schools, families,
and local communities to design and
develop effective, healthy and safe
learning
environments.
These
environments are expected to: (a) provide
a systematic and continuous support to
address students’ needs, (b) to monitor
systematically the implementation of
evidence-based practices and learning
outcomes, and (c) follow a continuous
data-collection procedure in order to
enhance and support the data-based
decision-making procedure (Horner et al.,
2015). An important characteristic for a
full-scale systems-change approach is that
it demands a period of at least 3-to-5-years to adequately influence classroom management and
behavioral instruction for all students across the three tiers, as it can be seen in the diagram below (OSEP,
2017).
Tier 1
The Tier 1-level support which refers to the primary prevention is based on the assumption that every
child can display positive behavior, if supported properly. Starting from this theoretical baseline, the
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school staff is trained and guided to assess the educational settings and the environmental context and
incorporate evidence-based practices and resources to enhance the probability of positive behaviors in
the school. Teachers work to encourage, teach and model effectively a series of school-wide values (e.g.
safety, cooperation, respect) and their analogous positive behaviors (e.g. cooperation means helping and
sharing) to all children across the various school areas (e.g. in the classroom, the toilet, the schoolyard,
the corridors). Teachers engage students and their families in order to develop an inclusive and positive
school vision and mission, to identify school-wide social values and to teach separately the expected
behaviors and routines. They also try to detect and acknowledge students’ positive behaviors and to
provide corrective feedback on students’ behavioral problems inside and outside of the classroom.
Teachers who participate in the Tier 1-level intervention are trained and coached with the aid of an
external SWPBS coach and the SWPBS leadership team of each school. Families are also informed and
expected to used the same language and social expectations at their home environment. Recent findings
on Tier 1 show the significance of implementing Tier 1 with fidelity, before proceeding to implement Tier
2 and Tier 3 (Bradshaw et al., 2008; Kim, McIntosh & Hoselton, 2014). By using such a “universal”
approach, the SWPBS approach generates the largest behavioral and academic outcomes for the students.
The SWPBS approach is a systems-change framework that revolves mainly around four elements:
(1) OUTCOMES: They are the defined and expected goals to accomplish, after the implementation of
each Tier level of support in the schools
(2) SYSTEMS: They include the internal and external support and training to empower adults’
behaviors and resilience in the implementation of the SWPBS practices. More specifically, an
external behavioral trained coach provides on-site training, support and consultation to a SWPBS
core team (leadership team in Greek schools) for the Tier 1-intervention implementation. The
content of the training includes several issues like: (a) the definition of the school vision, the social
values and the expected positive behaviors, (b) the design of an instructional social skills approach
to model and teach those behaviors, (c) the set-up of a common recognition and positive
reinforcement system to reward students’ positive behaviors, (d) the design of a hierarchy of
consequences to cope with behavioral problems, and (e)
the collection of data to allow informed-based decisions
driven from the students’ needs and procedural issues.
The school leadership team, with the systematic support
and guidance from the external coach, trains and engages
the rest of the school staff to organize and apply the
aforementioned elements with fidelity. The role of school
administration and of the school principal is crucial and
its active involvement and guidance ensures the
consistent staffs’ participation.
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(3) DATA: There are two datasets included: (a) student’s data regarding the behavioral problems,
attendance, and academic achievement performance, and (b) data regarding the fidelity of the
implementation.
(4) PRACTICES: This element refers to the implementation of evidence-based strategies to support
student’s behaviors. When it comes to Tier 1-intervention, practices include teaching, modeling,
recognition, correcting, giving feedback and re-teaching the proper social behaviors. A key point
for those practices is that all teaching staff in a school will follow a common instructional approach
to facilitate and promote the defined school vision and values.

SWPBS Tier 1 processes
The Tier 1-internvetion level focuses on the primary prevention and it includes eight basic elements that
guide the smooth implementation of the intervention. The consistent implementation of these eight steps
is a necessary prerequisite for schools to implement the Tier 1-intervention with fidelity. The diagram
below displays the eight-step problem-solving approach that school teams have to follow as they will be
working towards developing the following:
•
•

•

•

•
•

A common school vision regarding the development of positive teacher-student relationships and
the establishment of a positive classroom and school climate,
A common policy and philosophy on discipline (i.e., place emphasis on the positive instructional
approach to support students’ socio-emotional needs and behavioral problems instead of using
the “traditional” reactive and negative classroom management strategies),
A universal language for 3 to 5 school-wide expectations (e.g., “be safe”, “be healthy”, “be
cooperative”, “be respectful”) and behavioral rules (e.g., “show cooperation by sharing your
materials”, “show respect by helping others”, “show team spirit by following the rules”),
A series of social skills lesson plans to model and teach the expected behavioral goals in classroom
and in the rest of the school areas. The teachers have to actively engage in both the design of the
lesson plans and the modelling of the expected behaviors,
A school-wide recognition system to detect and acknowledge students’ achievements in the
expected social behaviors,
A hierarchy of consequences to address and cope with behavioral problems.

The rationale of the SWPBS approach is to provide teaches with evidence-based instructional practices
and classroom management skills to develop inclusive, non-discriminatory, positive classroom
environments for all students. The SWPBS project is following this systems-change approach, which
means that the most significant impact will only be achieved on improving students’ behavioral and
learning outcomes, if the intervention is applied at an entire school-level.
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Furthermore, the trainings and systematic coaching of the teaching staff to adopt and use evidence-based
practices inside and outside of the classroom, constitutes the school as the “host environment” for the
primary prevention of behavioral problems (e.g., Waasdorp et al., 2012).

The implementation of Tier 1 Intervention in Greece
Country Context
The Greek educational system is a highly centralized system. The Ministry of Education and Religions
(MoEaR) is the main authority that talks all the policy-making and administration decisions related with
financial issues, teaching staff appointment and curricula contents. During the academic year 2015/2016
for which the latest data are available, there were 4.547 primary education schools in Greece (4.384 public
and 163 private). These schools employed 68.379 teachers (65.229 in public and 3.150 in private schools),
serving 642.707 students (607.811 in public and 34.896 in private schools) in total.
The Ministry of Education supervises the organization and operation of pre-primary schools and primary
schools. At an administrative lever, the schools of the whole country are divided in 12 geographical
educational districts. Each district is supervised by a local authority, which is an annex of the Ministry. In
the area of Central Macedonia, the local authority is Dieythinsi Protovathmias and Deyterovathmias
Ekpaideysis Thessalonikis (KMAKEDPDE), which is the local authority of the project in Greece.
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Related policies
School Guide for Problem Behavior Classroom Management.
The Ministry of Education and Religion and the National Educational Institute have developed a school
guide entitled “Problem behavior classroom management” which provides to the teaching staff
information and guidelines regarding their teaching practices for behavior problems.
P.S. Smile: Socio-emotional capacity building in primary education
The Socio-emotional capacity building program is a project co-financed by the Ministry of Education and
Religion that aims to foster socio-emotional capacity development in primary education institutions
enrolling into activities all community. More specifically, the project aims to empower teachers and
parents with effective tools to more successfully guide socio-emotional development of their children.
Schools Network for Democracy and Democratic Behaviors.
The National Education Institute in cooperation with a network of schools in the primary and secondary
education is applying a program that has as a main objective to sensitize parents, teachers and children
towards a more democratic behavior and awareness.
School Mediation for Conflict Resolution.
The Ministry of Education and Religion and the National Educational Institute have approved and are cofinancing a program about school mediation as a mean for peaceful conflict resolution. The program is
addressed to students of the secondary education and to students of the fifth and sixth grade of primary
education in the prefecture of Thessaloniki.

Setting up the ground
Coaches’ role
Each country was responsible for setting up an SWPBS coaches’ team. The coaching team was in charge
of training and coaching school staff to implement SWPBS elements at Tiers 1, 2, and/or 3. Careful
selection of qualified and capable individuals took place in each country, as it could impact our SWPBS
intervention implementation and project outcomes.
The Ministry/local authority partner collaborated with the research partner in each country to identify
coaches, who should demonstrate evidence on these skills and qualifications:
• Fluent with the scientific knowledge and use of SWPBS relevant concepts: Graduate degree
(master’s or doctorate) in Special Education, School or Clinical Psychology, Applied Behaviour
analysis or related field.
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•

•
•

•

•

Expertise in conducting adult education trainings for at least 2 years: Facilitate in-service teacher
trainings, provide constructive feedback to teachers, participate in collaborative action planning,
conduct staff training activities.
Fluent in oral and written English language: read research articles in English, participate in online
group discussions with coaches from other countries, attend trainings conducted in English.
Excellent interpersonal communication skills: Mediate conflicts and disagreements, facilitate
school team meetings, manage teacher resistance, increase school staff buy-in in SWPBS, ability
to work in groups and receive constructive feedback.
Fluent research and writing skills: adapt and write SWPBS intervention protocol and assessment
tools in native language, develop school training slides in native language, search research
literature, record and analyze data.
Experience and general fluency with technology: operate email, access and work on online
platforms (Moodle), use word processing software.

Each country assigned a supervisor (or coordinator) among external Tier 1 coaches. The following tasks
took place:
1. Meetings on a monthly as a coaching team to coordinate tasks with schools.
2. Meet on monthly basis with other European coaches and coordinators via ZOOM to receive
professional development trainings and discuss challenges encounter in schools.
3. Frequent visits on the online platform (Moodle) to access resources and acquire material.

The Greek SWPBS coaches’ team were also selected based on their wide teaching experience in schools,
their counselling skills and their high educational training. The coaches of the Greek team had several
years of service in schools, counseling experience as school counselors and almost all of them had a Ph.D
diploma as well.
The Greek educational legislation defines as a precondition that in order to “access” a public primary
school unit, you need to have the scientific approval of the school counselor who is scientifically
supervising the school. The schools of the whole country are divided in 12 geographical educational
districts. The 30 participating schools of the project are under the administration of the local authority
KMAKEDPDE. Apart from the cooperation of the local authority, the school counselor must also give
permission to access the schools. In order to overcome this issue, the AUTH team asked from the
beginning of the project that the local authority has the two school counselors in charge of the 30
participating schools, as members of the project. This way the external coaches of AUTH had constant and
easy access to the school units. This strategy proved very effective also regarding accessing the schools
during the covid-19 pandemic. During the covid-19 pandemic access of external visitors to schools were
not allowed. Only school counselors were allowed to visit schools. So having the KMAKEDPDE school
counselors as members of the project provided access together with the external coaches to the schools
for the data collection and the TFI assessment. Moreover, this procedure was suggested from the Greek
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partners to the rest of the countries during an external coaches’ meeting and was approved as very
positive.

Coaching team training and support
Each country’s coaching team was formed and trained locally with their country coordinator, as well as
centrally with all European coaches. An initial 3-day face-to-face training in Thessaloniki was conducted
with all Tier 1 external coaches of partner countries. Consequently, coaches from Cyprus, Romania and
Greece, with the supervision of Finnish partners, met online once a month to share concerns, to get more
information on the intervention, acquire the training material and discuss for the implementation in their
schools to agree on a common route. The online meetings took place at the following dates:
1)
2)
3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)
14)
15)
16)
17)
18)
19)
20)

Online Meeting 1 on the 9th September 2019
Online Meeting 2 on the 23rd September 2019
Online Meeting 3 on the 7th October 2019
Online Meeting 4 on the 21st October 2019
Online Meeting 5 on the 18th November 2019
Online Meeting 6 on the 2nd December 2019
Bilateral meetings in January 2020
Online Meeting 8 on the 20th February 2020
Online Meeting 9 in September 2020
Online Meeting 10 on the 28th September 2020
Online Meeting 11 on the 20th October 2020
Online Meeting 12 on the 24th November 2020
Online Meeting 13 on the 15th December 2020
Online Meeting 14 on the 13th January 2021
Online Meeting 15 on the 10th February 2021
Online Meeting 16 on the 24th March 2021
Online Meeting 17 on the 21st April 2021
Online Meeting 18 on the 1st November 2021 (CICO training)
Online Meeting 19 on the 21st January 2022 (CICO training)
Online Meeting 20 on the 25th March 2022 (CICO training)

Moreover, to support even more the coaches’ work and the quality of the training procedures and the
implementation of the intervention, AUTH and KMAKEDPDE decided to have constant cooperation and
communication between the AUTH research team and the Local authority KMAKEDPDE school counselors.
As it can be seen in the summary tables provided in the technical report of the project’s second year (and
documented in the Greek activity log), almost all meetings of the AUTH research team were made with
the participation of the two local authority school counselors. Insofar, a total of 16 meetings (8 face to
face and 8 online) are organized, which helped the team members program and execute the training
activities easier and faster.
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Schools recruitment
Based on the project’s experimental protocol, the procedure that Greece’s partners (AUTH and
KMAKEDPDE) followed for the sample selection process was randomized. The local authority “Dieythinsi
Protovathmias and Deyterovathmias Ekpaideysis Thessalonikis” (KMAKEDPDE) is responsible for the
policy making and administration of all the primary schools of the region of Central Macedonia
(approximately 1900 schools). KMAKEDPDE supervises a large number of approximately 1900 primary
schools and 600 secondary schools, 14.000 primary school teachers and 12.500 secondary school teachers
and 138.000 primary school students and 116.000 secondary school students. It covers a vast geographical
area of Northern Greece including prefectures of Thessaloniki, Halkidiki, Serres, Imathia, Kilkis, Pierria etc.
The overall population is close to 1.7 million people. KMAKEDPDE field of responsibility includes all types
of socioeconomic profile areas and populations and various types of primary schools.
The profile of primary schools in Greece varies significantly depending on the geographical area and the
educational district. In the far reached rural areas of the country (e.g like some small islands or poor
villages or areas in the borders) there are very small schools with one teacher (“monothesio”) or two
teachers (“dithesio”) or three teachers (“trithesio”) teaching all grades together (some are part of our
sample). These schools often have less than 10 students enrolled. In the large cities of the country (e.g.
Athens, Thessaloniki) there are some large school compounds (some are part of our sample). In addition,
there are a lot of medium-sized schools from both rural and urban areas which are included in the Greek
sample.
At the beginning of the project, on the 17th May 2019, the local authority KMAKEDPDE in cooperation with
AUTH (Aristotle University of Thessaloniki) published a two-pages circular to inform the primary schools
and to invite them to declare their preliminary interest for participation in the SWPBS project. An
informative e-mail was forwarded to the school principals of all primary schools informing them about
the project’s goals, rationale, and its duration.
Afterwards, on the 28th of May and the 30th of May 2019 the AUTH research team in cooperation with
staff from the KMAKEDPDE conducted two informative meetings with the school principals of the schools
that expressed initial interest for participating in the project. From the 58 schools that declared their initial
interest from the cities of Thessaloniki, Halkidiki, Imathia and Kilkis, a total of 32 schools voted positively
for their participation in the project.
The local authority KMAKEDPDE in cooperation with AUTH decided to initially select 32 primary schools,
instead of the 30 schools that were expected to participate in the project. The reason for this decision was
to be able to “absorb” any potential drop out of a school during the project’s implementation. This
decision proved wise, since during the first two weeks of the commencement of the implementation of
Tier 1, two schools decided to drop off and not participate in the project.
From mid-September till the beginning of October, external coaches of the Greek SWPBS team conducted
three informative meetings (25/5, 26/6, 1/10) with the school principals of the 32 primary schools for a
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detailed informing about the project and the finalization of their participation. All schools completed the
school agreement form which outlined their role and tasks in the project.
The 30 participating schools were from the prefectures of Thessaloniki and Halkidiki and Imathia. These
include schools from the city center of Thessaloniki with high SES, schools from the western suburbs of
Thessaloniki with low SES and students with different ethnic backgrounds (two schools have several
refugee-children), schools from rural areas between Thessaloniki and Imathia with very low SES, schools
from urban areas in Halkidiki with middle SES and rural areas with low SES. For the categorization of the
schools in the experimental (Group A) and the control group (Group B), KMAKEDPDE conducted a draw
of five consecutive rounds and placed schools either in group A or B based on the majority of the times a
school was drawn to each group. The table below presents the sample schools overall demographics that
participated in Years 1, 2 and 3.
Table G1. Demographics of schools participated in Years 1, 2 and 3

Year
(2019
2020)

1
–

Year
(2020
2021)

2
–

Total no.
of
teachers

Total no.
of
students

Students
in Special
Ed.

Nonnative
speakers

Group A

Group B

Total no.
of schools

15
schools

15
schools

30

472

3816

101

351

15
schools

15
schools

30

478

3799

93

342

3

2

5

94

804

23

112

Year 3
(2021
2022)

–

Two of the initially selected schools decided to drop out during the first two week of the commencement
of the implementation of Tier 1, and not participate in the project. Overall, 32 schools joined the project
in September 2019 and 30 schools completed the intervention of Tier-1 for the two years of its
implementation, till the end of June 2021. After the completion of the predicted two-year period of the
Tier 1-intervention implementation, several schools declared their interest and intention to continue the
implementation of the Tier 1-intervention for a third consecutive year. The Greek partners decided to
provide additional support to the schools for this effort. Hence, 5 primary schools from the participating
schools continued the implementation of the Tier 1-intervention for the school year 2021-2022. At the
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same time, the 6-month project extension (till 31st of August 2022) proved to be a valuable ally, since the
provided support by the research and coaching teams was completed under the duration of the project.
The form and the content of the provided support throughout the three years of the project is described
in the following section.

Schools’ trainings and ongoing support
Coaches in Greece were assigned to specific schools each and engaged with the schools together with the
KMAKEDPDE school counselor who participated in the project, at least once a month for a meeting with
each school. The Greek training team managed to do all of the whole school staff trainings face-to-face in
both the school years (2019-2020 and 2020-2021) for both the experimental (Group A) and the control
(Group B) schools. Similarly, almost all school leadership teams trainings were held face to face and only
some of them in the second year -due to covid-19 lockdown- were held online.
The AUTH research team and the KMAKEDPDE local authority decided to organize almost all leadership
teams trainings and the whole school staff trainings in the actual premises of each school. This required a
tremendous effort and time because it meant that a very large number of training seminars had to be
executed. As it can be seen in table G2, a total of 231 face to face training seminars were conducted in
every participating school (91 leadership teams trainings and 140 whole school staff trainings) and 8
online leadership team trainings (with 61 schools participating totally in them). Visiting teachers in their
school environment (each school was visited multiple times for all the leadership team trainings and all
the whole school staff trainings) facilitated their feeling of security and acceptance towards the external
coaches of the AUTH team.
Table G2. Summary of all training and support activities of the project.
Activity type
School
leadership
team trainings
Whole school
trainings

staff

Number of events
91 face to face (training
per school) &
8 online (x 61 schools)
140 face to face
(training per school)

Number per project year
1st

year of project: 75 face to face
2nd year of project: 16 face to face & 8 online (x 61
schools)
1st year of project: 75 face to face (60+15 additional)
2nd year of project:60 face to face
3rd year of project: 5 face to face trainings to the five
schools implementing the Tier 1 extension

During the first year of implementation (2019-2020), 15 schools were supported actively by the coaching
and research team (experimental group). Due to the covid-19 pandemic adversities, the schools of Group
A received an additional whole staff “refreshment” training in the beginning of the second school year
(2020-2021). During the second year of implementation (2020-2021), the other 15 schools of the control
group (Group B) received the scheduled trainings. During the third year, 5 schools from both group
continued the intervention and provided training/support. The School Leadership Team Trainings were
held in each school separately (Annex 4), organized in the five following themes:
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1) Establishing staff buy-in (defining school vision and new philosophy of discipline, identifying 2-3
schoolwide expectations).
2) Defining expected behaviors (developing schoolwide matrix across settings by including 1-2 social
behaviors per schoolwide expectation and setting) and social skill instruction activities.
3) Developing a schoolwide acknowledgment system.
4) Correcting problem behaviors and introducing TFI.
5) Developing school’s action plan based on TFI fidelity assessment.
The Whole School Staff Trainings (Annex 5) were held face-to-face in each school separately, in
cooperation with the school counselor of each school, organized in the following themes:
(a) creating positive learning environments (here we emphasize on building positive relationships at
school) to be a joint presentation between principal and external coach
(b) teaching school-wide expectations and social skills (i.e., expected social behaviors) in the classroom,
to be a joint presentation between external coach and internal coach
(c) specific positive feedback (i.e., behavior specific praise and correcting student behavior) to be a joint
presentation between external coach and internal coach
(d) error correction procedure to be a joint presentation between external coach and internal coach.
The School Leadership Team Trainings were delivered by the AUTH external coaches and the KMAKEDPDE
school counselors and the Whole School Staff Trainings were delivered by the AUTH external coaches and
the KMAKEDPDE school counselors in collaboration with the School Leadership Teams.
Another strategy adopted by the AUTH research team had to do with the difficulty of the local authority
KMAKEDPDE to take out of the classrooms and bring all the participating teachers together for large group
trainings. The difficulty was caused on one hand because the KMAKEDPDE does not have the staff to
substitute such large numbers of teachers, in order to take them out of the classrooms to participate in
the trainings and on the other hand because of the very wide geographical distribution of the 30
participating schools. The 30 participating schools come from two different prefectures (Thessaloniki and
Halkidiki) and from 7 different municipalities in the east and the west of the whole educational district.
This means great distances (even 2-3 hours driving distances between them). So, the AUTH research team
in order to be able to execute the trainings in every school separately, decided to group the first and
second training seminar together and the third and fourth training seminar together. This adaptation was
made only after having informed and with the agreement of the coordinating institute CARDET. This
strategy proved very effective, because it allowed the execution of the trainings in each school separately
and face-to-face, thus resulting to much more close and positive relationships among the external coaches
and the school principals and the teachers.
In addition, monthly support meetings (Annex 6) were also pursued to monitor the implementation
process of the Tier 1, to discuss and resolve problems and difficulties and to inform about the nest steps
necessary for its completion. These meetings started taking place in face-to-face meetings with external
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coaches (and continued whenever possible) visiting each school separately at the school venue. However,
due to the covid-19 pandemic adversity, they were interrupted and continued in a more grouped online
form of communication. It should also be mentioned here, that apart from these meetings, the external
coaches who were assigned in each school had a constant and direct communication with members of
the school leadership team, whenever a problem arose or a question needed answering. Tables G3 and
G4 summarize the quantity and duration of the participating schools’ and support.
Table G3. Number and duration of School Leadership Trainings
Year
Year 1 (2019 – 2020)
Year 2 (2020 – 2021)

Experimental
75 face to face (5 trainings x 15
schools) (@ ≈1.5hrs)
-

Control
14 face to face and 8 online trainings
with (61 schools participating overall
in these online trainings) (@ ≈1.5hrs)

In addition, table G4 presents the detailed information about the Whole School Staff Trainings conducted
by the Greek coaching team per year (Year 1 to Year 3).

Table G4. Number and duration of Whole School Staff Trainings
Year
Year 1 (2019 – 2020)
Year 2 (2020 – 2021)
Year 3 (2021 – 2022)

Experimental
75 face to face (4+1 trainings x 15
schools) (@ ≈1.5 hrs)
-

Control
60 face to face (4 trainings x 15

schools) (@ ≈1.5 hrs)
5 face to face refreshment trainings (1 training per school) for the five schools
that participate in the extension of Tier 1 (@ ≈1.5 hrs)
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Implementation map
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Experimental design
Research questions
Based on the research proposal and the research design of the project, the 30 participating primary
schools from the three countries (Cyprus, Greece, Romania) implemented a randomized wait-list
controlled experimental design. The experimental procedures of Year 1 included the randomization of
schools into the experimental group (Group A) and the control group (Group B) and conduct the “SWPBS”
and “Business as Usual” interventions, respectively to Groups A and B. In Year 2, schools from Group A
(experimental) continued the implementation of the SWPBS intervention for the 2nd year, while schools
from Group B (control) were also offered the training and the implementation of the SWPBS intervention.
Overall, the evaluation plan included four main research questions that were preliminary set based:
1. What are the effects of Tier 1 intervention on student and teacher outcomes?
2. To what extent can schools implement Tier I with fidelity with a professional development manual?
3. What factors (i.e., external coaches’ experience from year 1 to year 2, external coaches’ pre/post
evaluation skills, external coaches’ contact with schools, school demographics) moderate progression
toward fidelity?
4. How does progress toward fidelity impact teacher perceptions of collective teacher efficacy and
classroom behavioural climate?

Data Collection Procedures
Phases and Instruments
Based on the initial experimental protocol, research measures were administered 4 times. However, due
to COVID-19 pandemic, the 2nd data collection was postponed due to the covid-19 outbreak as described
below. Due to the extension of the project for a 3rd year, the partnership decided to collect data at the
end of that academic year as an additional measurement. The data collection phases are presented below:
•
•
•
•
•

1st phase of data collection: Oct-Nov 2019
2nd phase of data collection: May-Jun 2021 (postponed)
3rd phase of data collection: Oct-Nov 2020
4th phase of data collection: May-Jun 2021
5th phase of data collection: May-Jun 2022

The selection of Instruments was made on the basis of previous research experiences. The Behavior
Problem Scale selected (Gray & Sime, 1989) has been used in two large-scale experimental studies in
Europe (PALS study in Norway, ProSchool study in Finland). The scale has student (10 items) and teacher
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(13 items) versions and describes different types of problem behaviors ranging from mild (e.g., not waiting
your turn) to severe (e.g., display of aggressiveness) problem behaviors. The scale is used as a sum score
of problem behaviors as it has been found to be a reliable overall problem behavior indicator in earlier
studies.
The Classroom Behavior Climate measure was developed for the Finnish ProSchool study and displayed
very reliable and valid psychometric properties (see Närhi et al. 2015, 2017). In addition, it has been
translated to German language as well (Hoffman et. al 2021). The Classroom behavioural climate scale
has four sub-dimensions: positive learning climate, disruptions, safety, caring for environment.
The Students’ Wellbeing was measured in a short questionnaire probing their well-being from six different
angles. This questionnaire is adapted from the Finnish version of HBSC study (Kämppi et al. 2012) and was
also used in the ProSchool study. The questionnaire was shown to be reliable and valid and easy to
administer, containing 3 items per subscales of: emotional engagement, workload in school, feeling of
justice, student relations, student-parent relationship, student-teacher relationship.
Teachers also rated their collective teacher efficacy and the overall school climate. Collective efficacy was
selected as an outcome, since previous studies in Norway and Finland showed that SWPBS had positive
effects on teachers’ collective efficacy. Both studies have used the Collective Teacher Beliefs Scale
(Tschannen-Moran & Barr, 2004) which includes two sub-dimensions, instructional strategies and student
discipline. School climate was chosen as an outcome as one of the main objectives of SWPBS is to promote
a positive overall working environment and culture in a school. The Revised School Level Environment
Questionnaire (Johnson et al. 2007) has been used in ProSchool research (see e.g. Malinen & Savolainen,
2016) and other studies in Finland and has contains subscales in the current study: collaboration, student
relations, decision making and instructional innovation.
In brief, the following measures were administered to the thirty participating schools in each research
phase according to the Experimental Protocol. From a random sample of students from Grades 4 and 5 in
each research phase from both research groups (Grade 4= 9-10 years old; Grade 5=10-11 years old), and
from Grades 5 and 6 during the 5th measurement (following a more longitudinal rationale).
1. Student evaluation of classroom behavioural climate (Närhi et al., 2015)
2. Student behavioural problems in school (Grey & Sime, 1989)
3. Social relationship quality and well-being (Kämppi et al., 2012)
All the teachers of the participating schools from both groups completed the following:
1.
2.
3.
4.

Teachers evaluation of Classroom behavioural climate (Närhi et al., 2015)
Teacher evaluations on behavioural problems in school (Grey & Sime, 1989)
Organizational health and school climate (Johnson et al., 2007)
Teacher Collective efficacy (Tschannen-Moran & Barr, 2004)
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Background information were also collected from both teachers (gender, age, teaching experience, formal
education) and students (gender, age).
For the assessment of the implementation fidelity of the intervention, the Tiered Fidelity Inventory (TFI)
Tool was also administered in each phase:
•

Modified TFI for Tier 1 implementation (see
https://www.pbisapps.org/Applications/Pages/Tiered-Fidelity-Inventory-(TFI).aspx). The TFI
assessment, included the following measurements:
a. Interviews of at least 20% school staff
b. Interviews of at least 10% of all students
c. 10-minute Interview from the School Principal
d. School Observation

For the translation of the above instruments the SWPBS project adopted the European Social Survey (ESS)
translation guidelines (Dorer, 2016) as part of the TRAPD procedures. TRAPD is an acronym for
Translation, Review, Adjudication, Pre-testing and Documentation, the five interrelated procedures which
form the framework for ESS translation and assessment (Harkness, 2003). These cover the basic
procedures involved in producing a final translated version of a questionnaire.

Data coding and processing
Following the research guidelines provide by the coordinator, at the end of each data collection phase,
partner countries followed the same procedure to enter and code the collected data. All data were first
recorded in excel documents, and afterwards were imported into the SPSS statistics 20 program and
organized separately by each country and measurement occasion.
The data from all countries were firstly checked and “cleaned” for duplicate codes for individuals and any
variable values outside the expected range (typically caused by mistakes in typing). The overall quality of
the data was very good and only a few corrections were needed. Afterwards, necessary corrections were
made, for example to reverse some negatively measured items so that calculation of reliability is
meaningful. Next, the check of reliabilities summary variables were calculated from all subscales. All the
data transformations that were made with SPSS Syntax (Annex 8) were saved in a file so that if there was
a need to make changes in variables, the whole process could be easily repeated. Then, student and
teacher datasets were merged and aggregated where possible (Annex 9).
For the time initial analyses of means and standard deviations and 95% confidence interval of the means
were conducted for all time periods. In addition, calculations of Intra Class correlations (ICC) were made
with SPSS variance components function to assess whether there is between school variance in the major
outcome. Having Intra Class Correlations that are large enough are necessary for running two level models
(random intercept models) which use individual (teacher) or class-level (students) data but have the
primary interest in testing outcomes at the school level, which is the primary unit of analysis in a School
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Wide implementation. ICCs for the problems behavior variables for teacher and student ratings are
reported here.

Study sample
In the beginning of the project, instead of the 30 primary schools that were expected to participate in the
project, the local authority KMAKEDPDE and AUTH partners selected 32 primary schools as a safety
precaution to be able to “absorb” any potential drop out of a school during the project’s implementation.
Indeed, in the first weeks of the schools’ participation, two schools chose to drop out of the project. The
67th primary school decided that did not want to participate in the project (a very low percentage of the
teaching staff voted positive and the school principal announced their dropping off) and the 3rd Evosmos
Experimental school dropped off because they were already implementing another research project and
the workload was considered more than they could handle.
Students’ sample (Year 1 – Year 3)
At the first school year (2019-2020), 30 primary schools participated in the implementation of Tier 1. From
all the students’ and teachers’ population from the 30 participating schools, 927 students from Grade 4
and Grade 5 participated in the research-data collection. The students’ sample at the initial measure (T1)
came from 270 classrooms. These students were 556 from the experimental group and 371 from the
control group. Randomization was done at the school level to avoid any spillover effect. 265 (47.7%)
students were male and 290 (52.2%) were female in the experimental group. 172 (46.4%) students were
male and 196 (52.8%) were female in the control group. The mean age of the participating students’ in
the data collection was 9.88 (SD=.72) for the experimental group and 9.55 (SD=.55) for the control group.
At the second school year (2020-2021), the 30 primary schools continued to participate in the
implementation of Tier 1. Initially, data were scheduled to be collected at the end of the first school year,
but because of the closures of schools due to the COVID-19 pandemic, the data collection was not
conducted. Instead, the second data collection (T2) was conducted in the beginning of the second school
year in September 2020. 1013 students from Grade 4 and Grade 5 participated in the research-data
collection. The students’ sample at the second measure (T2) came from 273 classrooms. These students
were 564 from the experimental group and 449 from the control group. 270 (47.9%) students were male
and 292 (51.8%) were female in the experimental group. 231 (51.4%) students were male and 217 (48.3%)
were female in the control group. The mean age of the participating students’ in the data collection was
9.75 (SD=.70) for the experimental group and 9.63 (SD=.66) for the control group. The third data collection
phase (T3) was conducted at the end of the second school year, in June 2021. 1198 students from Grade
4 and Grade 5 participated in the research-data collection. The students’ sample at the third measure (T3)
came from 354 classrooms. These students were 642 from the experimental group and 556 from the
control group. 311 (48.4%) students were male and 331 (51.6%) were female in the experimental group.
306 (55%) students were male and 249 (44.8%) were female in the control group. The mean age of the
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participating students’ in the data collection was 10.41 (SD=.75) for the experimental group and 10.36
(SD=.66) for the control group.
At the third school year (2021-2022) the project got a six-month extension, and its completion was
schedules for the 31st of August 2022. So the project consortium decided to extend the implementation
of the Tier 1-intervention at a voluntary basis. 5 primary schools (from the initially participating ones)
volunteered and continued to implement the Tier 1. From all the students’ and teachers’ population from
the 5 participating schools in the extension, 253 students from Grade 5 and Grade 6 (a more longitudinal
approach was adopted in the fourth data collection measure -T4) participated in the research-data
collection. The students’ sample at the fourth measure (T4) came from 54 classrooms. These students
were 165 from the experimental group and 88 from the control group. 82 (49.7%) students were male
and 83 (59.3%) were female in the experimental group. 46 (52.3%) students were male and 42 (47.7%)
were female in the control group. The mean age of the participating students in the data collection was
11.54 (SD=.5) for the experimental group and 11.48 (SD=.5) for the control group. The Table G5 presents
all the demographic data of the Greek students who participated in the four data collection phases (T1T4).
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Table G5. Greek Students’ demographics that participated in the research (Year 1 – Year 3)
T1

T2

T3

T4

Group A

556 (60.0%)

564 (55.7%)

642 (53.6%)

165 (65.2%)

Group B

371 (40.0%)

449 (44.3%)

556 (46.4%)

88 (34.8%)

927

1013

1198

253

Male

265 (47.7%)

270 (47.9%)

311 (48.4%)

82 (49.7%)

Female

290 (52.2%)

292 (51.8%)

331 (51.6%)

83 (50.3%)

Male

172 (46.4%)

231 (51.4%)

306 (55.0%)

46 (52.3%)

Female

196 (52.8%)

217 (48.3%)

249 (44.8%)

42 (47.7%)

Group A

9.88 ( .72)

9.75 ( .70)

10.41 ( .75)

11.54 (.5)

Group B

9.55 ( .55)

9.63 ( .66)

10.36 ( .87)

11.48 (.5)

Students (n, %)

Total
Gender (n, %)
Group A

Group B

Age (M, SD)

Teachers’ sample (Year 1 – Year 3)
At the first school year (2019-2020), 270 teachers participated in the initial data collection phase (T1). 152
(56.3%) teachers were from the experimental group and 118 (43.7%) from the control group. 40 (26.3%)
teachers were male and 112 (73.7%) were female from the experimental group. 32 (27.1%) teachers were
male and 86 (72.9%) teachers were female from the control group. The mean age of the participating
teachers in the first data collection (T1) was 47.80 (SD=8.40) for the experimental group and 49.95
(SD=7.42) for the control group.
At the second school year (2020-2021), the 30 primary schools continued to participate in the
implementation of Tier 1. Initially, data were scheduled to be collected at the end of the first school year,
but because of the closures of schools due to the COVID-19 pandemic, the data collection was not
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conducted. Instead, the second data collection (T2) was conducted in the beginning of the second school
year in September 2020. 273 teachers participated in the second data collection phase (T2). 134 (49.1%)
teachers were from the experimental group and 139 (50.9%) from the control group. 40 (29.9%) teachers
were male and 94 (70.1%) were female from the experimental group. 36 (25.9%) teachers were male and
103 (74.1%) teachers were female from the control group. The mean age of the participating teachers in
the second data collection (T2) was 49.51 (SD=8.05) for the experimental group and 48.93 (SD=9.08) for
the control group. The third data collection phase (T3) was conducted at the end of the second school
year, in June 2021. 354 teachers participated in the second data collection phase (T3). 182 (51.4%)
teachers were from the experimental group and 172 (48.6%) from the control group. 54 (29.7%) teachers
were male and 128 (70.3%) were female from the experimental group. 42 (24.4%) teachers were male
and 130 (75.6%) teachers were female from the control group. The mean age of the participating teachers
in the second data collection (T3) was 49.14 (SD=8.82) for the experimental group and 48.11 (SD=9.5) for
the control group.
At the third school year (2021-2022) the project got a six-month extension, and its completion was
schedules for the 31st of August 2022. So, the project consortium decided to extend the implementation
of the Tier 1-intervention at a voluntary basis. 5 primary schools (from the initially participating ones)
volunteered and continued to implement the Tier 1. 54 teachers participated in the fourthcomplementary data collection phase (T4). 33 (61%) teachers were from the experimental group and 21
(39%) from the control group. 10 (30.3%) teachers were male and 23 (69.7%) were female from the
experimental group. 7 (33.3%) teachers were male and 14 (66.7%) teachers were female from the control
group. The mean age of the participating teachers in the second data collection (T4) was 51.7 (SD=8.03)
for the experimental group and 48.19 (SD=9.5) for the control group. The Table G6 presents all the
demographic data of the Greek teachers who participated in the four data collection phases (T1-T4).

Table G6. Greek Teachers’ demographics that participated in the research
T1

T2

T3

T4

Group A

152 (56.3%)

134 (49.1%)

182 (51.4%)

33 (61.0%)

Group B

118 (43.7%)

139 (50.9%)

172 (48.6%)

21 (39%)

270

273

354

54

Teachers (n, %)

Total
Gender (n, %)
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Group A
Male

40 (26.3%)

40 (29.9%)

54 (29.7%)

10 (30.3%)

Female

112 (73.7%)

94 (70.1%)

128 (70.3%)

23 (69.7%)

Male

32 (27.1%)

36 (25.9%)

42 (24.4%)

7 (33.3%)

Female

86 (72.9%)

103 (74.1%)

130 (75.6%)

14 (66.7%)

Group A

47.80 (8.40)

49.51 (8.05)

49.14 (8.82)

51.7 (8.03)

Group B

49.95 (7.42)

48.93 (9.08)

48.11 (9.99)

48.19 (9.5)

Group A

19.80 (7.55)

21.11 (7.91)

20.39 (8.54)

22.58 (7.83)

Group B

22.24 (6.69)

21.79 (8.10)

20.48 (9.35)

19.62 (9.3)

Group A

8.53 (6.68)

9.52 (6.82)

8.95 (6.96)

12.33 (7.69)

Group B

8.73 (7.69)

8.65 (7.63)

7.85 (7.51)

7.86 (5.48)

Bachelor

108 (71.1%)

99 (73.9%)

128 (70.3%)

24 (72.7%)

Master

36 (23.7%)

27 (20.1%)

47 (25.8%)

9 (27.3%)

PhD

4 (2.60 %)

3 (2.2%)

4 (2.2%)

-

Other

3 (2.00 %)

3 (2.2%)

3 (1.6%)

-

Group B

Age (M, SD)

Experience (M,
SD)

Years at school
(M, SD)

Education level (n,
%)
Group A

Group B
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Bachelor

89 (75.4%)

100 (71.9%)

122 (70.9%)

16 (76.2%)

Master

22 (18.6%)

27 (19.4%)

37 (21.5%)

4 (19%)

PhD

3 (2.5%)

4 (2.9%)

7 (4.1%)

1 (4.8%)

Other

4 (3.4%)

5 (3.6%)

6 (3.5%)

-

Preliminary key findings
The table in Annex 10 presents the details about the results and the progression of the TFI assessment in
each one of the participating schools per year (Year 1 – Year 3). The overall picture shows a positive
progression in the fidelity of the implementation of the Tier 1 intervention in all the participating schools
that engage in the intervention every year. It is important to highlight the impressive progress that schools
display from the implementation of TFI in the first year till the implementation of the TFI in the third year.
More details about the differences among groups and the statistically significant differences of the TFI
scores for each school are provided in the Final Evaluation Report. In total, four (4) TFI assessments were
conducted in October 2019, October 2020, May-June 2021, May-June 2022 and May 2021 along with the
student and teacher data collections.
The SWPBS approach is the first time that is being implemented in the Greek educational context. The
research findings of our project are encouraging and clearly suggest the scientific and practical merit and
the potential the SWPBS can offer. At a preliminary level, regarding the first research question about the
effects of Tier 1 intervention on student and teacher outcomes, results showed an overall tendency for
decreasing the behavioral problems and improving the teachers’ outcome measures. In other words,
results showed that Tier 1 intervention had positive effects on student and teacher outcomes for all
schools and in all aspects at T1-T3. The 2nd research question focused on what extent can schools
implement Tier 1 with fidelity after the project’s intervention (T3 and T4 for the schools implementing the
Tier 1 extension in the 3rd year). As it was expected, at T1 the fidelity of implementation was very low, but
overall it progressed displaying an impressive improvement throughout the three-year period. Again, at a
preliminary level, the 3rd research question examined the factors that predict progression toward fidelity.
Initially, a correlation analysis was conducted, followed by multiple linear regression analysis. Pearson’s
correlation coefficient showed that TFI score (T3) was positively correlated with ‘School Location’ and
‘Teachers’ Collective Efficacy’. Based on the school location categorization (0=rural, 1=urban), it seems
that urban schools implemented the intervention with a higher fidelity in comparison with the rural ones.
Finally, the 4rth research question examined how variance in implementation fidelity relates with planned
intervention outcomes. Towards this end, schools were divided into high and low fidelity based on the
median split. Results showed a time effect, suggesting that schools in general tend to progress and
improve over time.
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The most important findings together with an in-depth analysis of the observed outcomes and the
analytic interpretations regarding the research questions presented earlier, are provided in the
Evaluation Reports. Overcoming the covid-19 pandemic adversities, especially for the 2nd data collection
during the autumn of 2020, the overall longitudinal data set (including the 4rth data collection completed
in June 2022) is systematic and large enough to allow for credible longitudinal analyses. This holds both
for the student and teacher datasets which show that:
•
•
•

There is ample data for longitudinal analyses that are most likely to be used with this type of data
(Repeated measures ANOVA, Regression analysis, Cross-Lagged longitudinal analysis (SEM)).
The datasets are properly aggregated and are quantitatively comparable among them.
Point estimates of means across time and their 95% Confidence Intervals suggest that there are
differences in the average levels of some of the observed outcomes. This is promising, as we may
be able to detect some changes towards a positive direction i.e., reduction in problem behaviours,
increase of school climate, student wellbeing, collective teachers’ efficacy etc. that may be
attributed to the intervention. However, this observation should not be interpreted as an
intervention effect at this point, because:
o preliminary analyses do not differentiate between experimental and control group.
o The samples across measurements are not matched, and the existing differences can be
a result of differential sampling at different time periods.

Regarding the measures’ reliabilities, the initial analyses of scale reliabilities in Cyprus, Greece and
Romania show a satisfactory to excellent reliability for almost all the subscales. In very few occasions
specific subscales reliabilities are a little lower, but still at an acceptable level. In addition, some individual
country adaptations to individual subscales or items had to be made (e.g., omission of problematic single
items) after a thorough examination of what might be the linguistic or cultural reasons that may caused a
low fit or a lack of fit to an item. The overall conclusion regarding the scales reliabilities is that the
measures used in the project provide reliable information for all three countries and the result toward
this direction is excellent, as some of the scales were implemented in the first time in all three countries.
It should also be noted here, that all the collected datasets from the schools, both from teachers and
students, were not only individual level data, but the respondents were also clustered. For example, the
teachers completed the measures by offering their individual ratings, but they were also clustered within
the schools at a school-level. In particular, the main interest of this project focuses on the variance among
schools, as we wish to detect the intervention effects at a school-unit level. Students as also clustered at
a classroom-level within schools. The students’ data is anonymous in this study and so for the majority of
the traditional statistical analyses their data were aggregated at a classroom-level (classroom mean
scores). Classroom-level students’ data also have a great interest in analysing the share of variance among
schools and whether this variance can be attributed for example to the fidelity of intervention.
As the initial analyses of the datasets showed, the Intra Class correlations reveal meaningful school-level
variance, with the exception of student data in T1 in Cyprus and teachers’ data in T2 in Romania. The next
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step is to examine the fit of Two-level Structural equation models (SEM) where the school level variance
and its statistical significance and dependency on relevant predictors (e.g., intervention group,
intervention fidelity, demographic variables) can be tested.

Conclusion
The SWPBS approach constitutes a preventive framework oriented to reduce the occurrence of
problematic behavior in schools as a result of learning and rewarding positive behaviors and raising the
student’s well-being and positive school climate. As a prevention program by nature, the results of the
SWPBS project are expected to mostly pay back on long term, and needs a consistent, routinized
environment for learning and shaping positive behaviors.
The implementation of such a large-scale intervention program, like the School-Wide Positive Behaviour
Support (SWPBS) in Greece for the first time, generated new knowledge and understanding about
intervention programs and enriched the involved stakeholders’ views about the demands of these
intervention approaches. The SWPBS approach and intervention is a systemic long-duration school-wide
intervention that in order to accomplish its maximum effects, requires continuous application and efforts
from the schools for a period of three to four consecutive school years. The SWPBS framework is based
on a learning process, which requires first the need to understand the discipline philosophy and whole
school staff adherence to SWPBS support system, to get knowledge and skills to define and better identify
problematic behaviours and design a learning path to shape positive behaviours and an intervention plan
to reduce problematic behaviours and (re)learn more socially adequate behaviours. Perhaps the most
important challenge of the implementation of the SWPBS Tier-1 in the Greek educational context was to
accomplish the shifting of the more traditional teaches’ mindset from a more negative and punitive
rational to a more positive student behavior management and positive discipline. Such a mindset shifting
required, apart from the systematic preparation, the consistent training and support of the teachers, the
encouragement of accepting different ideas and innovative thinking. The persistent work of the research
and training teams of AUTH and KMAKEDPDE in the application of the SWPBS in Greece was invaluable
for helping the large-scale educational community participating in the project to enhance its views and to
embrace the SWPBS approach. Researchers, coaches, school principals, school counsellors and teachers
all worked together to produce a significant impact and enrich the Greek educational context with the
knowledge and research findings of the SWPBS project. The 3-year practical experience of the Tier-1 level
intervention (including the 3rd year extension) and the solid research findings produced from the project
allows for the creation of valuable guidelines and recommendations for the further continuation of the
SWPBS implementation and sustainability. The current report summarizes all the phases of the Tier 1
intervention implementation from the Greek partners that reflects the quantity and the quality of the
undertaken activities during the project’s lifespan as well as performance indicators about the project’s
accomplishments and impact based on the research observed outcomes and on actual successes.
Preparation phase
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The preparation phase of the intervention in Greece included two activities: a) the completion of a
literature review and b) the completion of a needs assessment regarding the Greek educational setting.
In order to understand in depth all the dimensions of the theoretical framework of the SWPBS approach,
the Greek partners reviewed various scientific articles that studied the implementation and the impact of
the Tier 1 intervention in other educational systems and schools. The literature review provided robust
knowledge about cultural differences and adaptations made to other cultural contexts about the SWPBS
approach. After the literature review, which provided an overall view of the theoretical guidelines to
implement the SWPBS, AUTH and KMAKEDPDE conducted a thorough needs analysis on the Greek
educational context regarding the different profiles and needs of the primary schools, the school
principals, the teachers and the school counselors. The aim of the needs assessment was to identify the
current local needs on school-wide discipline prevention and students’ socio-emotional supports and to
highlight the existing institutional difficulties and the existing preventing policies /programs about
classroom management and behavioral problems. For example, the needs assessment revealed the
potential obstacle about having access to the public primary schools. The Greek educational legislation
defines as a precondition that in order to “access” a public primary school unit, you need to have the
scientific approval from the school counselor who is scientifically supervising the school. Apart from the
cooperation of the local authority, the school counselor must also give permission to access the schools.
In order to overcome this issue, the AUTH team asked from the beginning of the project that the local
authority has the two school counselors in charge of the 30 participating schools, as members of the
project. This way the external coaches of AUTH had constant and easy access to the school units. Based
on the collected data from the needs assessment process, the national research team wrote a national
report that led to the development of guidelines and recommendations on action plans regarding the
school-wide prevention support systems.
Recruitment phase
The next phase focused on the schools’ recruitment procedures. The local authority KMAKEDPDE in
cooperation with AUTH (Aristotle University of Thessaloniki) published a two-pages circular to inform the
primary schools and to invite them to declare their preliminary interest for participation in the SWPBS
project. An informative e-mail was forwarded to the school principals of all primary schools informing
them about the project’s goals, rationale, and its duration. The AUTH research team in cooperation with
staff from the KMAKEDPDE conducted two informative meetings with the school principals of the schools
that expressed initial interest for participating in the project. From the 58 schools that declared their initial
interest from the cities of Thessaloniki, Halkidiki, Imathia and Kilkis, a total of 32 schools voted positively
for their participation in the project. The local authority KMAKEDPDE in cooperation with AUTH decided
to initially select 32 primary schools, instead of the 30 schools that were expected to participate in the
project. The reason for this decision was to be able to “absorb” any potential drop out of a school during
the project’s implementation. This decision proved wise, since during the first two weeks of the
commencement of the implementation of Tier 1, two schools decided to drop off and not participate in
the project.
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Afterwards, the external coaches of the Greek SWPBS team conducted three informative meetings with
the school principals of the 32 primary schools for a detailed informing about the project and the
finalization of their participation. At the same time, the ethics clearance approval was collected from the
schools regarding the participation in the intervention, the trainings, the school visits and the data
collection. Similarly, the ethics procedures were followed for informing the parents and acquiring their
approval for the implementation of the project.
The participating schools were from the prefectures of Thessaloniki and Halkidiki and Imathia. These
include schools from the city center of Thessaloniki with high SES, schools from the western suburbs of
Thessaloniki with low SES and students with different ethnic backgrounds (two schools have several
refugee-children), schools from rural areas between Thessaloniki and Imathia with very low SES, schools
from urban areas in Halkidiki with middle SES and rural areas with low SES. For the categorization of the
schools in the experimental (Group A) and the control group (Group B), KMAKEDPDE conducted a draw
of five consecutive rounds and placed schools either in group A or B based on the majority of the times a
school was drawn to each group.
Implementation phase
The commencement of the Tier 1-intervention in the school year 2019-2020 was seamless, but it was soon
interrupted by the covid-19 pandemic adversities. In the beginning of the school year (September-October
2019) the Greek research team proceeded with the data collection from the 15 experimental and the 15
control group schools. Members of the research team together with the school counsellor of each school
visited the schools and distributed the questionnaires to the teachers and to the students of each
participating classroom (i.e., data were collected from students from the 4rth and 5th grades). Only
students whose parents had provided agreement participated in the data collection. As it can be expected,
the schools from the experimental group (Group A) were the first ones to complete the questionnaires,
since after the data collection they immediately started the trainings and the implementation of the Tier
1-intervention.
The Greek external coaches begun with the trainings of the school leadership teams of each school. The
SWPBS school leadership team consisted of 3-5 teachers, members of the school management team that
were responsible for the implementation and the supervision of the SWPBS Tier 1-internvetion in their
school. The school leadership team’s role was critical for the successful implementation of the Tier 1intervention. The Greek external coaches were always accompanied by the school counselors of the
schools, every time they visited a school unit either for data collection, or for a training seminar or a
leadership team support meeting. Having both the school counselor and the external coach present every
time in all the activities in the schools, added “weight” and facilitated the acceptance of our external
coaches on behalf of the school principals and the teachers. In addition, when schools are functioning
during the covid-19 safety measures period, access is not allowed to any external visitors. However,
because of the cooperation with the two school counselors, the external coaches of AUTH continued to
have access to the school units and were able to conduct the training seminars and the meetings.
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The AUTH research team and the KMAKEDPDE local authority decided to organize almost all leadership
teams trainings and the whole school staff trainings in the actual premises of each school! This required
a tremendous effort and time because it meant that a very large number of training seminars had to be
executed. By December 2019 the 5 trainings of the School Leadership team of each school were
completed (Annex 4). These trainings were conducted separately at each school’s location. After the
completion of the school leadership teams trainings, the external coaches in cooperation with the school
leadership teams started (mid December 2019 – mid February 2020) the 4 scheduled whole school staff
trainings. These trainings were also conducted at the location of each school separately and were
completed by the first days of February 2020. As it is described below (and can be seen in Annex 5), a fifth
additional refreshment training was conducted for the whole school staff of the schools of the
experimental group in the beginning of the school year 2020-2021. Overall, a total of 5 school leadership
trainings and 5 (4+1 additional) whole school staff trainings were conducted during the first year of the
Tier 1-implementation in the schools of the experimental group (Group A). In addition, the schools were
supported by school staff support meetings were the external coaches assigned to each school had the
opportunity to provide support and discuss with the members of the school staff about problems and
difficulties that arose in the implementation of the intervention (Annex 6). Furthermore, the schools of
the control group (Group B) received more general, not relevant to the intervention, training seminars
(Annex 7).
The whole plan was progressing seamlessly, and the intervention was being implemented by midFebruary 202, until mid-March 2020 when the covid-19 pandemic outburst occurred. All the primary
schools, at a national level, were closed and remained closed for almost three months (11th March 2020
till 9th May 2020). During the lockdown period, teaching was held online for all the primary schools. During
these three months the Greek research team in cooperation with the external coaches organized online
support meetings and provided additional support and training to the teachers on how to implement the
SWPBS approach in an online distant teaching classroom. However, only some of the main elements of
the SWPBS approach were actually implemented in practice, despite the harsh efforts of the external
coaches and the teachers to prepare teaching materials and simulate a normal-running implementation
of Tier 1. It should be noted though, that several teachers did an amazing job and developed valuable
materials in applying the SWPBS Tier 1-approach in a distant online classroom. Evidence of these good
practices are uploaded in the database of the project’s webpage that are open access and available to
everybody. In addition, dissemination activities presented these good online SWPBS practices to other
teachers, in case they would need to implement them too. The reopening of schools a few weeks befor
the end of the school year and the summer holidays was done only for teachers and students to practice
the strict safety measures imposed by the government and external visits to schools were prohibited. Due
to the cooperation with the school counselors, the Greek external coaches could have access to the
schools, but the project coordinator and all research teams decided to postpone the 2nd data collection
phase, due to the long lockdown and school closure period and the very brief period of the intervention
implementation. In sum, the covid-19 pandemic lockdown exactly the period when the most important
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steps of the SWPBS Tier 1 intervention were about to be implemented, significantly limited the impact of
the intervention in the 15 experimental schools.
Upon the beginning of the second school year (2020-2021), the covid-19 pandemic was still apparent, and
the safety and health measures applied to schools were very strict. Thus, this resulted in a far from normal
situation for both teachers and students. Teachers and students were very stressed and had to learn to
function within the classroom under the new safety and health protection measures, wearing masks etc.
Schools also had to be prepared for a possible second lockdown and to be able to cover the curriculum
and teaching content of the previous year. After getting a license form the KMAKEDPDE authority, the
Greek external coaches accompanied by the participating schools’ school counselors visited the schools
and distributed the questionnaires for the 2nd data collection phase to all teachers and to students (of the
4rth and 5fth grades). After the data collection, the external coaches conducted a 5th additional training
to the whole school staff of each school. This was done for two reasons. The first was to refresh the
teachers’ knowledge and reflexes about the Tier 1 intervention steps and the second to help acclimatize
faster the annual substitute teachers who were new to the schools. Again this 5th additional training was
conducted face to face in the actual school location of each school, despite the covid-19 hazards.
In general, the research team and the external coaches in cooperation with the coordinator CARDET,
quickly adapted the initially planned lesson plans towards the health protection and safety measures. On
September of 2020, upon the beginning of the new school year, the project’s consortium decided to
design and offer to the participating schools a series of SWPBS lesson plans specifically focused on covid19 protection and health measures behaviors. The Greek team also developed covid-19 related lesson
plans and together with the lesson plans created by the other project’s partners, they offered them all to
the participating primary schools. This initiative was enthusiastically accepted by the teachers of the
participating primary schools, who had the agony of how to prepare and train the students in this new
daily reality with the masks and the social distancing. Moreover, this initiative was so warmly welcomed
by the schools that resulted in school principals from other schools asking permission to access and use
these covid-19 lesson plans as well. At the end the AUTH team in cooperation with the KMAKEDPDE school
counselors forwarded all the covid-19 lesson plans to more than 210 primary schools and 3250 teachers!
This initiative was also considered as a great opportunity for an indirect way of disseminating the project
and its content to a large number of teachers in the educational community.
Consequently, in November 2020 the external coaches initiated the trainings of the school leadership
teams of the 15 control group schools (Group B). Some of these trainings were conducted online and
some of them (when conditions allowed it) were conducted face to face. Till the end of December 2020
the Greek external coaches had delivered all 5 school leadership teams trainings. During those months,
November and December another national lockdown took place and schools remained closed and
teaching was being conducted online on a distant teaching model. The Greek external coaches in
cooperation with the school leadership team of each of the 15 schools of group B, also commenced and
completed the four scheduled whole school staff trainings till the end of January 2021. Of course, all this
opening and closing of schools took a toll on the teachers’ and the children’s positive mood and motivation
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regarding the normal and smooth implementation of the project at schools. Along with the trainings, and
afterwards the implementation of Tier 1-when schools were open- monthly online meetings were being
conducted among the external coach of each school (each school had its own specific external coach
assigned) and members of the school leadership teams to provide ongoing support and solutions
regarding specific difficulties. For example, the positive reinforcement procedure, during the covid era,
was replaced from using tokens to using stamped cards in order to avoid exchanging objects among
teachers and students. Having adapted to the covid health protection measures the majority of these
support meetings were delivered online in order to protect the participating teachers’ health. The online
meetings had an additional advantage of bringing together teachers from different schools who could
share their questions and good practices and could also acquire a sence of community and network among
the participating schools of each group.
As it can be seen in the Annex 10, the fidelity of the intervention implementation and the feedback from
all the schools of both the experimental and the control groups was very positive. Similar feedback is
provided from the external coaches regarding the schools’ devotion and consistency in the participation
of the Tier 1-intervention, despite the covid-19 adversities, lockdowns and strict health protection
measures. At the end of the school year, in June 2021 the 3rd data collection phase was applied and
completed without any problems. Again, all the required ethical approvement and health protection
measures were considered.
Another direct or indirect indicator of the positive impact and the positive experience of the teachers’
from the implementation of the SWPBS Tier 1 intervention, was the fact that several schools declared
their interest and their intention to the Greek research team to continue the implementation of the
SWPBS approach for another school years (2021-2022). Despite the fact that something like that was not
included in the project proposal requirements, all countries agreed to offer additional support and
assistance to the schools who were willing to continue the Tier 1-intervention implementation. In Greece,
five schools, three from Group A and two from Group B, expressed their interest and the external coaches
continued to offer their guidance and support to them throughout the school year. Towards this direction,
the Greek research team, the external coaches and the school counselors of the schools conducted
another additional refreshment training for the whole school teaching staff of the five participating
schools in the 3rd year of the Tier 1 implementation! Moreover, as it can be seen in Annex 11, the five
schools were supported by their external coaches on a monthly basis through online meetings in order to
provide systematic support and help.
In addition, following the longitudinal research design approach of the project, the Greek research team
conducted a 4rth data collection phase measurement of outcomes to examine the long-term effect of the
SWPBS Tier 1-intervention. The data were collected in June 2022 from the five participating primary
schools from all the teachers and from the students (of the 5th and 6th grades).
Impact of the Tier 1-intervention
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At the third school year (2021-2022), apart from the extension of the Tier 1-intervention implementation
the Greek research team also implemented (as so did the other countries as well) the Tier 2-intervention.
Following the request of specific cases, the Greek research team implemented a pilot implementation of
the Tier 2 support in 4 primary schools in year 3 during the months February-May 2022. The Cyprus
research team identified and selected 4 primary schools that demonstrated at least 80% adherence to the
experimental protocol, as measured by the School-wide Evaluation Tool (Horner et al., 2004). In total,
seven students participated and were provided with the additional Tier 2 intervention support, as nonresponsive to Tier 1. In addition, the participating teachers also received the the CICO support, which
included systematic support in (re)teaching daily routines and organising the supporting environment
with high fidelity. In addition, schools collected information concerning the intervention effects. More
details about the implementation of the Tier 2 intervention implementation and its results can be found
in the relevant report1.
The Greek team, along with the development of the project’s administrative deliverables, also used
several results during the intervention’s implementation such as the teacher manuals and the open access
e-learning platform. Moreover, based on the acquired experience and the feedback of the involved people
(external coaches, school principals, schoolteachers, school counsellors, parents, research teams) the
SWPBS Tier 1 and Tier 2 training manuals (D2.1 & D2.2) as well as the coaching and professional
development manual (D2.3) were revised and enriched. The feedback provided by all stakeholders and
the suggested adaptations can be found in the piloting reports (D2.4 and D2.5). All the accompanying
evidence concerning the implementation of the Tier 1 and Tier 2 interventions in Greece are available in
the relevant country folders (D3.1 and D3.2). Furthermore, the overall experience of the SWPBS
framework implementation is very effectively presented in the final promotion project video (D3.3).
Another valuable aid is the project’s online platform (D4.1) created by the coordinating institute. All the
educational materials, the videos, the lesson plans and the good practices of the 30 Greek primary schools
that participated in the project are uploaded in the online platform.
A very important indicator of the SWPBS project’s impact in the Greek educational community is the fact
that before the project’s lifetime completion, 30 new primary schools also adopted and implemented the
Tier 1 intervention! Apart from the extension of Tier 1-implementation of the SWPBS project in 5 primary
schools, in the year 2021-2022 the KMAKEDPDE partner in cooperation with the AUTH made a public call
for schools who were interested in adopting and implementing the SWPBS approach. Based on the
extraordinary impact the project had already achieved and the information the educational community
received from the school principals and teachers from the 30 participating schools the previous two years,
another 30 primary schools declared interest to implement the SWPBS approach. This new initiative was
under the supervision of the KMAKEDPDE partner. Among all the other activities of the project, the AUTH
and KMAKEDPDE team members trained and supported the 30 additional schools in the implementation

1

SWPBS_D3.2 Implementation report for SWPBS Tier 2_Greece
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of the SWPBS approach. This resulted in the participation of an additional approximately 1.000 teachers
and 3.000 students in the SWPBS Tier 1 intervention.
Finally, at the end of the school year 2021-2022 the impact of the SWPBS project in the regional
educational community of Greece was so important, that several secondary education school principals
and school counsellors declared their interest to be trained in the SWPBS approach and to adopt it during
the forthcoming school year. Towards this direction, the KMAKEDPDE local authority in cooperation with
the AUTH team organized at the 21st of June a dissemination-informing seminar to 67 secondary school
principals and scool counsellors.
The Greek research team is already in collaboration with the research teams of the other participating
countries for the analyses and extraction of additional conclusions and research findings about the effect
of the intervention during the 3rd and last year of the project. Apart from the existing scientific articles the
Greek team has already published, the longitudinal large scale data set will allow for the writing of more
scientific articles to academic peer-reviewed journals and scientific conferences in Europe and globally.
The country research teams are working collaboratively to produce the high-quality Evaluation reports
(D5.2-D5.5) which offer a fairly comprehensive view on the measures, the impact of the intervention and
the research findings in the four countries. Extensive and elaborate statistical analyses are available
together with the detailed presentation of the methodology followed (i.e., sampling techniques,
intervention design, measures used, etc.). Moreover, the overall results of the project were also
presented in the Final Conference (D6.5) that was organized in Cyprus. The Greek team, with a large
number team, attended the conference, presented the Greek SWPBS project’s results and participated in
the round table discussion that was organized at the closing of the conference. Furthermore, the Greek
project’s results utilization activities are presented in details in the Exploitation plan (D6.6) that also
summarizes the intended activities of all countries.
In the SWPBS project’s three-and-a-half-year lifetime (including the 6-month extension), several quality
assurance controls took place making sure that all challenges were effectively tackled by the consortium.
The Greek partners participated consistently in all the quality assurance evaluations (D8.2-D8.5) and also
participated in the meetings with active decision making and engagement regarding the risks and
challenges that arose. The Greek research team also was responsible for the development of the D9.2
Guidelines for the development of policies and practices for the sustainability of the SWPBS approach.
In closure, the Greek partners consider themselves very proud for the very effective implementation of
the SWPBS project and the implementation of the Tier 1 and Tier 2 interventions, despite the significant
adversities the covid-19 pandemic created to the consortium. Based on the quantitative and the
qualitative data analysis and research findings, there is evidence about the solid and extraordinary impact
of the project for the first time in the Greek educational community. In addition, even before the
completion of the project’s lifetime, the local authority KMAKEDPDE and the AUTH research team have
accomplished a large scale (30 new schools) implementation of the SWPBS approach and its forthcoming
expansion to the secondary education as well. AUTH and KMAKEDPDE are committed to provide and
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continue providing support for sustaining the SWPBS approach and developing supportive mechanisms
for more schools, even at a national educational policy level.
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Annexes
Annex 1. School Demographics for schools in Year 1
N
School Code

N
Students

N
Teachers

N
not native
speakers

SEN Children
SE – Special Education

Urban/Rural

ST – Speech Therapy
GROUP A
1 (63rd)

125

14

17

0

Urban

2 (1st Polygyro)

190

24

0

0

Urban

3 (2nd Polygyor)

211

24

0

15

Urban

4 (Taxiarchis)

38

6

1

1

Rural

5 (45th)

208

26

0

0

Urban

6 (1st Koufalia.)

148

15

9

1

Rural

7 (Chalkidona)

266

25

41

8

Rural

8 (2nd Koufalia)

106

11

3

2

Rural

9 (Prohoma)

100

13

14

0

Rural

10 (Adendro)

117

16

19

12

Rural

11 (M. Monastiri)

71

17

6

3

Rural

12 (Loudias)

36

3

9

0

Rural

13 (Gefyra)

166

22

24

11

Rural

14 (Peiramatiko)

102

13

8

1

Urban
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15 (53rd)

115

16

0

0
N

School Code

N
Students

N
Teachers

not
native
speakers

Urban

N
SEN Children
SE – Special Education

Urban/Rural

ST – Speech Therapy

GROUP B
16 (54rth)

44

9

0

0

Urban

17 (50th)

206

26

0

0

Urban

18 (51st)

86

12

54

0

Urban

19 (3rd Polygyro)

78

6

0

0

Urban

20 (64rth)

98

12

58

0

Urban

21 (59th)

130

15

0

0

Urban

22 (Aghialos)

43

9

13

0

Rural

23 (Kato Gefyra)

20

3

4

0

Rural

24 (Nea Mesimvria)

200

24

0

13

Rural

25 (4rth Koufalia)

94

14

2

2

Rural

26 (3rd Koufalia)

100

15

12

13

Rural

27 (1st Ag.
Athanasios)

217

24

32

13

Rural

28 (2n Agios
Athanasios)

129

13

25

1

Rural

29 (31st)

207

25

0

0

Urban

30 (34rth)

165

20

0

5

Urban

www.pbiseurope.org

Annex 2. School Demographics for schools in Year 2
N
School Code

N
Students

N
Teachers

N
not native
speakers

SEN Children
SE – Special Education

Urban/Rural

ST – Speech Therapy
GROUP A
1 (63rd)

132

16

15

0

Urban

2 (1st Polygyro)

197

25

0

0

Urban

3 (2nd Polygyor)

213

25

0

10

Urban

4 (Taxiarchis)

29

6

1

0

Rural

5 (45th)

207

25

0

0

Urban

6 (1st Koufalia.)

131

15

8

1

Rural

7 (Chalkidona)

265

25

54

11

Rural

8 (2nd Koufalia)

110

15

1

2

Rural

9 (Prohoma)

97

13

15

0

Rural

10 (Adendro)

113

17

20

1

Rural

11 (M. Monastiri)

71

13

2

2

Rural

12 (Loudias)

42

3

9

0

Rural

13 (Gefyra)

156

22

17

1

Rural

14 (Peiramatiko)

120

16

0

0

Urban

15 (53rd)

98

15

0

0

Urban
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N
School Code

N
Students

N
Teachers

not
native
speakers

N
SEN Children
SE – Special Education

Urban/Rural

ST – Speech Therapy

GROUP B
16 (54rth)

42

9

0

0

Urban

17 (50th)

201

26

0

10

Urban

18 (51st)

83

12

54

0

Urban

19 (3rd Polygyro)

80

6

0

0

Urban

20 (64rtj)

96

12

58

0

Urban

21 (59th)

134

15

0

0

Urban

22 (Aghialos)

40

9

0

13

Rural

23 (Kato Gefyra)

19

3

4

0

Rural

24 (Nea Mesimvria)

204

24

0

13

Rural

25 (4rth Koufalia)

97

14

2

2

Rural

26 (3rd Koufalia)

99

15

12

13

Rural

27 (1st Ag.
Athanasios)

218

24

32

13

Rural

28 (2n Agios
Athanasios)

127

13

25

1

Rural

29 (31st)

210

25

0

0

Urban

30 (34rth)

168

20

13

0

Urban
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Annex 3. School Demographics for schools in Year 3
N
School Code

N
Students

N
Teachers

N

SEN Children

not native
speakers

SE – Special Education

Urban/Rural

ST – Speech Therapy
GROUP A
1 (63rd)

128

14

16

0

Urban

2 (1st Koufalia.)

125

15

16

2

Rural

3 (Chalkidona)

258

25

26

9

Rural

N
School Code

N
Students

N
Teachers

not
native
speakers

N
SEN Children
SE – Special Education

Urban/Rural

ST – Speech Therapy

GROUP B
1 (64rth)

101

12

54

0

Urban

2 (Nea Mesimvria)

192

28

0

12

Rural
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Annex 4. School Leadership Team (SLT) trainings in GREECE
Kind of training

Date

School

Type

Group

GROUP A
1st School Leadership Team Training

16.10.2019

63rd

Face to face

Group A

1st School Leadership Team Training

17.10.2019

Adendro

Face to face

Group A

1st School Leadership Team Training

17.10.2019

Chalkidona

Face to face

Group A

1st School Leadership Team Training

18.10.2019

Taxiarchis

Face to face

Group A

1st School Leadership Team Training

22.10.2019

45th

Face to face

Group A

1st School Leadership Team Training

23.10.2019

Loudias

Face to face

Group A

1st School Leadership Team Training

23.10.2019

Mikro Monastiri

Face to face

Group A

1st School Leadership Team Training

23.10.2019

1st Koufalia

Face to face

Group A

1st School Leadership Team Training

23.10.2019

2nd Koufalia

Face to face

Group A

1st School Leadership Team Training

24.10.2019

53rd

Face to face

Group A

1st School Leadership Team Training

30.10.2019

1st Polygyros

Face to face

Group A

1st School Leadership Team Training

30.10.2019

2nd Polygyros

Face to face

Group A

1st School Leadership Team Training

4.11.2019

Gefyra

Face to face

Group A

1st School Leadership Team Training

4.11.2019

Prohoma

Face to face

Group A

1st School Leadership Team Training

6.11.2019

Peiramatiko

Face to face

Group A
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2nd School Leadership Team
Training

16.10.2019

63rd

Face to face

Group A

2nd School Leadership Team
Training

17.10.2019

Adendro

Face to face

Group A

2nd School Leadership Team
Training

17.10.2019

Chalkidona

Face to face

Group A

2nd School Leadership Team
Training

18.10.2019

Taxiarchis

Face to face

Group A

2nd School Leadership Team
Training

22.10.2019

45th

Face to face

Group A

2nd School Leadership Team
Training

23.10.2019

Loudias

Face to face

Group A

2nd School Leadership Team
Training

23.10.2019

Mikro Monastiri

Face to face

Group A

2nd School Leadership Team
Training

23.10.2019

1st Koufalia

Face to face

Group A

2nd School Leadership Team
Training

23.10.2019

2nd Koufalia

Face to face

Group A

2nd School Leadership Team
Training

24.10.2019

53rd

Face to face

Group A

2nd School Leadership Team
Training

30.10.2019

1st Polygyros

Face to face

Group A

2nd School Leadership Team
Training

30.10.2019

2nd Polygyros

Face to face

Group A

2nd School Leadership Team
Training

4.11.2019

Gefyra

Face to face

Group A

2nd School Leadership Team
Training

4.11.2019

Prohoma

Face to face

Group A

6.11.2019

Peiramatiko

Face to face

Group A

2nd School Leadership Team
Training
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3rd School Leadership Team
Training

17.10.2019

63rd

Face to face

Group A

3rd School Leadership Team
Training

18.10.2019

Adendro

Face to face

Group A

3rd School Leadership Team
Training

18.10.2019

Chalkidona

Face to face

Group A

3rd School Leadership Team
Training

21.10.2019

Taxiarchis

Face to face

Group A

3rd School Leadership Team
Training

23.10.2019

45th

Face to face

Group A

3rd School Leadership Team
Training

24.10.2019

1st Koufalia

Face to face

Group A

3rd School Leadership Team
Training

24.10.2019

2nd Koufalia

Face to face

Group A

3rd School Leadership Team
Training

25.10.2019

Mikro Monastiri

Face to face

Group A

3rd School Leadership Team
Training

25.10.2019

Loudias

Face to face

Group A

3rd School Leadership Team
Training

29.10.2019

53rd

Face to face

Group A

3rd School Leadership Team
Training

31.10.2019

1st Polygyros

Face to face

Group A

3rd School Leadership Team
Training

31.10.2019

2nd Polygyros

Face to face

Group A

3rd School Leadership Team
Training

7.11.2019

Gefyra

Face to face

Group A

3rd School Leadership Team
Training

7.11.2019

Prohoma

Face to face

Group A

3rd School Leadership Team
Training

8.11.2019

Peiramatiko

Face to face

Group A
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4rth School Leadership Team
Training

17.10.2019

63rd

Face to face

Group A

4rth School Leadership Team
Training

18.10.2019

Adendro

Face to face

Group A

4rth School Leadership Team
Training

18.10.2019

Chalkidona

Face to face

Group A

4rth School Leadership Team
Training

21.10.2019

Taxiarchis

Face to face

Group A

4rth School Leadership Team
Training

23.10.2019

45th

Face to face

Group A

4rth School Leadership Team
Training

24.10.2019

1st Koufalia

Face to face

Group A

4rth School Leadership Team
Training

24.10.2019

2nd Koufalia

Face to face

Group A

4rth School Leadership Team
Training

25.10.2019

Mikro Monastiri

Face to face

Group A

4rth School Leadership Team
Training

25.10.2019

Loudias

Face to face

Group A

4rth School Leadership Team
Training

29.10.2019

53rd

Face to face

Group A

4rth School Leadership Team
Training

31.10.2019

1st Polygyros

Face to face

Group A

4rth School Leadership Team
Training

31.10.2019

2nd Polygyros

Face to face

Group A

4rth School Leadership Team
Training

7.11.2019

Gefyra

Face to face

Group A

4rth School Leadership Team
Training

7.11.2019

Prohoma

Face to face

Group A

4rth School Leadership Team
Training

8.11.2019

Peiramatiko

Face to face

Group A

5rth School Leadership Team
Training

1.11.2019

53rd

Face to face

Group A
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5rth School Leadership Team
Training

1.11.2019

63rd

Face to face

Group A

5rth School Leadership Team
Training

4.11.2019

1st Polygyro

Face to face

Group A

5rth School Leadership Team
Training

4.11.2019

2nd Polygyro

Face to face

Group A

5rth School Leadership Team
Training

5.11.2019

Taxiarchis

Face to face

Group A

5rth School Leadership Team
Training

11.11.2019

Peiramatiko

Face to face

Group A

5rth School Leadership Team
Training

11.11.2019

45th

Face to face

Group A

5rth School Leadership Team
Training

12.11.2019

Adendro

Face to face

Group A

5rth School Leadership Team
Training

12.11.2019

Chalkidona

Face to face

Group A

5rth School Leadership Team
Training

13.11.2019

Gefyra

Face to face

Group A

5rth School Leadership Team
Training

13.11.2019

Prohoma

Face to face

Group A

5rth School Leadership Team
Training

14.11.2019

1st Koufalia

Face to face

Group A

5rth School Leadership Team
Training

14.11.2019

2nd Koufalia

Face to face

Group A

5rth School Leadership Team
Training

15.11.2019

Loudias

Face to face

Group A

5rth School Leadership Team
Training

15.11.2019

Mikro Monastiri

Face to face

Group A

Online

Group B

GROUP B
1st School Leadership Team Training

6.10.2020

7 schools
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1st School Leadership Team Training

2.12.2020

8 schools

Onlline

Group B

2nd School Leadership Team
Training

6.10.2020

7 schools

Online

Group B

2nd School Leadership Team
Training

2.12.2020

8 schools

Onlline

Group B

3rd School Leadership Team
Training

19.10.2020

4th Koufalia

Face to face

Group B

3rd School Leadership Team
Training

20.10.2020

2nd Agios
Athanasios

Face to face

Group B

3rd School Leadership Team
Training

22.10.2020

3rd Koufalia

Face to face

Group B

3rd School Leadership Team
Training

23.10.2020

Aghialos

Face to face

Group B

3rd School Leadership Team
Training

26.10.2020

Nea Mesimvria

Face to face

Group B

3rd School Leadership Team
Training

3.11.2020

1st Agios
Athanasios

Face to face

Group B

3rd School Leadership Team
Training

3.11.2020

Kato Gefyra

Face to face

Group B

3rd School Leadership Team
Training

16.12.2020

8 schools

Online

Group B

4rth School Leadership Team
Training

19.10.2020

4th Koufalia

Face to face

Group B

4rth School Leadership Team
Training

20.10.2020

2nd Agios
Athanasios

Face to face

Group B

4rth School Leadership Team
Training

22.10.2020

3rd Koufalia

Face to face

Group B
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4rth School Leadership Team
Training

23.10.2020

Aghialos

Face to face

Group B

4rth School Leadership Team
Training

26.10.2020

Nea Mesimvria

Face to face

Group B

4rth School Leadership Team
Training

3.11.2020

1st Agios
Athanasios

Face to face

Group B

4rth School Leadership Team
Training

3.11.2020

Kato Gefyra

Face to face

Group B

4rth School Leadership Team
Training

16.12.2020

8 schools

Online

Group B

5rth School Leadership Team
Training

10.12.2020

7 schools

5rth School Leadership Team
Training

19.2.2021

8 schools

Online

Group B
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Annex 5. Whole School Staff (WSS) trainings in GREECE
Kind of training

Date

School

Type

Group

GROUP A
1st Whole school staff training

27.11.2019

Prohoma

Face to face

Group A

1st Whole school staff training

27.11.2019

1st Polygyos

Face to face

Group A

1st Whole school staff training

27.11.2019

2nd Polygyros

Face to face

Group A

1st Whole school staff training

27.11.2019

Taxiarchis

Face to face

Group A

1st Whole school staff training

4.12.2019

Gefyra

Face to face

Group A

1st Whole school staff training

5.12.2019

53rd

Face to face

Group A

1st Whole school staff training

6.12.2019

63rd

Face to face

Group A

1st Whole school staff training

9.12.2019

2nd Koufalia

Face to face

Group A

1st Whole school staff training

10.12.2019

45th

Face to face

Group A

1st Whole school staff training

11.12.2019

1st Koufalia

Face to face

Group A

1st Whole school staff training

12.12.2019

Peiramatiko

Face to face

Group A

1st Whole school staff training

13.12.2019

Chalkidona

Face to face

Group A

1st Whole school staff training

16.12.2019

Mikro Monastiri

Face to face

Group A

1st Whole school staff training

16.12.2019

Loudias

Face to face

Group A

1st Whole school staff training

18.12.2019

Adendro

Face to face

Group A

2nd Whole school staff training

27.11.2019

Prohoma

Face to face

Group A
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2nd Whole school staff training

27.11.2019

1st Polygyos

Face to face

Group A

2nd Whole school staff training

27.11.2019

2nd Polygyros

Face to face

Group A

2nd Whole school staff training

27.11.2019

Taxiarchis

Face to face

Group A

2nd Whole school staff training

4.12.2019

Gefyra

Face to face

Group A

2nd Whole school staff training

5.12.2019

53rd

Face to face

Group A

2nd Whole school staff training

6.12.2019

63rd

Face to face

Group A

2nd Whole school staff training

9.12.2019

2nd Koufalia

Face to face

Group A

2nd Whole school staff training

10.12.2019

45th

Face to face

Group A

2nd Whole school staff training

11.12.2019

1st Koufalia

Face to face

Group A

2nd Whole school staff training

12.12.2019

Peiramatiko

Face to face

Group A

2nd Whole school staff training

13.12.2019

Chalkidona

Face to face

Group A

2nd Whole school staff training

16.12.2019

Mikro Monastiri

Face to face

Group A

2nd Whole school staff training

16.12.2019

Loudias

Face to face

Group A

2nd Whole school staff training

18.12.2019

Adendro

Face to face

Group A

3rd Whole school staff training

9.12.2019

53rd

Face to face

Group A

3rd Whole school staff training

9.12.2019

63rd

Face to face

Group A

3rd Whole school staff training

13.12.2019

45th

Face to face

Group A

3rd Whole school staff training

13.12.2019

Peiramatiko

Face to face

Group A

3rd Whole school staff training

16.12.2019

Taxiarchis

Face to face

Group A

3rd Whole school staff training

9.1.2020

Loudias

Face to face

Group A

3rd Whole school staff training

9.1.2020

Mikro Monastiri

Face to face

Group A
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3rd Whole school staff training

10.1.2020

Gefyra

Face to face

Group A

3rd Whole school staff training

10.1.2020

Prohoma

Face to face

Group A

3rd Whole school staff training

13.1.2020

1st Koufalia

Face to face

Group A

3rd Whole school staff training

14.1.2020

2nd Koufalia

Face to face

Group A

3rd Whole school staff training

15.1.2020

Adendro

Face to face

Group A

3rd Whole school staff training

15.1.2020

Chalkidona

Face to face

Group A

3rd Whole school staff training

13.2.2020

1st Polygros

Face to face

Group A

3rd Whole school staff training

13.2.2020

2nd Polygyros

Face to face

Group A

4th Whole school staff training

9.12.2019

53rd

Face to face

Group A

4th Whole school staff training

9.12.2019

63rd

Face to face

Group A

4th Whole school staff training

13.12.2019

45th

Face to face

Group A

4th Whole school staff training

13.12.2019

Peiramatiko

Face to face

Group A

4th Whole school staff training

16.12.2019

Taxiarchis

Face to face

Group A

4th Whole school staff training

9.1.2020

Loudias

Face to face

Group A

4th Whole school staff training

9.1.2020

Mikro Monastiri

Face to face

Group A

4th Whole school staff training

10.1.2020

Gefyra

Face to face

Group A

4th Whole school staff training

10.1.2020

Prohoma

Face to face

Group A

4th Whole school staff training

13.1.2020

1st Koufalia

Face to face

Group A

4th Whole school staff training

14.1.2020

2nd Koufalia

Face to face

Group A

4th Whole school staff training

15.1.2020

Adendro

Face to face

Group A

15.1.2020

Chalkidona

Face to face

Group A

4th Whole school staff training
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4th Whole school staff training

13.2.2020

1st Polygros

Face to face

Group A

4th Whole school staff training

13.2.2020

2nd Polygyros

Face to face

Group A

5th Additional Whole school staff
training

8.9.2020

Gefyra

Face to face

Group A

5th Additional Whole school staff
training

8.9.2020

Prohoma

Face to face

Group A

5th Additional Whole school staff
training

8.9.2020

63rd

Face to face

Group A

5th Additional Whole school staff
training

9.9.2020

1st Koufalia

Face to face

Group A

5th Additional Whole school staff
training

9.9.2020

2nd Koufalia

Face to face

Group A

5th Additional Whole school staff
training

9.9.2020

45th

Face to face

Group A

5th Additional Whole school staff
training

10.9.2020

Adendro

Face to face

Group A

5th Additional Whole school staff
training

10.9.2020

Chalkidona

Face to face

Group A

5th Additional Whole school staff
training

10.9.2020

1st Polygyros

Face to face

Group A

5th Additional Whole school staff
training

10.9.2020

2nd Polygyros

Face to face

Group A

5th Additional Whole school staff
training

11.9.2020

Loudias

Face to face

Group A

5th Additional Whole school staff
training

11.9.2020

Mikro Monastiri

Face to face

Group A

5th Additional Whole school staff
training

11.9.2020

53rd

Face to face

Group A
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5th Additional Whole school staff
training

18.9.2020

Peiramatiko

Face to face

Group A

5th Additional Whole school staff
training

18.9.2020

Taxiarchis

Face to face

Group A

GROUP B
1st Whole school staff training

17.9.2020

Kato Gefyra

Face to face

Group B

1st Whole school staff training

17.9.2020

3rd Koufalia

Face to face

Group B

1st Whole school staff training

17.9.2020

4th Koufalia

Face to face

Group B

1st Whole school staff training

18.9.2020

Aghialos

Face to face

Group B

1st Whole school staff training

18.9.2020

Nea Mesimvria

Face to face

Group B

22.9.2020

1st Agios
Athanasios

Face to face

Group B

22.9.2020

2nd Agios
Athanasios

Face to face

Group B

1st Whole school staff training

28.9.2020

51st

Face to face

Group B

1st Whole school staff training

30.9.2020

54th

Face to face

Group B

1st Whole school staff training

30.9.2020

34th

Face to face

Group B

1st Whole school staff training

1.10.2020

50th

Face to face

Group B

1st Whole school staff training

2.10.2020

64th

Face to face

Group B

1st Whole school staff training

5.10.2020

59th

Face to face

Group B

1st Whole school staff training

6.10.2020

31st

Face to face

Group B

1st Whole school staff training

9.10.2020

3rd Polygyros

Face to face

Group B

2nd Whole school staff training

17.9.2020

Kato Gefyra

Face to face

Group B

2nd Whole school staff training

17.9.2020

3rd Koufalia

Face to face

Group B

1st Whole school staff training

1st Whole school staff training
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2nd Whole school staff training

17.9.2020

4th Koufalia

Face to face

Group B

2nd Whole school staff training

18.9.2020

Aghialos

Face to face

Group B

2nd Whole school staff training

18.9.2020

Nea Mesimvria

Face to face

Group B

22.9.2020

1st Agios
Athanasios

Face to face

Group B

22.9.2020

2nd Agios
Athanasios

Face to face

Group B

2nd Whole school staff training

28.9.2020

51st

Face to face

Group B

2nd Whole school staff training

30.9.2020

54th

Face to face

Group B

2nd Whole school staff training

30.9.2020

34th

Face to face

Group B

2nd Whole school staff training

1.10.2020

50th

Face to face

Group B

2nd Whole school staff training

2.10.2020

64th

Face to face

Group B

2nd Whole school staff training

5.10.2020

59th

Face to face

Group B

2nd Whole school staff training

6.10.2020

31st

Face to face

Group B

2nd Whole school staff training

9.10.2020

3rd Polygyros

Face to face

Group B

3rd Whole school staff training

20.10.2020

54th

Face to face

Group B

3rd Whole school staff training

15.1.2021

64th

Face to face

Group B

3rd Whole school staff training

19.1.2021

34th

Face to face

Group B

3rd Whole school staff training

20.1.2021

51st

Face to face

Group B

20.1.2021

1st Agios
Athanasios

Face to face

Group B

20.1.2021

2nd Agios
Athanasios

Face to face

Group B

21.1.2021

3rd Polygyros

Face to face

Group B

2nd Whole school staff training

2nd Whole school staff training

3rd Whole school staff training

3rd Whole school staff training

3rd Whole school staff training
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3rd Whole school staff training

21.1.2021

Aghialos

Face to face

Group B

3rd Whole school staff training

21.1.2021

Nea Mesimvria

Face to face

Group B

3rd Whole school staff training

22.1.2021

59th

Face to face

Group B

3rd Whole school staff training

25.1.2021

50th

Face to face

Group B

3rd Whole school staff training

26.1.2021

31st

Face to face

Group B

3rd Whole school staff training

27.1.2021

Kato Gefyra

Face to face

Group B

3rd Whole school staff training

27.1.2021

3rd Koufalia

Face to face

Group B

3rd Whole school staff training

29.1.2021

4th Koufalia

Face to face

Group B

4th Whole school staff training

20.10.2020

54th

Face to face

Group B

4th Whole school staff training

15.1.2021

64th

Face to face

Group B

4th Whole school staff training

19.1.2021

34th

Face to face

Group B

4th Whole school staff training

20.1.2021

51st

Face to face

Group B

20.1.2021

1st Agios
Athanasios

Face to face

Group B

20.1.2021

2nd Agios
Athanasios

Face to face

Group B

4th Whole school staff training

21.1.2021

3rd Polygyros

Face to face

Group B

4th Whole school staff training

21.1.2021

Aghialos

Face to face

Group B

4th Whole school staff training

21.1.2021

Nea Mesimvria

Face to face

Group B

4th Whole school staff training

22.1.2021

59th

Face to face

Group B

4th Whole school staff training

25.1.2021

50th

Face to face

Group B

4th Whole school staff training

26.1.2021

31st

Face to face

Group B

4th Whole school staff training

27.1.2021

Kato Gefyra

Face to face

Group B

4th Whole school staff training

4th Whole school staff training
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4th Whole school staff training

27.1.2021

3rd Koufalia

Face to face

Group B

4th Whole school staff training

29.1.2021

4th Koufalia

Face to face

Group B

GROUP A & GROUP B - 3rd YEAR
Additional Refreshment training

15.09.2021

63rd

Face to face

Group A

Additional Refreshment training

24.09.2021

1st Koufalia

Face to face

Group A

Additional Refreshment training

24.09.2021

Chalkidona

Face to face

Group A

Additional Refreshment training

15.09.2021

64rth

Face to face

Group B

Additional Refreshment training

28.09.2021

Nea Mesimvria

Face to face

Group B
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Annex 6. Monthly meetings of schools with their external coach
School

1st

2nd

3rd

4th

5th

6th

7th

8th

27.01.21

09.04.21

Group A: Year 1 - Year 3
1. 63rd school

10.06.20

07.09.20

10.10.20

15.12.20

22.01.21

2. 1st Polygyros

10.06.20

07.09.20

10.10.20

15.12.20

22.01.21

09.04.21

3. 2nd Polygyros

10.06.20

07.09.20

10.10.20

15.12.20

22.01.21

09.04.21

4. Taxiarchis school

10.06.20

07.09.20

10.10.20

15.12.20

22.01.21

09.04.21

10.06.20

07.09.20

10.10.20

15.12.20

22.01.21

09.04.21

31.05.21

10.06.20

07.09.20

10.10.20

15.12.20

22.01.21

09.04.21

28.05.21

10.06.20

07.09.20

10.10.20

15.12.20

22.01.21

5. 45th school
6. 53rd school

06.03.20
07.02.20

7. Peiramatiko sch.

09.04.21

8. 1st Koufalia

14.02.20

10.06.20

07.09.20

10.10.20

06.11.20

08.12.20

10.12.20

10.03.21

9. 2nd Koufalia

14.02.20

10.06.20

07.09.20

10.10.20

06.11.20

08.12.20

10.12.20

10.03.21

10. Prohoma sch.

03.03.20

10.06.20

07.09.20

10.10.20

06.11.20

08.12.20

10.12.20

10.03.21

11. Adendro sch.

04.02.20

10.06.20

07.09.20

10.10.20

06.11.20

08.12.20

10.12.20

10.03.21

12. Mikro Monastiri

06.02.20

10.06.20

07.09.20

08.10.20

06.11.20

08.12.20

10.12.20

10.03.21

13. Loudias sch.

06.02.20

10.06.20

07.09.20

10.10.20

06.11.20

08.12.20

10.12.20

10.03.21

14. Gefyra sch.

03.03.20

10.06.20

07.09.20

10.10.20

06.11.20

08.12.20

10.12.20

10.03.21

15. Chalkidona sch.

04.02.20

10.06.20

07.09.20

10.10.20

06.11.20

08.12.20

10.12.20

10.03.21

9th

10th

11th

12th

13th

14th

15th

16th

27.01.22

22.02.22

29.03.22

04.05.22

School

Group A: Year 1 – Year 3
1. 63rd school

21.05.21

01.06.21

2. 1st Polygyros

21.05.21

04.06.21

3. 2nd Polygyros

21.05.21

04.06.21

02.11.21

21.12.21

-
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4. Taxiarchis school

21.05.21

5. 45th school

21.05.21

6. 53rd school

21.05.21

7. Peiramatiko sch.

21.05.21

03.06.21

8. 1st Koufalia

14.05.21

07.06.21

9. 2nd Koufalia

14.05.21

07.06.21

10. Prohoma sch.

14.05.21

14.06.21

11. Adendro sch.

14.05.21

03.06.21

12. Mikro Monastiri

14.05.21

09.06.21

13. Loudias sch.

14.05.21

09.06.21

14. Gefyra sch.

14.05.21

14.06.21

15. Chalkidona sch.

14.05.21

1st

School

04.06.21

-

22.11.21

21.12.21

27.01.22

29.03.22

04.05.22

20.05.22

03.06.21

22.11.21

17.12.21

27.01.22

29.03.22

04.05.22

20.05.22

2nd

3rd

4th

5th

6th

7th

8th

21.12.21

27.01.22

22.02.22

29.03.22

04.05.22

24.11.21

28.01.22

29.03.22

Group B: Year 2 – Year 3
16. 54rth school

21.05.21

28.05.21

03.03.21

17. 50th school

21.05.21

03.06.21

03.03.21

18. 51st school

21.05.21

28.05.21

03.03.21

19. 31st school

21.05.21

01.06.21

03.03.21

20. 64rth school

21.05.21

02.06.21

. 03.03.21

21. 59th school

21.05.21

31.05.21

03.03.21

22. Aghialos

07.09.20

08.12.20

03.03.21

14.05.21

11.06.21

23. Kato Gefyra

07.09.20

08.12.20

03.03.21

14.05.21

07.06.21

07.09.20

08.12.20

03.03.21

14.05.21

11.06.21

24. Nea Mesimvria

04.05.22
19.05.22
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25. 3rd Koufalia

07.09.20

08.12.20

03.03.21

14.05.21

04.06.21

26. 4rth Koufalia

07.09.20

08.12.20

03.03.21

14.05.21

04.06.21

-

27. 1st Ag. Athanasios

07.09.20

08.12.20

03.03.21

14.05.21

08.06.21

-

28. 2nd Ag. Athanasios

07.09.20

08.12.20

03.03.21

14.05.21

08.06.21

29. 34rth school

07.09.20

08.12.20

03.03.21

14.05.21

01.06.21

-

30. 3rd Polygyros sch.

07.09.20

08.12.20

03.03.21

14.05.21

04.06.21

-
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Annex 7. Additional Seminars for control group at Year 1
School

1st

2nd

3rd

Group B – Year 1
16. 54rth school

14.02.20

-

-

17. 50th school

12.02.20

-

-

18. 51st school

25.02.20

-

-

19. 31st school

11.02.20

-

-

20. 64rth school

14.02.20

-

-

21. 59th school

07.02.20

-

-

22. Aghialos

21.11.19

-

-

23. Kato Gefyra

03.03.20

-

-

24. Nea Mesimvria

21.11.19

-

-

25. 3rd Koufalia

06.11.19

-

-

26. 4rth Koufalia

06.11.19

-

-

27. 1st Ag. Athanasios

04.11.19

-

-

28. 2nd Ag. Athanasios

04.11.19

-

-

29. 34rth school

26.02.20

-

-

30. 3rd Polygyros sch.

13.02.20

-

-

* Note: The remaining additional “general content” seminars for the control group were not conducted,
based on the decision of the coordinator as it is described in the minutes of the Research Group meeting
in the 6xth of Augusty 2020. Due to the covid-19 consecutive lockdowns the first year of the pandemic
the schools reopened only for a brief period in June 2020 and there was no time to complete the rest of
the additional “general” seminars. The next school year was the year that the control group would be
trained for the intervention implementation, early on from September, so there was no time and no
meaning to conduct the additional seminars.
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Annex 8. Syntax file: Variables calculation
Teacher data
1. Problem behaviours in school
COMPUTE
BehaviorProblemsT1=mean(Beh1@1,Beh2@1,Beh3@1,Beh4@1,Beh5@1,Beh6@1,Beh7@1,Beh
8@1,Beh9@1, Beh10@1,Beh11@1,Beh12@1,Beh13@1).
2. Classroom behavioural climate
RECODE Cbc4@1 Cbc10@1 Cbc11@1 Cbc13@1 Cbc16@1 (1=6) (2=5) (3=4) (4=3) (5=2) (6=1).
• 'Positive learning climate'
COMPUTE PosWorCliT1=mean(Cbc1@1,Cbc2@1,Cbc3@1,Cbc4@1).
• 'Disruptions'_REV
COMPUTE DisruptT1=mean(Cbc5@1,Cbc6@1,Cbc7@1,Cbc8@1,Cbc9@1).
• 'Safety'
COMPUTE SafetyT1=mean(Cbc10@1,Cbc11@1,Cbc12@1,Cbc13@1,Cbc14@1).
• 'Caring for environment'
COMPUTE CareEnvT1=mean(Cbc15@1,Cbc16@1,Cbc17@1).
3. School climate
RECODE Schc7@1 Schc8@1 Schc11@1 Schc13@1 Schc16@1 Schc17@1 (1=5) (2=4) (3=3) (4=2)
(5=1).
• 'Collaboration'
COMPUTE
CollaborationT1=Mean(Schc1@1,Schc5@1,Schc9@1,Schc13@1,Schc16@1,Schc17@1).
• 'Student relations'
COMPUTE StudentRelT1=Mean(Schc2@1,Schc6@1,Schc10@1,Schc14@1).
• 'Decision Making'
COMPUTE DecisionMakingT1=Mean(Schc3@1,Schc7@1,Schc11@1).
• 'Instructional innovation'
COMPUTE InstuctInnovT1=Mean(Schc4@1,Schc8@1,Schc12@1,Schc15@1).
4. Teacher collective efficacy
• 'Instructional Strategies'
COMPUTE ColEfInstructionT1=Mean(Tcef1@1,Tcef2@1,Tcef5@1,Tcef6@1,Tcef9@1,Tcef11@1).
• 'Behavior management'
COMPUTE ColEfBehManT1=Mean(Tcef3@1,Tcef4@1,Tcef7@1,Tcef8@1,Tcef10@1,Tcef12@1).
Student data
1. Problem behaviours in school
COMPUTE
BehProbT1=mean(Last1@1,Last2@1,Last3@1,Last4@1,Last5@1,Last6@1,Last7@1,Last8@1,Las
t9@1, Last10@1).
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2. Classroom behavioural climate
RECODE Less1@1 Less2@1 Less3@1 Less4@1 Less6@1 Less15@1 Less16@1 Less18@1
Less21@1 (1=4) (2=3) (3=2) (4=1).
• 'Positive working climate'
COMPUTE
PosWorCliT1=mean(Less1@1,Less2@1,Less3@1,Less4@1,Less6@1,Less7@1,Less8@1,Less9@1)
.
• 'Disruptions'
COMPUTE DisruptT1=mean(Less5@1,Less10@1,Less11@1,Less12@1,Less13@1,Less14@1).
• 'Safety'
COMPUTE SafetyT1=Mean(Less15@1,Less16@1,Less17@1,Less18@1,Less19@1).
• 'Caring for the environment'
COMPUTE CareEnvT1=Mean(Less20@1,Less21@1,Less22@1).
3. Student well-being
RECODE Schc4@1 Schc5@1 Schc6@1 Schc8@1 (1=5) (2=4) (3=3) (4=2) (5=1).
COMPUTE WellbeingallT1=Mean(Schc1@1, Schc2@1, Schc3@1, Schc4@1, Schc5@1, Schc6@1,
Schc7@1, Schc8@1, Schc9@1, Schc10@1, Schc11@1, Schc12@1, Schc13@1, Schc14@1,
Schc15@1, Schc16@1, Schc17@1, Schc18@1).
• 'Emotional school engagement'
COMPUTE EmoEngT1=Mean(Schc1@1,Schc2@1,Schc3@1).
• 'Work load'
COMPUTE WorkLoadT1=Mean(Schc4@1,Schc5@1,Schc6@1).
• 'Feeling of Justice'
COMPUTE JusticeT1=Mean(Schc7@1,Schc8@1,Schc9@1).
• 'Student relations'
COMPUTE StuRelT1=Mean(Schc10@1,Schc11@1,Schc12@1).
• 'Family relations'
COMPUTE FamRelT1=Mean(Schc13@1,Schc14@1,Schc15@1).
• ‘Teacher relations'
COMPUTE TeachRelT1=Mean(Schc16@1,Schc17@1,Schc18@1).
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Annex 9. Preparation of datasets and merging of longitudinal data
If cases can be matched (i.e. Teachers data):
1. Recode reversed variables and Compute summary variables for each measurement (i.e., copy
Syntax file into the command area: File → New → Syntax [change needed for each measurement:
@1 and T1, @2 and T2, @3 and T3). Save file.
Attention: Check for duplicate entries within every measurement
•

Data → Sort cases (by Key variable)

•

Data → Identify Duplicate cases
o

If you identify duplicates (see output, and top of Data view)
§

Correct the (teacher) code if it is wrong with either one of the
duplicate

§

Changing the line of data to correct file if it has been misplaced
(like last time)

§

Confirming which is the right data and deleting the incorrect one

2. Merge data (Data → Merge files → Add variables):
a. Key variable: Identify the key variable that will be used to merged data, which is unique
for each case in each measurement (i.e. Teacher code).
b. Identical variables: Other variables’ name should be differentiated among measurements
(i.e., by adding at the end @1, @2, @3).
3. The merged file is ready (i.e., Teachers_T1_T2_T3). Save file.
4. Aggregated the data in another level if appropriate (e.g., school level).
a. Data → Aggregate → Break variable (i.e., School code [aggregate level]) → Summaries of
variables (Add the variables needed [demographics, background, and summary variables]
→ “Create a new dataset containing only …” → ok. Save file
If cases cannot be matched (i.e. Students data):
1. Recode reversed variables and Compute summary variables for each measurement (i.e., copy
Syntax file into the command area: File → New → Syntax [change needed for each measurement:
@1 and T1, @2 and T2, @3 and T3). Save file.
Attention: Check for duplicate entries within every measurement
•

Data → Sort cases (by Key variable)

•

Data → Identify Duplicate cases
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2. Aggregate data before merging the files: You need to aggregate the data to a level of a unique
value for case (i.e., Class code):
a. Data → Aggregate → Break variable (i.e., Class code [aggregate level]) → Summaries of
variables (Add the variables needed [demographics, background, and summary variables]
→ “Create a new dataset containing only …” → ok. Save file
3. Merge data (Data → Merge files → Add variables):
a. Key variable: Identify the key variable that will be used to merged data, which is unique
for each case in each measurement (i.e. Class code).
b. Identical variables: Other variables’ name should be differentiated among measurements
(i.e., by adding at the end @1, @2, @3).
4. The merged file is ready (i.e., Students_T1_T2_T3agg). Save file.
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Annex 10. TFI Assessment progress in participating schools
School Code

T1

T2

T3

T4

Group A
1. 63rd school

7

18

25

29

2. 1st Polygyros

5

11

27

N/A

3. 2nd Polygyros

2

9

29

N/A

4. Taxiarchis school

2

10

30

N/A

5. 45th school

3

8

22

N/A

6. 53rd school

6

13

28

N/A

7. Peiramatiko sch.

7

12

22

N/A

8. 1st Koufalia

6

7

28

29

9. 2nd Koufalia

7

7

28

N/A

10. Prohoma sch.

7

7

20

N/A

11. Adendro sch.

5

14

20

N/A

12. Mikro Monastiri

8

12

21

N/A

13. Loudias sch.

7

11

14

N/A

14. Gefyra sch.

8

14

21

N/A

15. Chalkidona sch.

5

7

27

29

Group B
16. 54rth school

4

3

27

N/A

17. 50th school

4

2

23

N/A

18. 51st school

3

4

25

N/A

19. 31st school

2

3

22

N/A
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20. 64rth school

3

3

22

26

21. 59th school

2

3

22

N/A

22. Aghialos

2

3

18

N/A

23. Kato Gefyra

2

3

16

N/A

24. Nea Mesimvria

3

3

20

27

25. 3rd Koufalia

2

4

27

N/A

26. 4rth Koufalia

2

3

30

N/A

27. 1st Ag. Athanasios

3

3

21

N/A

28. 2nd Ag. Athanasios

2

4

23

N/A

29. 34rth school

4

2

22

N/A

30. 3rd Polygyros sch.

2

3

25

N/A

*Note: In the 3rd year (2021-2022) of the implementation of the Tier 1 (T4), five primary schools
participated from Greece. Their TFI scores are greyed. The rest of the schools are described as N/A (non
applicable).
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Annex 11. Tier 3 – Year 3 Whole school trainings & support meetings
School

1st

2nd

3rd

4th

5th

6th

7th

Group A & B – Year 3
1. 63rd school

15.09.2021

02.11.21

21.12.21

27.01.22

22.02.22

29.03.22

04.05.22

8. 1st Koufalia

24.09.2021

22.11.21

21.12.21

27.01.22

29.03.22

04.05.22

20.05.22

15. Chalkidona

24.09.2021

22.11.21

17.12.21

27.01.22

29.03.22

04.05.22

20.05.22

20. 64rth school

15.09.2021

23.11.21

21.12.21

27.01.22

22.02.22

29.03.22

04.05.22

24. Nea Mesimvria

28.09.2021

24.11.21

28.01.22

29.03.22

04.05.22

19.05.22

8th

