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Introduction
This manual presents the CICO Plus model for offering pupils individual behaviour support that is
designed, provided and assessed through multiprofessional collaboration. The model has been
designed to be programmatic so that it can be implemented based on this manual, especially in
schools that have already set up high-quality universal behaviour support and provide CICO support.
A programmatic approach is also important from a research perspective: it is easier to conduct
scientific studies of a method that has been implemented uniformly enough in different schools and
among different pupils.
CICO Plus activities are still in the trial phase and require further development. Since
development is undergoing, this manual will be distributed exclusively to the partner schools of the
SWPBS Erasmus project. We do not recommend copying this manual or sharing it with other parties.
To ensure the good progress of development, we hope to receive feedback from our partner schools.
The most reliable and important feedback comes from the education professionals who guide and
steer pupils daily and who contribute to the positive growth of young citizens and the development of
community skills. Our goal for the next few years is to set up research-based methods for supporting
more and more pupils along a positive school path and to make these methods widely available in
schools and municipalities around Finland – and in the SWPBS Erasmus project’s partner countries,
to the extent possible.

Jyväskylä, 26 August 2020
The authors
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1. Check in Check out Plus (CICO Plus) support model
Strengthening the universal support
The support that schools provide for behaviour and social and emotional skills can be organised into
three tiers: universal, targeted and intensive. Universal support primarily means implementing high
quality learning environments for all pupils. Systematically applied programmes for teaching social
skills, methods for supporting collective behaviour, as well as thematic days and weeks all contribute
to building universal support at school. The school community as a whole is responsible for setting up
universal support, and the development of support is one of the key tasks of pupil welfare efforts.
Disruptive behaviour is very common at schools. It makes it difficult for the pupil – and
often the rest of the class – to work in the classroom and also hampers social interaction during breaks
and in other informal contexts. In Finland, universal support for behaviour has been systematically
developed and studied in the ProKoulu project (www.prokoulu.fi) funded by the Ministry of Education
and Culture. A key task in the creation of universal behaviour support is to bolster positive feedback
in the school community. The goal is to make positive feedback and praise a natural element of school
education and help the personnel to serve as models for positive interaction. A key principle of
ProKoulu activities is that behaviour is a skill that can be learned and taught. The goal of ProKoulu
development efforts is to create an operating culture for schools where the members of the school
community are committed to shared behavioural expectations and systematic instruction in social
behaviour, as well as to steering behaviour primarily through targeted, positive feedback. The schools
that undertake to follow the ProKoulu model agree on clear operating models for recurring routine
activities, which are practised together. Agreements on common methods of intervention concerning
undesired behaviour are an inherent part of the ProKoulu model. For the approach to be effective,
schools must have clear rules and procedures for good behaviour and feedback provision (Närhi et al.,
2016). The results of several studies indicate that consistent, school-wide support for behaviour can
substantially reduce the disruptive behaviour of pupils at school (Bradshaw et al., 2010; Horner, Sugai,
Smolkowski, Eber, Nakasato, Todd and Esperanza, 2009; Sörlie and Odgen, 2015). However, for
some pupils, behavioural problems are long-lasting and occur daily. Systematic and individualised
measures are required for these pupils to achieve positive change in their behaviour in the school
environment.
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Addressing pupils’ individual need for support
It is important to ensure that school personnel and pupils are aware of the general behavioural
expectations for different spaces and situations. All pupils must have the opportunity to receive
positive feedback for behaviour that meets the expectations. This is especially important for pupils
who find it difficult to follow behavioural guidelines. Effective support measures are based on these
principles of behavioural psychology, which remain the same regardless of the severity of problems or
the intensity of support.
A pupil with serious behavioural problems needs a greater amount of and more systematic
feedback than usually. This can be ensured through programmatic means, as is done in the Check in
Check out scheme (CICO; Crone, Hawken and Horner, 2010; Karhu, Paananen and Närhi, 2017). As
indicated by the accumulated research results, the CICO model can be used to influence behaviour
especially if the reason for disruptive behaviour is the pupil seeking adult attention (Maggin, Zurheide,
Pickett and Baillie, 2015; Wolfe, Pyle, Charlton, Sabey, Lund and Ross, 2016). CICO support provides
the pupil with more attention from adults, and systematic feedback helps steer the pupil towards
behaviour that complies with expectations. In some cases, disruptive behaviour is fuelled by the
attention received from classmates or the attempt to avoid challenging situations and effort (Ross &
Sabey, 2015). All these can be influenced by adapting and anticipating situations in which problem
behaviour occurs.
Practical solutions include anticipating transitions and increasing the related guidance, as well
as assigning classroom seating to reduce the pupils’ mutual reinforcement of disruptive behaviour.
During breaks, disruptive behaviour can be reduced through supervision and organised activities.
Pupils can be helped in their efforts by appropriately planning lessons and assignments and agreeing
in advance what the reasonable amount of assignments and work is for each individual pupil.
Disruptive behaviour may also be prompted by other aspects, such as impulsive reactions, weak
problem-solving skills or an inadequate understanding of, for example, causal relations (Fredriksson,
2018). A pupil that behaves impulsively acts before thinking and lacks adequate judgement in a
specific situation, which may result in a situational reaction that does not meet behavioural
expectations. Impulsive behaviour often involves learned patterns of action that are subconsciously
activated in response to environmental stimuli. Pupils with inadequate problem-solving skills required
in social interaction cannot adapt their behaviour to different situations. They may have learned only
a few ways to deal with and behave in different contexts, even though the array of situations and their
variations is endless. The individual’s observations of the environment affect their actions and
behaviour (Lemerise and Arsenio, 2000). Prior experience and the capacity to make observations
Mika Paananen and Anne Karhu, 2020, Erasmus SWPBS project, JYU
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essential to the situation may steer the observations made. Observations also affect the formulation of
situational goals (Crick and Dodge, 1994). A weak insight into causal relations or ability to understand
the consequences of one’s own behaviour makes it difficult to interpret different events, understand
the role that one’s actions play in the unfolding of social situations, as well as choose the appropriate
behaviour. All these factors, along with situational observations, goals, experiences and set of skills,
as well as any impulsive tendencies, influence the actions and methods that an individual turns to in
social situations.
For some pupils, problem behaviour may arise from inadequate competence, which can
significantly hinder social participation in the school environment. Increasing the amount of attention
and feedback may not be enough to reduce problem behaviour among these pupils. They also need to
practise and strengthen their social skills. The CICO Plus support described in this manual is designed
for pupils who are expected to benefit from practising social skills and situational behaviour, in
addition to receiving universal support and CICO support. CICO Plus support helps strengthen the
ability to function by developing self-regulation (Zimmerman, 2000), observation and problemsolving skills (Kazdin, 1989) related to social situations, as well as by teaching behavioural models
that the pupil can use in challenging situations (Lochman, Powell, Whidby and FitzGerald, 2012).

Practical implementation of the CICO Plus model
The CICO Plus model combines the principles of CICO support with skills instruction. It features the
same daily routines as CICO support (morning and afternoon meetings, the use of a daily report card
and close cooperation between the home and school). In addition, the pupil has regular meetings with
the CICO Plus coach during the school day. The goal of these meetings is to support the pupil’s ability
to function in the classroom and in other social situations at school. They also serve as an opportunity
to provide feedback on the pupil’s performance during the school day.
Practical tools comprise problem-solving steps and modelling, as well as positive attention and
feedback. The purpose of problem-solving steps is to analyse different situations and find suitable
methods jointly with the pupil. Modelling, in turn, helps pupils practise appropriate solutions and
behaviour, and learn to avoid quick, automatic reactions, if necessary. During their meetings, the pupil
and coach also discuss situations that the pupil finds to be challenging and ultimately introduce the
skills and aspects learned into these challenging daily situations to help transition them into practice.
The CICO Plus support period must be long enough to enable competence and the permanence of
developing skills to be strengthened. The recommended duration is at least five weeks (15 meetings).
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However, the period must also be short enough to ensure that the activities remain intensive and that
the requisite cooperation routines in the school environment do not begin to dwindle.
This manual presents the CICO Plus intervention in a way that enables its direct implementation,
especially in schools that have successfully set up high-quality universal behaviour support and also
provide CICO support. The manual first describes how to select a pupil in need of support and establish
a support group for the pupil, as well as how to assess the pupil’s situation and use this assessment in
setting goals. This is followed by a presentation of CICO Plus support and a description of the content
of meetings, procedures and the monitoring of the pupil’s progress. The manual concludes with a brief
description of how the pupil is gradually released from the scope of CICO Plus support.

Progress of CICO Plus activities:


The pupil participates in high-quality CICO support, but behavioural problems continue
nevertheless.



A multiprofessional team is set up to plan and monitor support for the pupil.



The pupil’s situation is assessed, and the goals for change are determined.



The actual content of CICO Plus support:
o Work and activities with the pupil
o Cooperation with the class or subject teacher
o Regular monitoring of progress.



The pupil leaves CICO Plus activities according to a systematic plan.
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2. High-quality CICO support paves the way for intensified support
Behaviour support can be intensified gradually. High-quality universal support provided by the school
provides a general framework for behaviour support for all pupils and staff members. The CICO
intervention (Karhu, Paananen and Närhi, 2017) is an individually targeted form of intensified support.
CICO and CICO Plus support are expected to be monitored in accordance with the response-tointervention principles and phases: the learner in need of support is identified; the skill, development
stage or need that calls for support is determined; the concrete milestones for support are specified;
sound measures for achieving the milestones are drawn up; support is implemented; and the impact of
support is systematically assessed during its provision (Aro, 2019, p. 3). In CICO support, behavioural
goals are determined for each individual pupil, and emphasis is placed on guidance steering the pupil
towards the desired behaviour, as well as on feedback provision during the school day. In addition to
improving the pupil’s skills and changing their behaviour, the goal may be to modify the teacher’s
pedagogical practices or the classroom environment. Daily cooperation between the home and school
is a key element of CICO support. A daily report card, used to follow up on progress and changes in
behaviour, enables both real-time and long-term monitoring. The pupil takes the report card home
every day so that the parents or guardians also receive daily information about the child’s day.
The school’s own CICO team is responsible for monitoring the effectiveness of CICO support.
Ideally, the team should meet every two to three weeks to assess the pupils’ progress. The CICO
team can be a school-specific fixed group that has been assigned in advance or a flexible group set
up for the individual pupil and comprising, for example, the school’s transversal special needs
teacher, the class teacher providing support or the class teacher tutor and the pupil’s CICO coach.
Pupils’ behavioural problems are often addressed reactively (after the occurrence of a
problematic situation), and sanctions are frequently used. CICO support is a proactive approach that
rewards success. This perspective must be maintained for the intervention to succeed. Are there any
obstacles to success? Before a pupil is assigned to intensified support, an assessment should be carried
out to identify any aspects that may prevent intensified support methods from working in the best
possible way. The following list includes typical hindrances to the effectiveness of support.
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Possible hindrances to the effectiveness of CICO support:


CICO support is defined as a form of punishment. This may come out in the way that adults
talk about CICO support and in the way that pupils are selected for support, which may
emphasise previous failure.



A single CICO coach is in charge of too many pupils.



The school’s adults are not committed to the jointly agreed goals.



The staff misuse the daily report card (e.g., the teacher may give positive feedback on goal
“I will bring my study supplies” on the card, but also adds negative remarks, suchas “but did
not do anything”).



No agreement has been reached between the home and school concerning cooperation and
the common operating principles related to CICO support, or the focus on these aspects has
been inadequate.

High-quality CICO support is based on the following principles and actions:


The school’s universal support and operating culture support positive growth and a sense of
community.



The school staff comply with the principles of positive supervision.



Fostering peaceful working conditions in the classroom is considered to be important. Evidencebased methods that support peaceful working conditions are used systematically in class. (Teachers
can also receive intensified support for their work.)



The school has a CICO team that
o Is responsible for the selection of pupils
o Identifies the need for support of peaceful working conditions in the classroom, if required
o Assesses the quality of implementation of CICO
o Monitor effects of interventions



The school staff enable CICO support and are familiar with the principles of activities.



The school has a plan for providing information about the intervention (letter to guardians, visibility
on the school’s website, orientation folder for new employees).
If CICO does not have the effects in accordance with expectations, support can be further
intensified by offering CICO Plus support. Before moving to the CICO Plus phase, it is essential to
assess how the daily CICO support activities have worked in the school and how the structures have
been maintained. The prerequisites for activities must be secured before moving to CICO Plus.
Mika Paananen and Anne Karhu, 2020, Erasmus SWPBS project, JYU
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3. Selection of pupils for CICO Plus support
Any decision on the inadequacy of CICO support and the need for intensified support is made by
examining the pupil’s progress towards their behavioural goals. If the pupil’s daily report card score
regularly falls short of the individually defined target level, and the teachers’ qualitative observations
also indicate a lack of progress, it is time to consider the CICO Plus intervention. The selection of a
pupil for CICO Plus support should be carried out in multiprofessional cooperation and together with
the pupil’s parents or guardians.
Figure 1. Monitoring of behaviour support (modified from Cumming & O’Neill, 2019)
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Individual multiprofessional group
If CICO support is found to be inadequate, a multiprofessional assessment process is launched. When
moving to the CICO Plus phase, a multiprofessional group is set up for the individual pupil.
Instructions for establishing the group can be found in the National Core Curriculum for Basic
Education (Finnish National Board of Education 2014). More specific instructions for the local
environment are available from the education provider. The parents’ or guardians’ consent is always
required for the establishment of an expert group. The parents or guardians must also approve the
group’s composition.

Assessment of the pupil’s situation conducted in multiprofessional cooperation
The expert group’s first and foremost task is to conduct an up-to-date, adequately diverse assessment
of the pupil’s behaviour at school, the support offered to the pupil and the effectiveness of support. In
many cases, the most appropriate person to lead this assessment process is the one convening the
multiprofessional group. In practice, this is often the teacher assigned as the CICO coordinator for the
school (or the pupil in question). The compilation of a diverse assessment requires expertise, and it is
often recommendable that the compilation is coordinated by the special needs teacher, school
psychologist or school social worker.
Based on the resulting information, the multiprofessional expert group draws up a plan on the
targeting of CICO Plus support, the goals of support and the desired changes. The process is similar to
the pedagogical statement process (National Board of Education 2014), with the exception that the
process described here can be initiated in support of the pupil at any of the three tiers of support, and
the assessment steers the planning and concrete implementation of support for the pupil. The persons
compiling the assessment present the results at the multiprofessional group’s meeting, and after joint
discussions, the group determines and records the goals for the pupil’s CICO Plus phase.
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The following information sources are used to assess the pupil’s
behaviour and situation:


Teacher interview for the CICO Plus phase (Appendix 1)



Monitoring and observation of the pupil in different situations at
school



Information gained from the daily report cards



The pupil’s self-assessment (Appendix 2)



Discussions with the parents or guardians

The assessment process related to CICO Plus support proceeds in three stages:
1) Analysis of problematic situations. The form for teacher interviews (Appendix 1) is used when
analysing situations. It is directly related to the assessment interview described in the CICO manual
(Karhu, Paananen and Närhi, 2017). This more specific interview form is used to collect the
teacher’s – and, if required, the other staff’s – observations about the pupil’s behaviour in various
situations at school. If possible, it would also be a good idea to observe what has been identified
as the pupil’s problem behaviour in various situations in the classroom and school cafeteria.
Attention should be placed on the pupil’s self-regulation, that is, how successfully the pupil can
follow instruction, work independently and wait for their turn. Likewise, if problem behaviour
occurs in informal or unsupervised situations and during transitions, observations should also focus
on these situations. If problems that must be addressed separately arise during observation, the
observer should also take note of the pupil’s reaction and what are the consequences or given
feedback in that particular situation. Observations and situational analyses may bring up situational
factors that serve as an impulse for disruptive behaviour (such as a request or remark made by the
teacher) or maintain such behaviour (such as attention from friends or negative feedback).
Situational analyses also provide information about contexts in which problem behaviour does not
occur, as well as about factors that may attenuate disruptive behaviour or boost positive behaviour.
The school staff should also be involved in the observations and analyses, as they also play a role
in how different situations unfold.
2) As support for their planning, the multiprofessional group can use the information accumulated in
the daily report cards during the provision of CICO support. This information should be compiled
in advance and analysed to identify any systematic patterns of behaviour.
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3) The pupils’ own take on the situation should also be taken into consideration as should the parents’
or guardians’ opinions. These provide additional valuable information on the impacts that
behavioural challenges have on the pupil’s learning and school attendance. The self-assessment
form for pupils (Appendix 2) can be used to determine the pupil’s own views of their situation.
These views should be reviewed and discussed with the pupil. The form contains descriptions of
tasks related to the basic skills of pupils, as well as social situations and desired behaviour. The
pupil’s own assessment helps the pupil identify and name various situations and skills, as well as
consider what skills they wish to develop. Working with the pupil to formulate a joint view of the
desired changes and the aspects that should be practised help the pupil commit to CICO Plus
support. The goals can be linked to the most common basic skills of pupils (Table 1 in Appendix
X) The parents or guardians should also be involved in planning CICO Plus support, as permitted
by the situation and resources of the home. For example, the parents or guardians can be invited to
the multiprofessional group’s meeting to help plan support for the pupil, or they can participate in
other ways.

Setting goals for CICO Plus in multiprofessional cooperation
The comprehensive situational assessment is used as the basis for setting goals for the CICO Plus
intervention. The CICO Plus manual contains exercises that become gradually more challenging, the
idea being that learning progresses in layers. The order of the exercises ensures that the pupil learns
and adopts the method and basic skills before moving on to problem-solving in more complex social
situations and to practising situational competence. The goals help steer the content of the CICO Plus
intervention, determining the areas to focus on when working with the pupil. For example, if the pupil
has trouble identifying the behavioural requirements or expectations in different social situations, the
exercises should emphasise situational observation. On the other hand, if the pupil does not know how
to behave in a specific situation or has trouble choosing the appropriate methods, it is best to focus on
situational behavioural models.
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Transitioning to CICO Plus support – stages of progress
1. The pupil has received high-quality CICO support for at least five weeks.
2. The school’s CICO team finds that the support is inadequate for the pupil, and the
pupil moves towards the CICO Plus phase. With the parents’ or guardians’
permission, an expert group is set up for the pupil.
3. An analysis is carried out on the pupil’s behaviour and problematic situations. A
member of the multiprofessional group or CICO team coordinating CICO support
completes the parts concerning CICO Plus in the form for the behavioural assessment
for targeted intervention (CICO Plus, Appendix 1). This is an essential phase in view
of goal setting. The information gained from the pupil’s daily report card and the
observations made of the pupil are used to plan support measures.
4. The self-assessment form is completed jointly with the pupil.
5. The overall assessment (interviews, monitoring information and self-assessment) is
discussed at the multiprofessional group’s meeting, where the pupil’s parents or
guardians are also present, if required. The group makes a decision on the launch of
CICO Plus meetings and any other support measures, agrees on the responsibilities
and distribution of tasks, as well as steers the selection of goals for the CICO Plus
intervention. The group also agrees on a time for the follow-up meeting.
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4. CICO Plus meetings
The coach of CICO Plus meetings can be a member of the school’s teaching staff or a member of the
school welfare professionals. What is most important is that the CICO Plus coach has experience of
supervising pupils’ behaviour and that they adopt a positive attitude to pupils who exhibit challenging
behaviour. In some cases, it may be a good idea to have the school psychologist take responsibility for
the CICO Plus meetings. This may be necessary especially if internalised problems are expected to
play a strong role in the pupil’s situation. It is beneficial if the CICO Plus coach is familiar with the
pupil and knows the kinds of difficulties the pupil deals with and the situations in which they arise. If
the pupil has obvious learning difficulties in addition to behavioural problems, the CICO Plus coach
should be a staff member who knows the pupil and can take the pupil’s learning difficulties and their
possible link to disruptive behaviour into consideration. Regardless of the professional title of the
CICO Plus coach, it is important to ensure that they have adequate competence and resources for work
as a CICO Plus coach. As working with a disruptively behaving pupil can be strenuous and
challenging, it is important to ensure that the CICO Plus coach can discuss the pupil’s situation and
their work with members of multiprofessional group.
CICO Plus offers more intensive supervision and support for the pupil. The pupil meets the CICO
Plus coach several times a week and receives individualised support for strengthening skills, as well
as guidance for putting the skills into practice in daily activities. Support and practice aim to strengthen
the pupil’s skills in a) anticipating and observing situations, b) interpreting situations and c)
selecting a behavioural approach, as well as to improve their d) social competences. The pupil may
have problems in one or several of these areas. To ensure success, it is important that the school’s
adults do not assume that the pupil already possesses the desired skills or makes a conscious decision
to behave poorly, as if they didn’t “want to behave properly”. The goal of Plus meetings is to motivate
the pupil to change their behaviour and provide practical models for socially suitable behaviour. The
meetings should follow a straightforward structure. A structure that is clear and progresses in a
predictable manner helps the pupil contribute to the meeting and also makes the CICO Plus coach’s
work better organised and more systematic.
It is important to explain to the pupil why CICO Plus meetings are held and what all they involve.
Attention must also be given to the pupil’s own opinions. If the pupil and coach jointly identify
situations in daily life that could function more smoothly, the starting point is favourable, in terms of
motivation. Motivation can also be supported by making the meetings pleasant for the pupil, even if
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the matters discussed may feel difficult. Positive feedback from an adult usually strengthens the pupil’s
commitment to activities and creates an atmosphere of trust.
One-to-one or small-group activities provide good opportunities for giving positive attention to
pupils. Rewards related to the daily report card can also be used at CICO Plus meetings to encourage
pupils to attend meetings and participate actively. The CICO Plus coach’s enthusiasm and sincere
involvement inspire and attract the pupil.
A Plus meeting should include the following elements:


To start off, the coach can ask how the day has gone and whether anything in particular has
been on the pupil’s mind or affected the pupil’s mood. The coach can also give the pupil
feedback on the day so far and on the pupil’s achievement of the goals for the day.



The CICO Plus coach discusses the purpose and content of the meeting with the pupil. It is
important that the coach and pupil have the same goal. The purpose of the meeting may be to
practise new skills or review previously discussed topics. The goal may also be to analyse real
situations in which the pupil has been able to use their new skills, or to plan how to move the
exercises into real-life situations at school.



To ensure the pupil’s active participation, problem-solving steps are used as support in
exercises. The pupil learns the steps of problem-solving gradually in the course of several
meetings:
o Lengthening the period of reflection – Stop
o Stopping plus period of reflection – Think
o Stop, think and justify
o Stop, think, justify and carry out



The pupil is given positive feedback on attending the meeting and targeted feedback on success
in the exercises.
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Progress of the CICO Plus programme
The CICO Plus meetings must be organised in accordance with the principles regarding meeting
structure, interaction and feedback provision discussed in this manual. In a sense, the self-assessment
carried out during the assessment phase is the first phase of practice. It helps understand the pupil’s
own views of their skills and jointly formulate the goals for practice. As such, the goal of practice is
to reduce any impulsive reactions, develop situational observation skills and provide models for
behaviour when faced by a challenging situation. The exercises described in the appendices can be
used when carrying out CICO Plus support. Any other materials that the school already has, such as
emotion cards and materials that support social-emotional skills, can also be used in the activities. It
is also important to ensure that the CICO Plus coach has access to adequate support and, if required,
to consultative guidance while providing support to the pupil. In the best case, the support provided to
the coach helps the coach (as the adult working with the pupil) feel more in control of their joint work.

Phases of work:
Assessment phase: Self-assessment and goal setting
The form in Appendix 2 is used to support self-assessment. The form contains descriptions of skills
related to self-regulation, which help the pupil identify and name various situations and skills needed
at school, as well as consider what skills they wish to develop. The pupil’s assessment is reviewed and
discussed jointly.

Week 1: Practise stopping (Appendix 3)
Why must you know how to stop? The first real assignment is to consider why and in what situations
it is important to stop. Why do you need to stop? Why is stopping sometimes very important? (e.g. in
traffic, when queueing or when moving in the school corridors.) How can it help in assignments and
examinations? How can it help in games? (e.g. When you stop, you have more time to consider things.)

Weeks 1–2: Stop and think (Appendix 4)
With the help of example situations, the pupil then practises identifying points where they should stop
to think and, if required, bring the situation to a halt. Various example cases can be used to discuss the
consequences of choices as well as causal relationships. The exercises during these weeks steer
practice towards situational interpretation.
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Week 3: Stop, think, justify and carry out (Appendix 5)
Appendix 5 contains exercises for solving problems between people with the help of problem-solving
steps. The goal is to offer the pupil examples of how to handle problem situations, think before acting
and analyse the consequences of the solutions to different situations. The process is the same as that
used for cognitive problem-solving: define the situation and the related problem, consider alternative
solutions, and devise an adequately detailed plan that can be carried out The ultimate goal is to improve
the period of reflection and the skills for situational analysis, as well as provide the pupil with new
models for behaviour.
Weeks 3–5: Stop, think and justify: practising situations difficult for the pupil (Appendix 6)
When the previous exercises go smoothly, the focus can be moved to the specific school situations that
are problematic for the pupil. These situations should be chosen based on the pupil’s needs determined
in the initial assessment. At this stage, the support becomes clearly more individualised. The ultimate
goal is to support the pupil’s ability to engage in positive interaction with adults and other pupils, as
well as to strengthen their participation in learning situations and commitment to learning. Problemsolving proceeds along the following steps:
o First run over the pupil’s self-assessment and the problem situations determined at the
outset and then choose one of the situations to focus on at a time. What kind of a
problem or situation needs to be dealt with (e.g. being accepted into a group of friends,
moving to the clothes racks or asking for permission to speak in class)?
o First let the pupil think about an appropriate solution on their own. What is the goal or
problem, what would be the best way to act and what consequences may the actions
have? There may be several possible solutions.
o Jointly with the student, choose from among the potential solutions one that supports
the achievement of the pupil’s goals and that can be carried out. The CICO Plus coach
should be clear about how the pupil will benefit from learning a specific skill and how
the skill would help them in daily activities.
o After identifying a suitable way of acting and behaving, it is time to practise it. If
required, the CICO Plus coach can first model the behaviour, and the pupil then acts
according to the model. Behavioural modelling and practical exercises provide the pupil
with a model to follow and use in real-life situations. Practical exercises may generate
emotions related to the situation, which will also prepare the pupil to deal with the
situation at an emotional level.
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o After successfully practising appropriate situational behaviour and skills with the pupil,
the pupil is given a clear task (“homework”): act according to the model in real-life
situations, and if possible, during the same day. Ideally, the pupil does their homework
jointly with the CICO Plus coach in the classroom or in an informal situation at school
so that the coach can instantly give feedback on the task. This provides the pupil with
immediate information about their progress.

Final week: Assessment
At the end of the support period, the events and progress made during the period are assessed jointly
with the pupil. The pupil’s self-assessment is an important part of this (self-assessment form, Appendix
2). The CICO Plus coach can base their feedback on the information collected (daily report cards) and
observations from daily life.
At least three weekly Plus meetings should be held throughout the Plus phase. The
durations of individual meetings can vary depending on the goals of the activities and the progress that
the pupil has made. Ideally, the meetings have a fixed time and place in the pupil’s schedule. Although
it may seem difficult to fix a time for several weekly meetings, this is useful for the predictability and
systematicity of support.
The plan for CICO Plus support must be clearly based on the pupil’s needs. The commitment of
all parties to planning and implementing support is of key importance. Cooperation between the CICO
Plus coach and the class teacher is crucial to solidifying the skills. The goals for behavioural changes
are determined by the expert group, involving the pupil welfare staff, parents or guardians, teacher and
CICO Plus coach. During CICO Plus support, efforts should also focus on work in the classroom. The
teacher must be aware of the skill practised at different times so that they can support the pupil in
putting the skill into practice more widely. Meanwhile, classroom arrangements that are designed to
support learning-oriented atmosphere with the pupil in mind (such as seating arrangements and clear
instructions) often support both the pupil and the rest of the class. The ultimate goal is to strengthen
individual agency and positive self-direction and thereby facilitate the pupil’s instruction despite
difficulties. Addressing the pupil’s need for support and strengthening the pupil’s skills alleviate
problematic behaviour and improve the pupil’s quality of life. This may have positive multiplicative
effects in the pupil’s daily life: success in one school subject is reflected in other subjects, while fun
breaks have a calming effect during lessons.
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5. Follow-up of the pupil’s progress and exit from the scope of support
CICO Plus support is systematic and goal-oriented. The pupil’s progress is monitored regularly. In
addition to qualitative observations (the teachers’ and parents’ or guardians’ views of development),
progress is monitored based on the assessments accumulated in the pupil’s daily report cards. It is
important that the multiprofessional group monitors changes in the pupil’s behaviour. Monitoring
should be carried out every two to three weeks, and its practical implementation should be determined
when drawing up plans for CICO Plus support. Close monitoring enables the plans and goals to be
revised and support to be adjusted, if required.
The gradual winding down of support will be decided by the expert group, which must also listen
to the parents or guardians and the pupil. Long-term efforts are needed especially in transferring the
skills and making them more generally available to the pupil in other school situations. It is important
to continue to offer systematic support and guidance long enough, as it takes a while to learn new
social skills. CICO Plus support should not be wound down until the support period has lasted for at
least 5–8 weeks (Cheney et al., 2010)
Although the CICO Plus support period is, as a rule, designed to be short, it may and should be
extended in some cases. This applies especially to cases in which the pupil is making progress, even
though it is slow, and the pupil is motivated to practise and learn skills. If the pupil’s problems have
not abated or if development has been negative, it is time to involve broader support systems in pupil
welfare. This process is the responsibility of the multiprofessional group assigned to the pupil. If
positive change is observed in the pupil’s behaviour, support can be gradually wound down by
reducing the intensity of support. The first move is to discontinue CICO Plus support and transfer the
pupil back to the CICO phase. If the pupil is able to use their new skills in daily life after the CICO
Plus period, it is also possible to wind down CICO support. The CICO manual (Karhu, Paananen and
Närhi, 2017) provides two straightforward ways for ending CICO support: a quick ending or a gradual
fading out through self-assessment.
However, it is not necessary to eliminate all the individual support for the pupil despite winding
down CICO Plus and CICO support. After all, the pupil is always under the scope of universal support.
It is important to consider the need for support after the CICO phase and decide how to support positive
development in the future, how to provide the pupil with feedback on their behaviour and how to best
help the pupil progress in their studies and school attendance, in line with their potential. High-quality
universal support teaches pupils how to behave as expected in the school environment during and after
the CICO Plus and CICO support periods.
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Appendix 1
Behavioural assessment for targeted intervention (CICO)
Selecting a pupil for CICO support
Process phases:
a) The teacher proposes CICO support for a pupil who has trouble following rules at school and/or
following daily operating models and completing daily tasks. According to the teacher’s assessment,
the pupil needs corrective feedback related to behaviour or the performance of everyday activities
on a daily basis (daily CICO monitoring and guidance tool).
b) Based on an interview approach, a member of the CICO team completes this form (Behavioural
assessment for targeted intervention, CICO) with the teacher.
c) The observation phase will be adopted for pupils whose situation is severe (phase 4) and who exhibit
a high probability of problematic behaviour (phase 6).
d) Before the initiation of support, the teacher uses the daily report card to observe the pupil over five
school days.
e) Based on the initial assessment (interview + follow-up), the CICO team decides on the initiation of
CICO support and on any other necessary support measures.

Move to CICO Plus support, if required
f)

The pupil has received high-quality CICO support for at least five weeks. The CICO team finds that
the support is inadequate for the pupil, and the pupil moves to the CICO Plus phase.

g) Based on an interview approach, a CICO team member completes the additional pages of the
interview form (Behavioural assessment for targeted intervention, CICO) with the teacher.
h) Observations obtained from the pupil’s daily report cards and from the supervisor are used when
planning support.
i)

A self-assessment form is completed jointly with the pupil, and comments from the parents or
guardians can also be requested.

j)

The overall assessment (interviews, monitoring information and self-assessment) is discussed at the
school team’s meeting, where the pupil’s parents or guardians are also present. The school team
plans individual support for the pupil and decides on the initiation of CICO Plus meetings and any
other support measures.
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ASSESSMENT OF THE NEED FOR SUPPORT
Phase 1
pupil and class:

date:

teacher(s) participating in the interview:

interviewer:

Phase 2 (pupil profile)
Pupil’s strengths (please mention at least three):

PHASE 3 (identifying problem behaviour)
What kind of disruptive behaviour does the pupil exhibit?
being late
☐indifference
☐unsociability
☐physical aggression
inappropriate language
other verbal harassment

other disruptive behaviour
☐disobedience
failure to complete tasks
☐self-harm
☐theft
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Phase 4 (Recognising the situation)
Does the child behave problematically in any of the following situations? Circle “No” if the pupil does not
exhibit problem behaviour. If the pupil has behavioural problems in the situation, assess how serious they
are on a scale of 1 to 9.

Situation

mild

severe

when coming to school

no

1

2

3

4

5

6

7

8

9

when working alone in class

no

1

2

3

4

5

6

7

8

9

in group work

no

1

2

3

4

5

6

7

8

9

in unguided classroom situations

no

1

2

3

4

5

6

7

8

9

when listening to instruction

no

1

2

3

4

5

6

7

8

9

during breaks

no

1

2

3

4

5

6

7

8

9

at lunch

no

1

2

3

4

5

6

7

8

9

in the corridors/common spaces

no

1

2

3

4

5

6

7

8

9

when going to the toilet
on school excursions (e.g. at a public
swimming pool)
at school gatherings (e.g. parties)

no

1

2

3

4

5

6

7

8

9

no
no

1
1

2
2

3
3

4
4

5
5

6
6

7
7

8
8

9
9

on school transport

no

1

2

3

4

5

6

7

8

9

Are there any other situations in
which behavioural problems occur?
Assess their severity.

no
1

2

3

4

5

6

7

8

9

1

2

3

4

5

6

7

8

9

1

2

3

4

5

6

7

8

9
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Phase 5 (Recognising the order of urgency of behavioural support)
Identify the situations of problem behaviour that require the most urgent intervention. Only select the
situations where problem behaviour is severe or disruptive (phase 4) and the probability of occurrence is
7, 8 or 9 in your opinion. Combine different situations only if (a) the situations or activities are very similar
and (b) the problem behaviour is similar. Please include a more detailed description of each situation.
function/activity/content
description of problem behaviour
Problematic situation 1

Problematic situation 2

Problematic situation 3

Phase 6 (goal setting)
The following goals (behaviour expectations) were set based on the interview:

1.
2.
3.
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NB! From here on, only for the CICO Plus intervention!
Phase 7 Problem situations, specification
Identify the situations of problem behaviour that require the most urgent intervention. Only select the
situations where the problem behaviour is severe or disruptive.
function/activity/content

description of problem behaviour

Problematic situation 1

Problematic situation 2

Phase 8 Background factors
What background factors influence the pupil’s behaviour? (Impulsiveness, learning difficulties, ability to
anticipate and interpret social situations etc.)
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
____________________________________________________________________________________
What factors unrelated to the child influence the pupil’s behaviour? (Relevant aspects related to the child’s
home conditions, health etc.)
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
____________________________________________________________________________________
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Phase 9 Situational factors influencing behaviour, specification
Check the factors that are likely to trigger disruptive behaviour
☐failure/problem resolution
☐failure/problem resolution
earlier in the day

☐ conflicts at home
☐ conflicts with friends
☐hunger
☐fatigue

☐forgotten medication
☐change in routines
☐undone homework
☐something else, please specify

Select the situations in which disruptive behaviour occurs
☐independent work in the
classroom
☐group work
☐ following instruction

☐ transitions
☐informal situation
☐isolation from the rest of the
group

☐scolding/reprimand
☐something else, please specify

Phase 10
Feedback maintaining the behaviour
Which of the following factors may maintain the pupil’s problem behaviour? Does the behaviour help the
pupil achieve something or avoid doing something the pupil finds unpleasant?
Of all the following, select the three factors you believe to be the most significant and rank them with the
numbers 1, 2 and 3 (1=the most significant). You can select factors related to both achievement and
avoidance. Do not mark the other alternatives.
Does the pupil achieve any of the following with
their problem behaviour?

Does the pupil avoid any of the following with
their problem behaviour?

attention from an adult

completing a difficult task

attention from friends

scolding, problem resolution

more stimuli/activity

negative attention from friends

things, money or benefits

physical exertion

something else, please specify

attention from an adult
something else, please specify

Identify feedback that maintains behaviour: Does the action of an adult maintain problem behaviour? What
begins/ends with disruptive behaviour? How do you react? How do other pupils react?
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Phase 11 Plan for supporting the pupil in the CICO Plus phase
Summary of disruptive behaviour (NB! To be used as the basis for planning)
Background factors
Immediate situational
Problem behaviour that
influencing behaviour
factors influencing
support is targeted at
behaviour

Feedback maintaining
behaviour (for which
changes are sought)

On a scale of 1 to 6, assess the relevance of the above description of the pupil’s problem behaviour.
1
2
Not at all relevant

3

4

5
6
Extremely relevant

CICO Plus meetings will be held
______________________(time)_________________________(place)
The following social skills will be practised during CICO Plus meetings. NB! Also review the pupil’s selfassessment.)

The reward for the CICO Plus phase:
The CICO Plus supervisor’s working hours will be allocated as follows:

The next meeting:

Mika Paananen and Anne Karhu, 2020, Erasmus SWPBS project, JYU

29

CICO Plus Guide (SWPBS Erasmus project)

Appendix 2
Self-assessment
How do you manage in the following situations at school? (Adapted from the survey materials in
Aro et al. (2014) Oppilaan minäkuva ja luottamus omiin kykyihin.)
CONCENTRATION
(provide examples to the pupil, if required)
I listen to and follow instructions.
I can work independently.
I can concentrate on tasks and don’t let other people or
things disturb me.
I do my schoolwork conscientiously.
I complete my tasks.
I make an effort with challenging assignments.
I take care of my homework.
I can sit still during the lesson.
PARTICIPATION
(provide examples to the pupil, if required)
I can ask for help, if required.
I participate in class discussion.
I can work in groups.
I have fun with other pupils during breaks.
EMOTIONS
(provide examples to the pupil, if required)
I can deal with setbacks (for example, if I do not
immediately understand an assignment)
I make an effort in challenging and even uncomfortable
situations.
I do not take part in other people’s foolish ideas.
It is easy to start working in class after the break.
I recognise my emotions.
I keep my temper even if someone tries to irritate me.
COOPERATION
(provide examples to the pupil, if required)
I get along with my friends.
I can work in a group.
I let others work in peace.

Always
successful

Sometimes Rarely
successful successful

Always
successful

Sometimes Rarely
successful successful

Always
successful

Sometimes Rarely
successful successful

Always
successful

Sometimes Rarely
successful successful
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I can interpret other people’s gestures and emotions.
I have the patience to wait for my turn (during lessons and
in games and play).

Which of these skills would it be important to practice? How could it help you daily at school?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
Comments of parents/guardians:
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
What behavioural skills would the parents/guardians like to see practiced more at school?
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
Signature of parents/guardians:
________________________________

____________________________________
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Appendix 3
Problem situations and knowing to stop
Goal: Observing situations
Behavioural problems may involve and be strengthened by the child’s rash and abrupt way of reacting to
things. When working in groups or on assignments, the child may fail to listen to instructions and observe
necessary details. Problematic behavioural models may also be maintained in other social situations if the
child does not pay adequate attention to cues and details. The goal of exercises completed during Plus
meetings is to help children practice conscious self-regulation. They are taught to pay attention to the key
features of situations. Meanwhile, the coach can observe whether the child is familiar with the approaches
suitable for different situations. Traffic light symbols (red–stop, yellow–consider and think, green–act) can
be used to help focus attention and organize the performance of tasks.
Discussions and examples can be used to practice stopping and thinking (see Appendix 4):
Why must you know how to stop?
In what situations is it important to stop? Why and when do you need to stop? Why is stopping sometimes
very important? Why? (E.g. in traffic, when queueing or when moving in the school corridors.)
How can it help in assignments/examinations? How can it help in games?
(E.g. When you stop, you have more time to consider things.)
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Appendix 4
Problem situations and exercise for stopping
Instructions: With the help of example situations, the pupil practices identifying points where they should
stop to think and, if required, bring the situation to a halt. Example cases can be used to discuss the
consequences of choices as well as causal relationships. The exercises steer practice towards situational
interpretation.
Exercise for stopping
Caution, description of situation:
The recess is about to end. The teacher promised a surprise for the next lesson. You want to be the first
inside to see what the surprise is about. You run across the school yard towards the front door. It is a grand,
heavy door with a large glass panel in the center. The girls entering ahead of you do not notice you coming
at full speed and do not hold the door open for you. The door begins to close. You are running fast towards
the door that is closing. You are just a few steps from the door now, which keeps closing... perhaps there is
still a crack you could squeeze through, or is there? What do you do?
Provocation, description of situation:
Your classmate, Vesa, is waving his hands and fooling about in his chair, trying to catch your attention. You
are working on a math assignment. You feel something small hit your head. Vesa just threw a piece of eraser
at you. You pick up the piece off the floor and turn to look at Vesa and his head. The piece of eraser is just
the right size and weight to be slung at him. You see Vesa’s grinning face. What do you do?

What would have been a good place to stop?
Description of situation: Esa has been playing football all recess, and now he is hot and thirsty. Esa walks to
the tap in the corridor to get some water, but there is a queue of other thirsty pupils. After a long wait, it is
almost Esa’s turn to have a drink, and just then, his classmate Jussi cuts in front of him. Esa shoves Jussi hard.
Jussi hits his face on the edge of the basin and gets a bloody cut on his lip.
What would have been a good place to stop (Jussi and Esa)? Why?
Description of situation: Ari arrives at school in the morning. He is wearing a new hoodie he got the previous
day. One of the boys in his class, Pekka, who is a friend of Ari’s, notices the hoodie and starts to jokingly
tease Ari about it. He soon gets other boys to join in. Ari gets angry and has a real go at Pekka, calling him
names.
What would have been a good place to stop (Ari and Pekka)? Why?
Description of situation: The math exam was about to begin. The teacher handed out the exam papers. I felt
nervous, like I always do before an exam. Nevertheless, I felt I would do well. Just when the exam was about
to begin, I noticed I had lost my pencil. I saw my friend Mikko with the same kind of pencil as mine. Had
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Mikko taken my pencil? I got up, walked up to Mikko and tried to grab the pencil he was holding. Mikko held
on so tight that the pencil broke, and the broken end scratched and cut my hand. Mikko’s exam paper got
smudged and torn. Both the coach and teacher ran to us to sort things out. All the exam papers were
collected while my hand was being treated. It took a long time, and the class ended up spending the
following recess doing the math exam. Mikko was angry with me the rest of the day and did not answer my
messages after school or all evening. I later found out that Mikko had wanted to buy the exact same kind of
pencil I had, and he was using it for the first time at the beginning of the exam. I found my own pencil at the
bottom of my backpack. It had fallen out of my pencil case.
What would have been a good place to stop? Why?

What can you do if you stop?
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Appendix 5
Problem situations and finding solutions
Goal: As described in the manual, problems in social interaction may be the result of impulsive reaction or
action. Other background factors potentially influencing behaviour include poor problem-solving skills or
inadequate understanding of the causal relationships of behaviour, which may lead to solutions that are
inappropriate in the given situation and thus conflict with the environment.
The following exercises deal with solving problems between people with the help of specific steps. The goal
is to offer children examples of how to handle problem situations, think before acting and analyse the
consequences of the solutions to different situations. The process is the same as that used for cognitive
problem-solving: define the situation and the related problem, consider alternative solutions, and devise an
adequately detailed plan that can be carried out. The ultimate goal is to improve the period of reflection and
the skills for situational analysis, as well as provide the child with new models for behaviour.
Instructions: This appendix includes descriptions of situations that can be used to practice problem-solving.
Coaches can also use their own descriptions, adapted to the needs of each child. However, it is best to first
practise problem-solving with situations that are not directly linked to the child’s own issues. Sometimes,
moving quickly to tackle situations that are difficult for the pupil may raise strong emotions in the child and
thus make it difficult to practise the problem-solving approach. First ensure that the child learns the
appropriate approach.
The adult steers the situation so that the child’s solution is not primarily based on the use of violence. If the
child believes the solution should be a violent one, the consequences must be discussed, in addition to
which, the non-violent solution and its consequences must also be handled. Ideally, the exercise includes a
description of the situation and the adult’s model solution, as well as time set aside for the child to practise
solving the situation (briefly acting out the situation).

Problem situations:
Do you remember Esa and the time he was waiting to get a drink after exercising?
a) Esa has been playing football all recess, and now he is hot and thirsty. Esa walks to the tap in the corridor
to get some water, but there is a queue of other thirsty pupils. After a long wait, it is almost Esa’s turn to
have a drink, and just then, his classmate Jussi cuts in front of him.
What would be a good way to handle the situation? Use the problem-solving model (Appendix 7) for help.
(Solution: Determination. For example: I determinedly point out that it is my turn)
b) Arto was restless. The teacher had not paid attention to him for a long time, even though Arto was sure
the teacher had noticed he had something to say. In Arto’s mind, it should be obvious just by looking at him.
The assignment given by the teacher was unclear, and Arto had trouble getting started. The instructions
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were on the board, but who had the patience to read such unclear text. Arto feels like throwing the sheet of
paper, pencil and eraser in the wastepaper basket.
What would be a good way to handle the situation? Use the problem-solving model (Appendix 7) for help.
c) Do you remember Ari and his new hoodie, and Pekka who teased Ari about the hoodie?
Ari arrives at school in the morning. He is wearing a new hoodie he got the previous day. One of the boys in
his class, Pekka, who is a friend of Ari’s, notices the hoodie and starts to jokingly tease Ari about it. He soon
gets other boys to join in.
What would be a good way to handle the situation? Use the problem-solving model (Appendix 7) for help.
(Solution: Determination. Examples of thoughts that support the solution: stop, breathe deep, think, be calm
and proud about your new hoodie, walk away from the situation.)
d) You are in the classroom. There is also a group of other pupils who you sometimes spend time with. There
are no adults around. The teacher’s nice pen is lying on the teacher’s desk. The other pupils urge you to pick
up the pen and give it to them. You refuse to do so, and the others call you a coward. They say they won’t
spend time with you anymore if you do not give them the pen.
What would be a good way to handle the situation? Use the problem-solving model (Appendix 7) for help.
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Appendix 6
Problem situations and finding solutions; situations problematic for the child
Instructions: Move on to the situations that are problematic for the child. The situations should be picked
based on the child’s needs. The goal is to support the child’s ability to engage in positive interaction with
adults and other children, as well as to strengthen their participation in learning situations and commitment
to learning.

Situations problematic for the child:
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
What would be a good way to handle the situation? Use the problem-solving model (Appendix 7) for help.
Video can be used to practise behavioural skills in CICO Plus meetings. The use of video is an efficient way to
provide feedback and adapt behaviour both during practice and in daily situations. Permission procedures
related to video recording are carried out in accordance with the school’s normal practices. The recording
and use of video must always be agreed with the child, as well.
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Appendix 7
Problem situations and finding solutions; solutions
Now consider what solutions might work in different types of difficult situations.
Use the traffic light symbols (red–stop, yellow–consider and think, green–act) to help organise work.
1. Where should I stop? What do I do when I stop?
__________________________________________________
__________________________________________________

2. What is the problem?
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________

3. What could we do?
Write down all the ideas here:
A:
___________________________________________________
B:
___________________________________________________
C:
___________________________________________________
D:
___________________________________________________
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Write what might happen if you carry out the ideas (the consequences).
A:
___________________________________________________
B:
___________________________________________________
C:
___________________________________________________
D:
___________________________________________________

Choose the best solution and devise an action plan.
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________

4. First test the plan at the Plus meeting and later apply it in the daily school environment.
•
•
•
•

Prepare the exercise (problem situation, selected solution and consequences).
Assign the roles (child/children and coach).
Carry out and perform the planned solution.
Discussion (item 5 below)
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5. Did your plan work?
Pros:
___________________________________________________
___________________________________________________
___________________________________________________

Cons:
___________________________________________________
___________________________________________________
___________________________________________________

Should the plan be modified in some way? How?
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
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