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Introduction
WP3: Implementing SWPBS in primary schools
The WP3 focuses on the implementation of the SWPBS approach in primary schools. The Greek partners, AUTH
and KMAKEDPDE followed and implemented the proposal’s experimental protocol for supporting students’
socio-emotional needs and promoting positive behaviors using the Tier 1 SWPBS framework for two consecutive
years. During these two years a wide range of quantitative and qualitative data were collected. A detailed data
analysis (please see D5.4 Interim Evaluation Report 3) examined the impact of the Tier 1 SWPBS intervention on
selected outcomes in 30 public primary schools in Greece.
As it is clearly described in the project’s proposal about the WP3 aims and objectives, the results from Tier 1
were also used to identify the school cases, using specific selection criteria, in order to proceed and implement
the Tier 2 intervention. The current report provides a detailed description of the pilot implementation of Tier 2
in Greek schools, including the recruitment process, the training, the implementation phase and the preliminary
analysis of data and extraction of results. More specifically, the aims of the WP3 achieved from the
implementation of the Tier 2 intervention in Greek public primary schools are the following:
•
•
•
•

The implementation of SWPS Tier 2 training manual in school teams in Greece
The coaching and support of school teams on SWPBS tiered implementation throughout the
project’s duration in Greece
The provision of professional development trainings to the whole staff of the participating schools
during the project duration in Greece,
The collection of empirical evidence on SWPBS impact and procedure.

The provided information of the current report, in combination with the available reports from the other WPs
(e.g. WP5: Evaluation) will allow to impact policy decision making in relation to evidence-based practices about
social inclusion, safe, positive, equitable, democratic and inclusive school environments.

The Tier 2 SWPBS theoretical framework
The School-Wide Positive Behaviour Support (SWPBS) is “an implementation framework for maximizing the
selection and use of evidence-based prevention and intervention practices along a multi-tiered continuum that
supports the academic, social, emotional, and behavioural competence of all students” (U.S. Office of Special
Education Programs [OSEP], Technical Assistance Centre on Positive Behavioural Interventions and Supports,
2018, p.1).
A plethora of research evidence and knowledge base is available in the U.S where SWPBS has been applied and
examined for more than thirty years, reaching out to tenths of thousands of schools (OSEP, 2018). This extensive
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implementation has led to the development of an exhaustive database and knowledge base regarding the
SWPBS training, implementation, scalability and sustainability. To the best of our knowledge, till today there are
three meta-analyse available that provide ample support to the Tier 1 SWPBS positive impact on school
environments and outcomes (Mitchell, Hatton, Lewis, 2018; Chitiyo, May, & Chitiyo, 2012; Horner et al., 2010).
The objective of the current Erasmus+ KA3 SWPBS project is to develop, implement and study experimentally a
three-tiered support framework for promoting positive behaviors in schools. The three-tiered support is mainly
a preventative model, which main goal is to change the rationale and practice that schools cope with behavioural
problems. The Tier 1-level of intervention is described as universal prevention or support and it includes the
implementation of the Tier 1 at a whole-school level. Specifically, it includes the definition of school-wide
positive behaviors expectations, the expected behaviors in various school locations (e.g. in the classroom, in the
school yard), teaching of the selected behaviors and positive reinforcement of these expected behaviors.
During the project’s lifetime universal support was built to the participating primary schools in Greece, Cyprus
and Romani, while Finland focused on developing support for Tier 2 and Tier 3. The Tier-2 level support consists
of a widely used intervention called Check-in-Check-out (CICO), which has been already tested systematically in
Finland. The initiation of interventions is guided on
a needs basis as evaluated from the school team of
each school separately. An important goal of this
project is to pilot test-implement the Tier 2-level
intervention in the three countries, Greece,
Cyprus, and Romania. The Tier 3-level support
intervention is called CICO+ and it is implemented
on students who did not seem to respond
adequately to the Tier 2-level CICO intervention.
CICO+ Tier 3 intervention is a more intensive
intervention with more individualized goals which
includes concrete modelling and teaching of the
desired behaviors and also practicing them in real
classroom-life circumstances.
The three-tiered prevention schema and rationale (see image above) perceives and structures the behavior
support as a continuum, matching the intensity of the intervention according to each student’s needs. The
SWPBS Tier 2-level and Tier 3-level intervention focuses mainly on students who did not respond effectively to
the elements of Tier 1 and continue to be in need of additional support. As it can be seen in the image above,
Tier 2-level involves SOME students and Tier 3-level targets a FEW students from each school. The current report
will offer valuable information to school staff members. In general, the Tier 2-level and Tier 3-level support
displayed positive results on the individuals that were supported and also displayed acceptable adaptation and
fit in the different educational contexts across countries. Overall, the extended international experience has
shown that with the aid of high-quality universal supports (SWPBS-Tier 1) and additional intensive support (Tier
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2 and/or Tier 3) students with challenging behavioral problems or even children with ADHD can successfully
overcome their obstacles and accomplish learning and school achievement in an inclusive educational setting.

SWPBS framework’s elements and processes
The SWPBS approach has an inclusive non-discriminatory philosophy and social culture and aspires to establish
the required socio-emotional and behavioural support for every child in a school unit. The SWPBS can be
described as a systems-change framework and not a pre-fixed and packaged program or just a plain social skills
curriculum. The SWPBS enriches the capacity of stakeholders, schools, families, and local communities to design
and develop effective, healthy and safe learning environments. These environments are expected to: (a) provide
a systematic and continuous support to address students’ needs, (b) to monitor systematically the
implementation of evidence-based practices and learning outcomes, and (c) follow a continuous data-collection
procedure in order to enhance and support the data-based decision-making procedure (Horner et al., 2015). An
important characteristic for a full-scale systems-change approach is that it demands a period of at least 3-to-5years to adequately influence classroom management and behavioral instruction for all students across the
three tiers, as it can be seen in the diagram below (OSEP, 2017).
Tier 1
The Tier 1-level support which refers to the primary prevention is based on the assumption that every child can
display positive behavior, if supported properly. Starting from this theoretical baseline, the school staff is trained
and guided to assess the educational settings and the environmental context and incorporate evidence-based
practices and resources to enhance the probability of positive behaviors in the school. Teachers work to
encourage, teach and model effectively a series of school-wide values (e.g. safety, cooperation, respect) and
their
analogous
positive
behaviors (e.g. cooperation
means helping and sharing) to all
children across the various
school areas (e.g. in the
classroom, the toilet, the
schoolyard,
the
corridors).
Teachers engage students and
their families in order to develop
an inclusive and positive school
vision and mission, to identify
school-wide social values and to
teach separately the expected
behaviors and routines. They also
try to detect and acknowledge
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students’ positive behaviors and to provide corrective feedback on students’ behavioral problems inside and
outside of the classroom.
Teachers who participate in the Tier 1-level intervention are trained and coached with the aid of an external
SWPBS coach and the SWPBS leadership team of each school. Families are also informed and expected to used
the same language and social expectations at their home environment. Recent findings on Tier 1 show the
significance of implementing Tier 1 with fidelity, before proceeding to implement Tier 2 and Tier 3 (Bradshaw et
al., 2008; Kim, McIntosh & Hoselton, 2014). By using such a “universal” approach, the SWPBS approach
generates the largest behavioral and academic outcomes for the students.
Tier 2
The Tier 2-level of intervention focuses on secondary prevention. It targets mainly students whose response and
progress in Tier-1 was not of the highest level and students whose social and academic difficulties are more
frequent and intense. These types of students will surely benefit from the additional feedback and instructional
support. Interventions most of the times adopt a low intensity rationale and can be implemented from the
teaching staff in a relatively easy manner with high efficiency. For the needs of Tier 2-level intervention, a school
team is created to coordinate the intervention progress. Family members are informed and proved a consent
for their child’s receiving support, and they also engage when this is required. The transition to Tier 2 means
that the school unit has already achieved the “readiness” criteria for Tier 2 participation, which is to implement
the Tier 1-level intervention with more than 80% fidelity (OSEP, 2015).
Tier 3
The Tier 3-level of intervention focuses on tertiary prevention. It targets mainly students who did not respond
well to Tier 1 and Tier 2 and focus on the individual students who display chronic behavioral problems and
learning difficulties. For the types of students, schools are required to provide additional individualized support
and feedback. At the Tier 3-level, a continuous level of cooperation among the family and the school staff is
necessary for the effective design and implementation of the individualized student support plan.
Both the Tier 2 and Tier 3 level of intervention are expected to have a positive impact at an individual student
level. Their potential impact at a school-wide level mainly depends on the effectiveness on which the Tier 1 level
of intervention is applied. With Tier 1, schools develop a monitoring system in order to document systematically
the frequency of occurrence of targeted behaviors. With such a systematic recording, schools can provide a way
to define which students are in need of a more intensive support and guidance (Tiers 2 and 3). For example, one
criterion for deciding if a student should enroll into a Tier 2-level of support is whether the student displays four
or more severe behavior problems per month.
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Tier 2 Intervention piloting in Greece
Overview
In the first two years of the SWPBS project, the Greek external coaches provided training and systematic support
to the school leadership teams of the 30 participating schools. They also organized school-wide staff professional
development trainings in cooperation with the school SWPBS coach and the school counsellors of these schools.
The implementation of the Tier 1-level of intervention helped to establish a positive behavior support and
behavior problem-solving approach at the 30 schools and to enable the implementation of the basic Tier 1
elements described below:
•
•

•

•

•
•
•

create -for each school- a common school vision focused on establishing a positive school climate and
on developing positive teacher-students interactions
adopt -at a school-wide level- a common philosophy about discipline strategies (i.e., place emphasis on
a positive instructional approach in order to support students’ socio-emotional needs and behavioral
problems, instead of applying a traditional reactive-negative-punitive classroom management strategy).
create a universal language -at a school and classroom level- on 3-5 school-wide expectations (e.g. “stay
safe”, “be honest”, “be fair”, “be cooperative”) and behavioral rules (e.g. “be cooperative and share
your stuff”, “be respectful and let others talk”, “be responsible and follow health measures”).
develop and adopt -at a school level- social skills lesson plans to exhibit and teach behavioral
expectations in the classroom and in the rest of the school settings. It is important that all teaching staff
engage in teaching the behavioral lessons, even with adaptations for the different age groups.
create and establish a school-wide recognition system for acknowledging students’ behaviors and
performance regarding the specific social expectations and targeted behaviors
adopt and apply a hierarchy of consequences to discourage behavioral problems
utilize research data to monitor each students’ social performance and record the occurrence of severe
behavioral problems.

After the two-year implementation of the Tier 1, the Greek research team identified and selected 4 primary
schools from both the Group A (experimental) and Group B (Control) that displayed a very effective adherence
to the Tier 1 experimental protocol (Horner et al., 2004). The goal was to identify a small group of students that
did not display great progress in the Tier 1-intervention and to provide them with the additional Tier 2-level
support (e.g. small group social skill instruction, Check in Check Out – CICO).

School selection criteria
The AUTH and the KMAKEDPDE partners from Greece identified and selected four specific primary schools from
the schools that implemented Tier 1, in order to implement the Tier 2-level intervention. The four schools were

www.pbiseurope.org

selected based on specific pre-determined criteria that operated as quality indices. Those criteria were the
following:
•
•
•
•
•

achieving a satisfactory TFI score that shows a gradual and consistent improvement
displaying strong and supportive leadership
displaying effective cooperation among the teaching staff of the school
selecting relatively small size schools that are easier to manage and communicate with and also to
transmit the SWPBS rationale and methods
selecting teachers and schools and also students and families who are eager to implement the Tier 2level intervention

Based on these criteria the four primary schools that were selected to implement the Tier 2-level intervention
were the following:
-1st Koufalia primary school
-Adendro primary school
-Chalkidona primary school
-Nea Mesimriva primary school

School characteristics/information
Following the legislation of the Greek educational system, in order for a school to participate in a research
project it needs to apply to its administrative institute to acquire the necessary licence. The four primary schools,
who were already participating in the Tier 1 intervention of the SWPBS project and who volunteered to
participate in the Tier 2-level intervention applied and were licenced from the KMAKEDPDE local policy maker.
The KMAKEDPDE is also a partner of the SWPBS project and provided the 30 participating schools (among which
are the 4 schools of the Tier 2) for Tier 1. A written approval was provided by the KMAKEDPDE for the agreement
of the four schools’ participation and cooperation with the national SWPBS leadership team for the
implementation of the Tier 2. The Tier 2 intervention required the participation of a small group of students
(seven students) for the pilot implementation of the Tier 2 intervention.
Tiered Fidelity Assessment scores
Assessment 1

Assessment 2

Assessment 3

Assessment 4

1st Koufalia

6/30

7/30

28/30

29/30

Adendro

5/30

14/30

20/30

25/30
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Chalkidona

5/30

7/30

27/30

29/30

Nea Mesimvria

3/30

3/30

20/30

27/30

The demographic characteristics of the 4 participating schools are presented below:
Schools’ demographics
Teachers

Students

Students in special education

1st Koufalia school

16

125

2

Adendro school

17

113

1

Chalkidona school

26

258

9

Nea Mesimvria school

28

192

12

The general information of each school regarding the implementation of Tier 2 are shown below:
Schools’ Tier 2 information
Students
participating in Classrooms Teachers
Tier 2

Check-in
check-out
coach

School Leadership
Team members

External
coach

1st Koufalia
school

2

1

1

1

2

1

Adendro school

2

1

2

1

2

1

Chalkidona
school

1

1

2

1

2

1

Nea Mesimvria
school

2

1

2

1

2

1
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Training and support
At the beginning of the Tier 2 phase implementation, partner countries’ research and coaching teams were
provided with an extensive training from the Finnish partners who had the expertise and experience in the Tier
2-level intervention implementation in their country. The overall training period included four different events
that were the following:
•

•

•
•

1st CICO training: 19 November 2022 – 3hrs
o Topics included: Participants presentations of identified schools, introduction of the CICO
support model, schools’ characteristics and SWPBS team (team size, participants' occupations,
etc.), quality of the Tier 1 support.
nd
2 Tier 2 Check in Check out online training: 21 January 2022 – 6hrs
o Topics included: theoretical background and school wide expectations of Tier 2, recruiting
schools and pupils for CICO support, work plan of school teams, feedback systems and tangible
rewards in CICO support, baseline measurements, CICO support effectiveness assessment,
ending the CICO support.
rd
3 CICO training follow-up: 25 February 2022 – 1hr
o Topics included: Implementation supervision and feedback
4rth CICO training follow-up: 25 March 2022 – 1hr
o Topics included: Field trial measures, assessment and data collection, timeline and adjustments.

Afterwards, the Greek team (AUTH and KMAKEDPDE) contacted the schools who volunteered and where
interested to participate in the Tier 2-level intervention. From the interested schools, four of them fitted the
criteria for their selection. The Local policy maker (KMAKEDPDE) who is a partner in the project provided the
licence agreement for the participation of the four schools who volunteered. The Greek research team and the
trained external coaches provided a detailed training to the SWPBS school team members of the four
participating primary schools in the Tier 2-level intervention, to deliver a secondary prevention intervention for
students with behavioral and socio-emotional problems. The Tier 2-level intervention was structured in two
phases, preparation and training, implementation and support meetings. The training was delivered into one
extended and intensive training together with several supporting online meetings.
The content of the training seminar included the following topics:
-

-

Online training session - Check in Check out: 14th February 2022
CICO handbook in Greek
Monitoring and tracking process material:
o Daily Report Card
o Weekly Report
Video demonstration – Greek subtitles
Ongoing support and guidance
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In addition, the external coaches and the AUTH research team conducted several meetings on a regular basis
with the school teams of the four participating schools to monitor their progress, provide feedback and to
facilitate problem solving and evaluate the overall Tier 2 implementation. The support meetings were conducted
with all the teachers and the staff that participated in the Tier 2 intervention to help develop a sense of team
work and cooperation and sharing among the schools.
Overall, the implementation of the Tier 2 intervention was structured in a large number of events that included,
preparation meetings, training seminars and school teams support meetings. The content and the information
of those meetings is described below (accompanying evidence can be found in the “Greece-D3.2c Schools
meetings and trainings & Training material” folder in Dropbox):
19/11/2021 (12.45-13.15) Online meeting: Meeting among the AUTH research team and the external coaches,
and the two school counselors from KMAKEDPDE for the training and implementation of Tier 2 in targeted
schools.
25/01/2022 Online meeting: Meeting among the AUTH coordinator and the KMAKEDPDE school counselors to
organize and prepare the Tier 2 training and implementation
2/2/2022 Online meeting: Meeting among the AUTH coordinator and the KMAKEDPDE school counselors to
supervise the Tier 2 training.
7/2/2022 (17.00-18.00) Online meeting: Meeting among the AUTH coordinator and the KMAKEDPDE school
counselors to finalize the Tier 2 training presentation and procedures.
14/2/2022 Online training Greece: Training seminar for the implementation of Tier 2 was organized by AUTH
with the cooperation of KMAKEDPDE.
15/2/2022 (19.00-20.00) Online meeting: Meeting among the AUTH coordinator and AUTH team members to
finalize practical issues.
8/3/2022 Online training/support meeting Greece: A school support meeting was organized regarding the
schools that are implementing Tier 2.
9/3/2022 Online training/support meeting Greece: A school support meeting was organized regarding the
schools that are implementing Tier 2.
29/3/2022 (14.15-15.00) Online meeting Greece: A school staff support meeting was organized today
regarding the schools that are implementing Tier 2.
3/5/2022 (19.00-20.00) AUTH research team meeting: Members of the AUTH and the KMAKEDPDE teams
conducted a meeting about the completion of the Tier 2 and the data collection of Tier 2.
11/5/2022 (13.30-15.00) Online support meeting Greece: A school staff support meeting was organized today
regarding the completion of the Tier 2, its results and the data collection.
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Implementation design
The implementation design for the Tier 2 and Tier 3 supports includes quantitative experimental single-case
design studies in schools where the SWPBS Tier 1 was implemented with high fidelity (e.g. 80% or above on the
SET). Typically, single-case design experiments are applied to examine the effectiveness of Tiers 2-level
interventions at the student level. At the system level, we will conduct a piecewise latent growth curve modelling
to get group level tests for the intervention effects of Tier 2 interventions. Using the capacity developed from
the first two years of the Tier 1 SWPBS intervention implementation as a starting point, the Greek team
proceeded with experimentation field trails of pilot implementing the Tier 2-level intervention to four schools
(from both the experimental and the control group) that were also implementing Tier 1 for a third years and had
established a minimum of 80% fidelity score in Tier 1. The current fidelity data displayed that the schools exhibit
even higher quality and meet the necessary criteria for their participation in Tier 2. The students who are in need
of secondary level prevention and of additional behavioral support were identified from each school’s leader
teams. Teacher observations were used in the identification process of support needs and for the Tier 2-level
support.
As it was mentioned earlier, studies on Tier 2-level interventions typically focus on quantitative, experimental,
single-case research methodology. Likewise, the Greek team collected experimental data from seven students.
The research team analysed the collected data employing piecewise latent growth curve methodology in order
to test statistically whether the interventions had a statistically significant average effect, the size of this effect
and the duration of the intervention that was required to reach this significant effect. In addition, Tier 2 studies
focus on the maintenance of the intervention effects, by examining various methods to fade the intervention.
In the implementation of the Tier 2-support in Greece, students on CICO-support were randomized to different
fading procedures after they accomplished a steady performance level on the CIC0-support. The success
criterion was defined as students who managed to reach the behavioral goals for three weeks consecutively.
The implementation of research studies at a Tier 2 and Tier 3-level are of great importance because they inform
and guide the development procedures for identifying successfully students who need additional support,
initiate and apply the secondary prevention support and monitor the effectiveness of the additional support
within the school context. In cooperation with the Cypriot team, the Greek team also developed various
intervention materials for forthcoming applications of Tier 2-level interventions, like for example the weekly
excel file-automatic scoring recording system. The long-term objective from the pilot reporting was to develop
a smoothly functioning multi-tiered intervention support system that focuses on problem prevention and is also
suitable to provide increased support for the students who display behavioral and learning problems with the
universal support system (Tier 1).
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An Overview of Check in Check out (CICO)
The Tier 2-level intervention Check in Check out (CICO) support is mainly a way to empower students’ behaviors
that facilitate learning, enrich their prosocial behaviors and their socioemotional adaptation. The CICO support
is developed around the specific behavioral goals who are set for each individual student; the daily report card
(DRC) that is provided to the student as a daily feedback and a positive reinforcer, offers school staff the
opportunity to systematically monitor and provide feedback to their students and to further engage the parents
in support activities.
As it can be seen in the graph below, the CICO support model creates opportunities for the student to achieve
his/her behavior goals and allows the teaching staff to make the behavioral expectations visible to the students.
The actual stronghold of the CICO approach is based on the immediate and individualized feedback and
reinforcement that is offered to the student for his/her positive behaviors who are in line with the initial
objectives and expectations. Both the teachers and the CICO coach systematically support and encourage the
student to continue displaying positive behaviors and to achieve the expected behavioral goals.

The implementation of the Tier 2-level CICO support includes the following steps on a daily basis:
1. The student starts the day with a morning welcome and a meeting with the CICO coach. The CICO
coach in Greece was either the school principal or another teacher or a special education teacher who
was working in the classroom where the student is. The CICO coach has a brief discussion with the
student and remind him/her about the behavioral expectations goals. In addition, the CICO coach
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helps the student prepare for the upcoming school day (confirms availability of the right books,
notebooks, pens and accessories). In addition, the CICO coach will provide positive feedback to the
student for returning the previous day's signed DRC. The pupil receives a DRC for the day from the
morning meeting, and the CICO coach reminds the pupil of their behavioral goals and encourages
them.
2. Throughout the school day, teachers provide an assessment score from each lesson in the student's
DRC. The assessment focuses on the fulfilment of the personal behavioral objective recorded on the
student’s card. The student receives an assessment from each of their teachers (collects entries on
their DRC). Teachers also provide immediate oral feedback or other type feedback like examples or
explanations, as agreed with the student.
3. At the end of the school day and before the student’s departure, the CICO coach has another brief
meeting with the student where he/she returns the DRC to the school's CICO coach. The CICO coach
counts the points accumulated during the day and informs the student whether the behavioral goal of
the day was achieved (each student has an individually defined target level, usually 60–80% of the
maximum points). If the goal is achieved, the student receives a reward; If the goal is not achieved, the
CICO coach advises the student on what to pay special attention to during the next day and
encourages him/her to keep the good effort. Before sending the card home, the coach records the
student’s performance in a tracking file.
4. The student delivers the day's DRC to their guardians for signing and brings the signed DRC to the
school for the next day's morning session.

Research questions defined
In cooperation with the other countries-partners who implemented the Tier 2-level CICO approach, we defined
a specific research question for the Tier 2-level CICO intervention:
1.

Is CICO usable in Greece, Cyprus and Romania and how effective are the interventions on the
average?

Field trial measures
For each one of the four primary schools who participated in the Tier 2-level CICO intervention, daily routines
and systematic support and monitoring procedures were established and organised with high fidelity.
Furthermore, the four schools and the participating teachers collected additional information regarding the
intervention effects by using the following:
•
•
•

Background information of students: age, grade and gender
Daily Report Card (DRC) – each school day (baseline before intervention phase)
Weekly report – at the end of the week, including Fidelity information (information of each day of the
week)
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•

Assessments of Fidelity and Acceptability of CICO in the end of the intervention phase (filled in by
teacher and CICO-coach, parents and students)
o Acceptability of CICO – participating teachers
o Acceptability of CICO – participating parents
o Fidelity of CICO – participating students

Timeline
The data collection was scheduled and was conducted during and at the end of the intervention. The Daily
Report Card was completed by the teachers after each class and at the end of each day by the CICO coach in
collaboration with the student. The social acceptability and validity assessments of CICO and pupils’ fidelity was
conducted at the end of the intervention. The data collection and intervention implementation timeline are
presented in the following diagram:

Data collection1
1st Elementary School of Koufalia

1

For anonymity purposes, student names are not mentioned.
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WEEKLY REPORTS
•

Student 1

•

Student 2

STUDENTS’ PROGRESS
•

Student 1
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•

Student 2

Elementary School of Chalkidona
WEEKLY REPORTS
•

Student 3
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STUDENTS’ PROGRESS
•

Student 3

Elementary School of Adendro
WEEKLY REPORTS
•

Student 4 (code name SMA)
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•

Student 5 (code name THEO)

STUDENTS’ PROGRESS
•

Student 4 (code name SMA)
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•

Student 5 (code name THEO)

Elementary School of Nea Mesimbria
WEEKLY REPORTS
•

Student 6
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•

Student 7

STUDENTS’ PROGRESS
•

Student 6
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•

Student 7

Overall students’ progress
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Social Acceptability
As explained before, schools conducted assessments of Fidelity and Acceptability of CICO in the end of the
intervention phase. The results are presented below:
•

Acceptability of CICO – participating teachers

•

Acceptability of CICO – participating parents
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•

Fidelity of CICO – participating students
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Conclusions
The Tier 2-level SWPBS intervention is a secondary prevention intervention approach that is based on the
previous framework and ecosystem that the Tier 1-level SWPBS approach builds in a school unit. The target of
the Tier 2-level CICO approach is for those students who continue to display sever behavioral, emotional and
learning difficulties after the implementation of the Tier 1-level intervention. These students will benefit from
the provision of additional layers of instructional support and systematic feedback. An effective intervention
approach, and especially an individualized one at a secondary prevention level should be of low intensity and
one that can be easily administered by the teaching staff with high efficiency. For each of the four schools that
participated in the Greek Tier 2-level CICO intervention a school team was established (typically members of the
leadership team from the Tier 1 approach) to coordinate the intervention progress and implementation. In
addition, whenever possible, family members were invited to engage in the CICO intervention, by helping with
support activities in the home and by encouraging the child’s efforts in the classroom.
Four public primary schools participated in the Tier 2-level SWPBS intervention in Greece. The four schools, who
had already participated in the Tier 1-level SWPBS intervention the previous two years, met the necessary
criteria for their participation and were officially licenced from the KMAKEDPD local policy administrator and
partner of the SWPBS project. A total of seven students and four teachers participated in the CICO support.
Teaches prepared, on a daily basis, structured daily routines targeting at specific behavioral goals and
expectations, for which the children were informed about. The results from the eight weeks of the Tier 2-CICO
intervention implementation showed the overall effectiveness of the CICO support for the seven participating
students. More specifically, the results clearly show that the CICO’s implementation had a very positive impact
on each one of the seven participating students.
Table: Seven students mean scores from the 1st and 8th week of the CICO intervention

Tier 2
Students

Mean score – 1st Week

Mean score – 8th Week

Student 1

61,11

79,16

Student 2

38,33

41,66

Student 3

46,66

50

Student 4

43,33

91,66

Student 5

43,33

76,66

Student 6

70

98,33

Student 7

60

85
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As it can be seen in the table presented above, all students had a significant improvement in their mean scores
among the first and the eighth week. All of the students displayed a steady and gradual improvement in their
behavior and their success to meet the expected behavioral goals. The students achieved the defined behavioral
expectations with the systematic and intensified support and the guidance and positive reinforcement on behalf
of the teachers. An interesting observation about the seven students’ progress was that although all of them
displayed a significant improvement at the end of the eighth week of the CICO intervention, not all of them
followed the same route or trajectory of improvement. A more careful observation of the overall students’
progress graph (presenter earlier) shows that there were various fluctuations in the way the students improved
during the implementation weeks. One could even describe three different types/trajectories of improvement
for the seven students: (a) the first route refers to students who improved very quickly and maintained a steady
improvement pace throughout the eight weeks, (b) the second route includes the students who displayed an
immediate improvement, then at around the third and fourth week showed a slight reduction and slow down
in their pace and they improved again after the sixth week of the intervention, (c) the third route refers to the
students who showed a slow pace of improvement at the first weeks and then seemed to pick up the pace after
the fifth week of the intervention. There are several reasons that could contribute to the differentiation of the
students’ performance, starting from the different profiles, the different SES of their families and of course the
different nature of their socioemotional or behavioral problems. A rather possible explanation for these
fluctuations could have to do with the lack of encouragement and engagement from their caregivers/parents.
Another important reason that could contribute to these fluctuations could be the interruption of the CICO
support for some students due to covid-19 quarantine for them or due to a few-days illness.
Findings from the teachers’ perspectives also confirm that the implementation of the CICO intervention has a
beneficial impact on the so-called “difficult” students (mean score: 5.71 -on a six-point scale) and that it is
worthwhile scaling up the applicability of the CICO intervention (mean score: 5.71-on a six-point scale). It is
interesting though that the teachers also described that implementing the Tier 2-CICO approach is not without
workload and not very easy to implement (mean score: 3.85 -on a six-point scale). One possible explanation for
this finding is that primary schools in Greece are not supported by school psychologists or paraprofessionals as
permanent staff members and the implementation of the CICO support was done completely by the teachers
and the school principal. Another explanation could also be that the data were collected close to the end of a
very tiring school year with all the covid restrictions, the opening and closing of classrooms who had covid cases
and the implementation of Tier 1 and Tier 2 in their schools. In any case, this is a valuable finding that leads to
specific modifications on the teaches’ duties and timetables to facilitate the morning and evening daily meeting
of the CICO coach with the students (e.g. in the classrooms where a special education teacher works together
with the teacher, he/she can play the role of the CICO coach).
Additionally, the findings from the participating students’ perspectives showed a very high level of satisfaction
from their participation in the Tier 2-CICO intervention and a very high level of support on behalf of the teachers
to help them accomplish their CICO goals. The students scored very high regarding their knowledge and being
informed about the expected behavioral goals that were set in the beginning of the CICO intervention. They also
scored very high regarding the help and the clear instructions and support they received from their teachers and
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the teaching staff of the school. Finally, the students also described very positive perceptions about the validity
and the effectiveness of the daily meetings they had with their CICO coach in the beginning and the end of the
school day. The overall very positive picture that the students are describing regarding their CICO experience
seems to confirm the fidelity with which the Tier 2-CICO intervention was implemented in the four participating
schools, despite the fact that some of the students reported that their parents/caregivers were not checking
their daily card on a daily basis nor were they encouraging their effort systematically.
The findings from the parents’ experience also show that the implementation of the Tier 2-CICO intervention is
considered a valuable aid for their children (mean score: 5.42 – on a six-point scale) and that it is worth scaling
up the Tier 2 to other classrooms with children facing difficulties (mean score: 5.42 – on a six-point scale). Parents
also described that the Tier 2-CICO approach helped reduce their child’s negative behaviors (mean score: 5 -on
a six-point scale) and to improve the behaviors that were set as expected behaviorals goals from them (mean
score: 5.28 -on a six-point scale). Overall, the parents’ experience describes a very effective and positive Tier 2CICO intervention implementation.
To summarize, the findings from all stakeholders’ perspectives, teachers, children and parents seem to confirm
the expectation about the value and the effectiveness of the Tier 2-CICO approach in the primary schools in
Greece. A secondary level prevention and the provision of additional layers of support and feedback to students
facing socioemotional and learning difficulties can have significant positive effects on the children’s behavior
and adaptation to the school. In addition, the findings highlighted the idea of implementing Tier 3 for students
with major diagnosed behavioral problems who are not responsive to Tier 2 support. The overall School-Wide
Positive Behavior Support intervention (all three Tiers) can be beneficial for teaching staff, students and families.
Evidence-based programs like the Erasmus+ KAE SWPBS project should be scaled up and implemented to all
schools in order to maximize the effect on the school community and especially for students who are at-risk for
school failure. Improving the cooperation among policy makers, program developers and researchers could
result to increased sustainability and expansion of these kind of programs to the whole educational community.

