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The PBS Framework 
 
Positive Behaviour Support (PBS) is an evidence-based approach, which aims to enhance the quality of life and 

minimise individuals’ problematic behaviour (Carr, et al. 2002). To achieve that, PBS focuses on the development of 

individuals’ positive behaviours (behaviours that are associated with academic, health, social, recreational, community 

and family achievement). The PBS philosophy gains insights from Applied Behaviour Analysis (ABA; scientific discipline 

with applying techniques on behaviour change), inclusion (all people have access to the same opportunities), and 

person-centre values (new service matrices that are carefully tailored to address unique characteristics of the 

individual). PBS subscribes to the principle that meaningful change is possible only if systems are restructured in a 

manner that enables change to occur and be sustained. Instead of ‘fixing individuals’ problem behaviours’, PBS aims 

to redesign the context (Carr, et al. 2002). PBS gives a more prominent role to the active involvement of the 

stakeholders in a context. 

 

Specific PBS applications include early childhood, primary and secondary education, juvenile justice, and mental health 

(e.g. Mitchell, Hatton, Lewis, 2018; Chitiyo, May, & Chitiyo, 2012; Horner et al., 2010).The School-wide Positive 

Behavioural Interventions and Supports (SWPBIS) or the School-wide Positive Behavioural Supports (SWPBS) is 

implemented in school environments utilizing three layers (i.e., tiers) of systems of support (Sugai & Horner, 2008). 

The Tier I or primary prevention aims to establish universal behavioural expectations among all individuals in a 

context. Tier I purports to prevent the occurrence of problem behaviours. It is expected that approximately 80% to 

90% of individuals will successfully respond to Tier I (Bradshaw et al., 2008). Tier II is designed for the individuals, who 

do not respond to Tier I practices, and its focus is to minimize the number of students with increased problem 

behaviours. Tier II involves targeted interventions for this group of individuals. When implemented with fidelity, it is 

expected that 10% to 15% of those students will respond positively to Tier II interventions. Finally, for individuals who 

fail to respond to Tier II, an additional more intensive layer of support is provided (Tier III). This tier includes 

individualized assessment, and individualized behavioural support plan. The target of Tier III is to minimize the impact 

of severity of chronic behaviours affecting those students’ lives. It is expected that 5% of students will be need 

individualized intensive interventions. 

 

SWPBS is a systems-change framework that includes four main elements: 

1. Outcomes: these are the expected goals to be achieved after implementing each tier of support in a school. 

2. Systems: include external and internal supports provided to strengthen adults’ behaviours in implementing 

SPWBS practices. Specifically, for Tier 1 implementation an external behavioural support coach provides on-site 



 

 4 

www.pbiseurope.org 

consultation and training to a SWPBS core team (leadership team). Training includes defining school vision and 

social values and expected positive behaviours, designing an instructional social skill approach to teach those 

behaviours, setting up a recognition system to reinforce student positive behaviours, designing a hierarchy of 

consequences to manage problem behaviours, and collecting data to make informed-based decisions with 

respect to student needs and procedural issues. The school leadership team, with the assistance of the external 

coach, trains and engages the rest of the school staff in putting the above elements in place. School administration 

is actively involved and guiding the implementation process and ensuring for staff buy-in. 

3. Data: pertain to two sets of data (a) student data with respect to problem behaviours, attendance, academic 

achievement performance, and (b) fidelity of implementation. 

4. Practices. This element focuses on implementing evidence-based strategies to support student behaviour. For 

Tier I, practices include teaching, recognizing, correcting and re-teaching student social behaviours. All adults in 

a school are expected to follow a common instructional approach to promote school vision and values. 
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Theoretical background 

The SWPBS approach was first developed and implemented in the decade 

of 90s in the United States. Due to its evidence-based positive impact 

(Bradshaw et al., 2010), it is now implemented in more than 30000 schools 

across the US, while it has influenced policy makers of other countries like 

Canada, Finland, Australia, New Zealand, Netherland, Great Britain, 

Norway and more.  

 

The SWPBS approach lies on four pillars, which form the context for 

decision-making on disciplinary issues at schools. During the application 

of each level of prevention, teachers and students receive continuous 

support: 

a) Definition of accountable results for students and teachers as the expectations for the school environment 

b) Data collection for decision-making regarding the effectiveness and quality assurance of the practices and 

procedures of the system 

c) Selection of strategies and evidenced-based practices  

d) Definition of procedures which support and give feedback on the teacher’s performance, as well as on the proper 

application of the systems elements. 

 

The approach is based on three levels of prevention, which are 

depicted in Diagram 2. There is a continuous strategic and 

administrative organisation across all levels, where support 

becomes more targeted and intense as we move to the top. At 

the first level (primary prevention), there common practices that 

are applied to all students of the school by all the school staff 

members. Following this, at the second level (secondary 

prevention), specific strategies and practices take place and are 

applied to students that did not respond at the first level. Those 

students could receive support in smaller groups. At the top, there 

is the tertiary prevention, based on which students who did not 

respond to primary and secondary prevention, will receive 

intensive and individual support, customised on their needs, skills and abilities. 

Diagram 1: Core elements of SWPBS 
Source: www.pbis.org 

Diagram 2: Levels of prevention 
Source: www.vide.vi 
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Based on scientific evidence, the PBS approach contributed in the following: 

• Students are thought the expected behaviour and they demonstrate that, as they become aware of its 

usefulness. Therefore, by having the chance to practice until the social behaviour is automated, students start 

to succeed adopting social behaviours within a positive and supportive environment. As already mentioned, a 

progress on social skills directly relates to a positive outcome for students’ academic achievements. 

• Both students and teachers focus on building positive and healthy relationships, which also strengthen 

students’ academic achievement. 

• Behavioural problems constitute opportunities to teach and re-teach expected behaviours. Punishments and 

traditional methods of correcting behaviours are not employed. 

 

The main success factors of SWPBS are the following: 

• The commitment of at least 70-80% of the school teaching staff. 

• The development of positive relationships between students and teachers, as this is one of the three priorities 

of the school. 

• The school Principal/Head Teacher is actively involved in the implementation of the action plan. 

• The establishment of a (school) Leadership team (more information on the Leadership Team can be found in 

Chapter 2) for the purposes of implementation. 

• Each school is assigned with an external coach, who provides regular training and guidance to the Leadership 

team and teaching staff of the school. 

• Schools collect data on students’ behaviours, which will lead the decision-making process. 

• The schools send this data to the research team of the SWPBS project for analysis. 
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The SWPBS Project 
 

During the everyday school life, a school may face a plethora of difficulties in relation to academic and social skills. In 

turn, these issues might affect the teachers of the school, as well as parents, students and the wider society. Taking 

this a step further, research indicates that there is a strong relationship between learning and behavioural problems 

(Algozzine, Wang & Violette, 2011). Behavioural problems can easily generate interruptions during lessons, negative 

effect on the relationship between teacher and student, and in turn, these may affect the overall performance of the 

school. Teachers are under pressure to teach and prepare the students for the cognitive requirements of next grades. 

However, the socio-emotional development of students (second pillar), does not receive the necessary focus. 

 

Analysing the schools’ needs, four main weaknesses were identified in school units, as follows:  

• Schools and teachers struggle on the creation and promotion of preventative, coordinated and systematic 

actions to develop a positive school climate  

• There is a difficulty on developing and establishing a common system with a common language and discipline 

policy towards dealing with learning and behavioural problems 

• Evaluating the frequency of behavioural problems is an area that needs attention 

• A better level of support could be provided to teachers, such as continuous professional development, on the 

management of individual problematic incidences.  

 

The "Building School-Wide Inclusive, Positive and Equitable Learning Environments through a Systems-Change 

Approach" (SWPBS) project focuses on meeting the abovementioned needs. Specifically, SWPBS constitutes an 

ERASMUS+ Key Action 3 Policy Experimentation program, which aims to establish an inclusive non-discriminatory 

social culture and necessary socio-emotional and behavioural supports for all children in a school across four EU 

countries (Cyprus, Finland, Greece, Romania). 

 

The SWPBS project is based on Positive Behaviour Support (PBS) with the support of external coaches. The SWPBS 

project aims to promote the problem-solving model, where school administration and staff try to identify their school 

needs, design and execute an action plan and assess its implementation. The SWPBS problem-solving framework 

provides teachers with evidence-based instructional practices and classroom management skills to create inclusive, 

positive classroom environments for all students. 
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The project follows a systems-change approach, which means that the biggest impact on improving student 

behavioural and academic outcomes, school climate and teacher work satisfaction will come as a result after working 

with the entire school. In addition, the school becomes the “host environment” for preventing serious problems by 

training and coaching school to staff adopt and use evidence-based practices inside and outside of classrooms (e.g., 

Waasdorp et al., 2012). 
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Introduction 
 

Regarding the first level of prevention, there are eight basic elements that comprise the SWPBS implementation. In 

the next chapters of this manual, the elements are thoroughly described. To implement with fidelity, each one of the 

elements described in the following chapters must be implemented. Elements 1-7 refer to actions for student support, 

whereas the last one is relevant to the professional of the school staff. For the purposes of the SWPBS project, some 

elements were simplified in order to be implemented throughout the period of implementation, which is 

approximately 6 months every year. These elements are described accordingly in the training manuals of Cyprus, 

Greece and Romania. 

 

 

 

One of the most important points for a successful implementation is the genuine consent and interest of the teaching 

staff, as well as their commitment for their participation in the project.  As soon as the school principal/Head Teacher 

expresses an interest for the implementation of the SWPBS project at his/her school, the teaching staff is informed by 

Diagram 3: 8 Basic Elements of Primary Prevention 
Source: Sugai & Horner, 2008; MOSWPBS, 2018 
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the SWPBS team about the philosophy, the purposes and all the important actions of the project. Specifically, within 

the framework of the SWPBS project, partners across Cyprus, Greece and Romania, presented the SWPBS project to 

all the schools that expressed an interest to participate in the project. During the presentation, the theoretical 

framework of the implementation was described, together with the 8 basic elements and the way those would be 

implemented in a school unit. Examples of other schools that had already implemented PBIS were demonstrated and 

explained thoroughly. The next step was the anonymous voting by the teaching staff in order to identify the 

percentage of the staff that would give their consent for commitment and active participation. A requirement for a 

school to begin with the implementation was the proximity to 70-80% of consent. 
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Chapter 1: Common Philosophy and Purpose 
 

To start with, the Leadership team of the school (a team comprised of usually 4 to 5 people in each school that will be 

described in the next chapter) is required to facilitate the process of identifying and examining the school staff’s 

beliefs. Beliefs are the core attitudes and assumptions that determine one’s thoughts and acts. Beliefs can unify people 

to groups and affect their decisions. Old beliefs could form attitudes that lead to instinctive behavioural patterns and 

it might take some strong effort for them to be altered. Therefore, the schools are requested to develop their new 

statements regarding their vision, philosophy and values, based on their new discipline priorities. These statements 

will lay the foundations of the desired social behaviours within the school and guide stakeholders on “behaviour code 

of conduct”. In a nutshell, these constitute the common language of a school regarding discipline and behaviour. This 

means that all stakeholders agree and are actively engaged in promoting and maintaining these elements. 

 

During this process, it is important to always have in mind the dual aim of schools. That would be the socioemotional 

development of students, together with their academic achievement. Social skills will be developed in the same way 

as academic/learning skills. Schools need to adopt and follow a systematic approach to communicate their objectives 

through these statements. In brief, the statements constitute a summary of the schools’ common aims and beliefs. 

For these aims, all stakeholders have to contribute towards their achievement.  

 

The vision of the school defines its aspiration and the priorities set. The vision should be brief and comprised by one 

or two sentences and explained simply and clearly, in order to be easily understandable by everyone.  It also 

constitutes a results-oriented statement that expresses what needs to be achieved by the team (everyone in the 

school). By working together, everyone feels connected, striving to pursue a common greater purpose. Some examples 

of school visions are depicted below.  

 

Examples of vision statements:

 

OUR VISION 
We learn, create and dream in a pleasant and safe school environment. 

Our Vision is to collectively work and learn in a beautiful, happy and safe environment. 
RESPECT – COLLABORATION - SAFETY 
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The development of a new common philosophy regarding the discipline strategy of the school is the next fundamental 

step. This provides all the disciplinary guidelines and provides consistency to all related actions. The philosophy is 

based on the prevention of behavioural problems and teaching of social rules, always adopting a positive pedagogical 

approach. Beliefs, values and perceptions about discipline are encapsulated and communicated through the 

philosophy statement. Some examples of philosophy statements are illustrated below. 

Examples of philosophy statements: 

 

1. “As part of our Positive Behaviour Support philosophy, we will collectively teach social skills, reward positive 

behaviour and discreetly correct inappropriate behaviour of our students.” 

 

2. “In our school, we focus on positive behaviour that is taught, reinforced, corrected. We believe that: 

• Successful behavioural changes require collective support. 

• Behaviour is learned. So, we teach social skills. 

• Problem behaviours are opportunities to re-teach.” 

 

3. “Our philosophy on discipline is based on instruction and reward of positive behaviour. We believe that: 

• Proper behaviour is a teaching process, so we follow the same learning approach as we do in academic 

teaching. 

• When problem behaviours occur, we use them as opportunities to teach the desired behaviour. 

• We do not face problem behaviours punishing but presenting alternative behaviours.” 

 

4. “We believe that proper behaviour helps us to progress in life and be useful to society. 

• Positive behaviour is taught systematically with patience and persistence. 

• All of us (teachers, parents, and school staff) should give the right examples to our students.” 

OUR VISION 
We create a happy school where we all enjoy the process of learning and we become better. 

Our vision is to empower students to acquire, demonstrate, articulate and value knowledge and skills that 
will support them as life-long learners, to participate in and contribute to the global world practicing the 

core values of the school: respect, tolerance & inclusion, and excellence. 
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Beginning with the clarification of schools’ expected behaviours, the Leadership team coordinates a discussion with 

the rest of the school staff in order to reach a mutual decision on the three school values. The school values need to 

be decided according to the school’s needs. A question that could be posed to the rest of the staff could be related to 

possible behaviour problems in order to initiate a discussion. Three values that are widely selected are the following: 

respect, responsibility and safety. The values are the basis of the school’s curriculum to teach social behaviours. They 

need to be perfectly aligned with the philosophy on school discipline, as they will set the guidelines towards the 

desired change. Other examples of values could be cooperation, empathy, acceptance, collaboration and many more. 

 

All statements are mutually selected among the school staff. For a more effective organisation, the Leadership team 

prepares a draft of the new statements and asks for feedback from the teaching staff. When statements are finalised 

with the contribution of everyone, they are communicated and shared to all stakeholders (students, parents, teachers, 

staff and wider society), in order to ensure the best alignment of attempts possible and promote the new purpose. 
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Chapter 2: Leadership 
 

The school Leadership team has an essential role for the successful implementation of the PBIS approach the 

commitment of all school staff members for action. This Leadership Team is responsible for the development and 

maintenance of a positive school environment, as well as the management of the SWPBS project action plan. The team 

also holds a key role in involving and motivating other staff towards school’s new direction by directing them to review 

their beliefs on traditional discipline measures, study good practices and adopt more effective teaching methods. The 

objective is to generate capacity building among staff, so they can gradually increase ownership to the new philosophy 

and become a unite force. This could be achieved through frequent and professional training and support. 

 

The Leadership team consists of 4-5 members of the teaching and management staff, including the school 

Principal/Head Teacher. In addition to the school Principal/Head Teacher, another member of the team works as a 

Special Educator, another member works in lower primary education (Grades 1-3) and the other in upper primary 

education (Grades 4-6). The active involvement of the school Principal/Head Teacher is strongly recommended and 

encouraged. This team is frequently trained by the external coach of the school before and during the SWPBS 

implementation (more information in Chapter 8). The team has regular face-to-face meetings with the assigned coach 

of the school, to support and guide the school on the ongoing and future steps of the project. The Leadership Team’s 

time to meet is valuable and therefore, more effective methods should be adopted to maximise time and outputs. The 

involvement of the school Inspector is also suggested as a pivotal element, especially during the meetings of the 

Leadership team and trainings of the school staff. The Head Teacher/School Principal gives the school’s consent by 

signing the School Agreement (Annex 1). 

 

Each member of the Leadership team holds a specific role and tasks to complete, as follows: 

• Coordinator: This member is responsible to coordinate activities and steps of the action plan. The systematic 

communication with all team members, especially with the educator and the external coach, is essential. 

He/she prepares the agenda for the issues to be discussed during meetings. During staff sessions, coordinator is 

responsible to inform about the actions and the decisions of the Leadership team. He/she also coordinates and 

resets staff focus towards goals. 

• Trainer: This person keeps the closer relationship with the external coach. He/she undertakes to carry out staff 

trainings within school, model strategies for various classes and coordinates professional learning and training 

plan of staff. 
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• Minute-taker: This person keeps records during meetings and files them in digital form. He/she also shares last 

meeting records to every following one. 

• Time-keeper: Ensures the timely topic consumption during meetings, as well as the timely implementation of 

the activities of the project. 

• Contact persons: for parents, students society and school staff. 

 

Every school has an assigned external coach, whose role is critical. The external coach is responsible to train schools 

throughout the duration of SWPBS implementation. He/she provides the guidelines for the project implementation 

and acts as the contact person for any inquiry of the school. The external coach plans regular face-to-face meetings 

with the Leadership team (at least once a month) and training sessions for all teaching staff, as well as leadership team 

trainings.  
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Chapter 3: Clarifying Expected Behaviour 
 

PBS is a proactive and instructional approach to discipline and when teaching children, one has to be meticulous. As 

soon as the philosophy statements are (mutually) agreed and communicated to the rest of the staff, the next 

immediate step is the creation of content. In the same way that academic skills are structured through a curriculum, 

schools should create a behavioural curriculum for behavioural skills. Student discipline begins with setting clear 

behavioural expectations, while a common syllabus will enhance students to develop similar tolerance levels. All 

students are taught using a common language and aiming towards the same end–goals. 

 

As mentioned in Chapter 1, the three values act as a guide for the new social behaviour curriculum. These values are 

further described by setting the corresponding specific rules/behaviours for each one of the values (e.g. for the value 

of respect: Be an active listener). As a first step, the social behaviours should focus within the context of the classroom. 

At this point, it is useful to have the OMPUA guidelines in mind, where each rule/behaviour has to be observable, 

measurable, positively stated, understandable by anyone and applicable for every day.  

 

Example 

For the value of Responsibility, a school determines that the social behaviours should be “Be prepared for the 

lesson”. 

Value: Responsibility 

Area: Classroom 

Rule/Behaviour: Be prepared for the lesson 

 

The Leadership team is in charge of coordinating the actions towards expanding the school’s values to other areas of 

the school (egg. canteen, yard, corridors/stairs and toilets). If the school staff wishes to expand the matrix to other 

areas for the school year of 2020 - 2021, additional rules/behaviours need to be defined following the same process.  

An example of a school matrix is depicted in Diagram 4, below. It is strongly advised that the school matrix is posted 

in all areas of the school and communicated with all aforementioned stakeholders through a variety of means (e.g. 

newsletter, handbook, website, manual etc.).  
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Diagram 4: School Board example 

SCHOOL BOARD 

Areas 

V
al

u
e

s 

Rules / 

Behaviours 

Classroom Stairs Canteen 

 

Toilets 

Safety 
1. Sit steadily on 

my chair 

1. Walk steadily 

always on the right 

side 

2. Report if someone 

is hurt  

1. Keep distance 

from others 

2. Keep hands 

and feet to 

myself 

1. Wash my hands 

Responsibility 
2. Be prepared for 

the lesson 

3. Keep my 

movement line 

3. Choose in 

advance what 

I will buy 

2. Flush the toilet 

Respect 

3. Be an active 

listener 

4. Speak kindly 

4. Keep my voice 

volume at level 0-2 

4. Wait to the 

line 

3. Knock the door 3 

times and wait 

 

Within the framework of the SWPBS project, primary schools across Cyprus, Romania and Greece that implement Tier 

1, need to determine 3 values, 3-4 social behaviours and 1-2 routines. Routines are related to a specific social context 

with a purpose to follow a procedure. An example of a routine is the ‘Attention signal’. 
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Chapter 4: Teaching Expected Behaviour 
 

The SWPBS project employs an instructional approach due to the fact that there is evidence that teaching works. 

Traditionally, early learning is achieved through trial and error. However, the most efficient and effective way to learn 

is the direct instruction.  All members of a community (such as the school) should know what the expected behaviours 

are within a given context. In addition, there is an interrelation between academic and social competences (Algozzine 

et al. 2011; Horner & Sugai, 2005; Scheuermann & Hall, 2012). Furthermore, the school staff can take advantage of 

unexpected and spontaneous moments to reinforce skills or even re-teach skills that students have been already 

taught. 

 

Teaching social skills is the most effective and promising way to cultivate and maintain a more positive culture in 

school. Teaching encourages the use of a common language towards school discipline and ensures that students have 

equal chances of experiencing this at school. Together with the shared philosophy and purpose (as explained in 

Chapter 1), a sense of team spirit and belonging are created, shaping the school’s new positive culture. 

 
When the school matrix is completed and finalised, the staff sould proceed in developing detailed procedures for each 

rule/behaviour and routine. These procedures should be stated clear enough for the students, in order for them to be 

fully aware of what steps need be followed. Each student needs to comprehend the steps and become able to succeed 

applying them. In practice, procedures are the steps to be taken in order for an individual to perform the specific 

rule/behaviour or routine. 

 

 

Diagram 5: Establishing a Social Culture 
Source: Missouri SWPBIS Tier 1 Team Workbook 
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Rule/Behaviour Example 

Area: Classroom 

Value: Respect 

Rule/Behaviour: Be an active listener 

Procedures:  1. I have my eyes to the person who talks 

  2. I keep my voice volume to 0 

  3. I keep my hands and feet to myself 

  4. I think what I hear 

  5. I wait for my turn to speak 

 

Routine Example 

Routine: Attention signal 

Cue/Stimulus: Clap twice and raise the hand up 

Steps:   1. I stop everything I do 

  2. I keep my hands and feet to myself 

  3. I keep my voice volume to level 0 

  4. I keep my eyes to the teacher 

 

The example above represents the main content of a lesson plan. Lesson plans are developed for each rule/social 

behaviour and routine and they are taught to all classes of the school with the contribution of all teaching staff. A 

Lesson plan takes approximately 1 teaching period and has a structured form. Specifically, the teacher: 

 

1. Clearly describes social skill to students (name the rule/behaviour). 

2. Clarifies the purpose and necessity of the social skill (discuss with students for the reasoning and social 

usefulness of expected behaviour). 

3. Presents the appropriate behaviour (shows the steps-procedures of the rule/behaviour through a PowerPoint 

presentation using images and posters). 

4. Performs the steps of the rule by explaining them loudly as students watch. 

5. Presents scenarios of examples and non-examples (demonstrates videos). 

6. Asks students to identify and correct the non-examples. 

7. Encourages students to practice the steps of the rule (only the teacher must apply non-example behaviour!). 
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8. Summarises the steps of the rule/behaviour. 

9. Provides opportunities throughout the day to retain the skill through reminder, active supervision and positive 

feedback (maintenance and generalization). 

This teaching model proposed is accompanied by teaching material (such as a poster in Annex 2), which is suggested 

to be developed by the teachers and posted at a visible position in the classroom. In this way, posters could be used 

as reference points and reminders. PowerPoint presentations (example in Annex 3) are also used to demonstrate the 

steps of each behaviour through images. 

For the lesson plans to be developed, there are different templates to be used by the teachers. A lesson plan template 

for a social behaviours (Annex 4) is more extended than a lesson plan template for a routine (Annex 6). It is of a great 

importance to always mention the significance, purpose and benefits of the social skills being taught. Lesson practices 

are adjusted according to the age and the developmental stage of students. Specifically, teaching methods are more 

direct, explicit and frequent when addressed to lower ages. 

Prior to initiating the creation of lesson plans, the school should prioritise their needs and decide on the behaviours 

that need to be taught first. Behavioural problems that persist the most are the ones to be revisited and taught first. 

As abovementioned, students begin to learn about the way of behaving during the acquisition level, which is followed 

by fluency and eventually, the maintenance phase. Students become “fluent” with a social skill, when they can clearly 

perform all steps without error or interruption. As the teaching staff observes that students can perform the 

procedures/steps of a social behaviour easily, they can move to the maintenance phase of periodic reminders or ‘boost’ 

lessons (example in Annex 5). Meanwhile, the teaching staff continue to actively supervise and provide frequent 

specific feedback to the students, in order to support positive student behaviours to endure over time. The last phase 

is the one of generalisation, where students demonstrate the expected behaviours during other conditions and in 

contexts other than those of the school (McIntosh & MacKay, 2008). Generalisation strategies can be carried out after 

the acquisition phase and include pre-corrections/reminders, active supervision and feedback on performance. 

A proper preparation should occur in order to yield the best results possible. Specifically, the Leadership team of the 

school guides the process of setting up the teaching schedule to determine the time and the person that will deliver 

the lesson of social behaviour/routine. Lesson plans should be delivered throughout the entire school year, giving 

emphasis to direct instruction re-teaching in order to maintain social skills. While developing the teaching calendar 

(Annex 7), the Leadership team has to consider reviewing rules/behaviour after breaks or holidays. The school staff 

should be encouraged and constantly supported to teach, practice and reinforce expected behaviours at any given 

situation. In addition, schools are encouraged to create a SWPBS motto or create a school song with the help of 

students.  
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Chapter 5: Encouraging Expected Behaviour 
 

In the early stages of learning, most behaviours need an extrinsic motivation to be demonstrated (Ryan & Deci, 2000) 

and teaching alone is not enough for successful learning. Therefore, direct instruction should be followed by 

reinforcement in order to provide more opportunities for a behaviour to be repeated. Schools are expected to 

encourage or discourage any desired or inappropriate behaviour respectively. Encouraging expected behaviour is 

crucial for the improvement of the school climate and it has to be given a special emphasis. 

 

Various studies highlight that school staff’s attention should mostly be focused on offering positive feedback. 

Researchers recommend a ratio of 4:1; that equals to four positive responses to a desired behaviour versus one 

corrective feedback to an inappropriate behaviour (Reavis et al., 1993). The benefits of using positive feedback 

frequently are numerous. Behaviour specific praise may constitute the most powerful tool that teachers have in order 

to alter social behaviour (Maag, 2001). “Specific positive feedback” or “Behaviour specific praise” refer to the positive 

statements of teachers given to praise a student’s behaviour. Corrective feedback is provided as a response to an 

inappropriate behaviour of a student or class and it can also be general or specific. 

 

Example 

General: “Bravo, Peter” 

Specific: “That is excellent Peter, you kept your voice volume to level 0. In this way, you showed respect.” 

 

Maintaining the 4:1 ratio needs practice. This can be done by the teachers alone or in cooperation with another 

colleague. Some suggestions of practice are the following: 

a) Paper clips: for each positive feedback you give, put a paper clip on your right pocket; for a corrective one put it 

in you left pocket. 

b) Tally counter: use the tally counter to count every positive feedback you provide. 

c) Recording: Record the lesson and count the number positive and corrective feedback after you hear the 

recording. 

 

It is also evident that contingent attention (i.e. attention provided based upon student performance of an identified 

expected behaviour) increases academic performance (Good et al. 1981) and on-task behaviour (Sutherland et al. 

2000) of students. Similarly, non-contingent attention, meaning the positive attitude of the teacher regardless of any 
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student performance (such as positive greetings, smiles etc.), has also many beneficial outcomes, such as building 

positive relationship, a decrease of referrals and an increase of time on-task of students (Decker, Dona & Christenson 

2007). 

 

To provide a complete framework towards a positive change, the PBS approach introduces a schoolwide reward 

system, where specific motives are provided to help students become more fluent and maintain expected 

behaviour(s). This works as the school’s common reinforcement system. Reinforcement can take various forms, such 

as social attention, tangible items or activities. Verbal reinforcement or specific positive feedback (SPF) refers to a 

verbal provision of reinforcement. For the highest impact possible, a combination of the two should take place 

(tangible reinforcers with SPF). The schoolwide reward system provides consistency and coherence across school and 

combines both types of reinforcements. 

 

When teachers provide specific positive feedback (SPF), they have to specifically describe the expected behaviour 

performed by the student and state the reasons why behaviour is important, as well as its positive impact. It is essential 

that teachers react immediately and frequently when they observe an expected behaviour, especially during the 

acquisition phase. Moving to the maintenance phase, teachers may use SPF more sporadically. While providing specific 

positive feedback, teachers also need to have in mind that not all students wish to receive a public praise. In general, 

SPF has to descriptive, specific and direct, answering to: 

 

• Which behaviour is recognised? 

• To whom is referred? 

• How is this behaviour related to school values? 

 

Reinforcers (example in Annex 8) work as reminders to students that expected behaviours have positive 

consequences, and as reminders to teachers that they need to have frequent and positive interactions with students. 

They typically take the form of a ticket or coupon that are given to the student as a reward for demonstrating a desired 

behaviour. Their role as part of a planned system is to support and regulate student behaviour, as they mirror the 

assessment process of students’ academic work. 

 

Individual reward system 

Students that collect a number of reinforces (e.g. tickets) can redeem them with something from the menu of 

reinforcements. Rewards can be tangible prizes, social benefits or even activities. Subsequently, a token economy is 
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set up, where students collect reinforcers by demonstrating expected behaviours, in order to exchange them with a 

desired award from the menu of rewards (example in Annex 9). There are many creative ways schools can use to 

develop a reward system and students constitute a very useful source of ideas. In any case, the menu of rewards will 

have to be agreed with them, in order to gain their engagement. A pivotal element is the fact that must not be opposed 

to the existing school regulations and practices. 

 

Reinforcement is focused at the expected behaviours of the school matrix that students have already been taught. 

This practice gives a clear signal of what is expected and encouraged, not only to a certain student, but to others who 

witness it. Every time a student receives a reinforcer, the teacher has to accompany it with specific positive feedback 

explaining the reason and the value promoted. 

 

Example: 

Teacher: «Maria, you came in class quickly and quietly. You took your sit and you are prepared for the lesson 

without missing any time. You showed responsibility, thank you. You deserve a coupon! » 

Teacher names the student showing individual attention, addresses the expected behaviour, provides a rational for 

the act, refers to the value, praises and rewards the student. 

 

The way is applied: 

• Staff uses reinforcers e.g. tickets to recognise and encourage expected behaviour, related to the social skill 

students have been taught. 

• Each student collects reinforcers and saves them in his/her individual file. 

• The redemption of those reinforcers takes place every second Friday of the month, under the coordination and 

supervision of the teacher in charge of the class. 

 

Group-level reward system 

Using the same philosophy, this rewarding system could be extended to a group-level (classroom-level). This time, 

reinforcers are provided to the whole class, when students exhibit an expected behaviour as a whole class. When the 

certain predetermined number of tokens is collected, the class selects a reward from the menu of rewards, created 

for the purposes of the group-level rewards. 

 

The way it is applied: 
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• Teachers give a reinforcer e.g. coin to the class and simultaneously explaining the specific behaviour they 

demonstrated that is related to the school matrix (e.g. I give this token because you showed respect keeping 

your voice volume to level 0) 

• Classroom reinforcers are given to the president of the class, who saves them in the class’ plastic jar. 

• Keeping Class’s plastic jar is a responsibility of the president along with the responsible teacher of the class. 

• When the predetermined number of reinforcers is reached, students can democratically select their award from 

the menu of rewards. 

 

Schools, are advised to daily restock staff’s stock of tickets and tokens to achieve frequency and proximity on their 

relationships with children. The use of reinforcers is a great way to keep teachers alert to pay attention and give regular 

feedback to positive behaviours. Furthermore, the leadership team should consider all practical issues, such as the 

ease to distribute reinforcers to students, the minimum time and writing required or including all school staff 

(managing, teaching, cleaning, and canteen) in the procedure. Moreover, teachers are free to apply other 

reinforcement strategies if necessary. 

 

It is of crucial importance to mention that a reward system should never be converted to a punishment system. A 

reinforcement that was previously given to a student, must not be taken away from him/her. During the next chapter, 

a detailed description of dealing with minor incidents of inappropriate behaviour will be provided.  
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Chapter 6: Discourage Inappropriate Behaviour 
 

Even if all practices are put in action effectively, schools will still have to be prepared to manage some social 

behavioural errors. According to studies (Gresham, Sugai & Horner, 2001), there are two main reasons that learners 

fail to adopt expected behaviours: 

1. Skills deficit: they do not know when to demonstrate the expected behaviour and 

2. Performance deficit: they fail to perform at acceptable level or in the correct circumstances. 

Both reasons require more teaching, practice opportunities and feedback, where skill deficit corresponds to the 

student’s need for competence, while performance deficit corresponds to student’s need for autonomy (Ryan & Deci, 

2000). 

 

Imposing a punishment as operant conditioning suggests (Skinner, 1938), has been widely used in schools. However, 

several studies demonstrated negative results of that method and nowadays it is considered as an anachronistic 

method, with an indication of absence of quality education (Mayer & Sulzer-Azaroff, 1990; Costenbader & Markson, 

1998; Gershoff, 2002; Robinson et al., 2005; Agbenyega 2006; Elbla, 2012). When punishment is employed as a 

response to correct an inappropriate behaviour, the only achievement is to have a superficial solution to suppress the 

problem for a period of time, while this promotes negative forms of social interaction and communication. As a result, 

this approach could create highly reactive and submissive persons, promoting the sense of guilt and bullying. 

 

The SWPBS project gives particular emphasis on the prevention and preventative treatment of behavioural problems. 

This implies that teaching staff is required to take specific steps to teach common school values and expected 

behaviours, and to implement strategies to encourage and maintain such behaviours (as explained at previous 

Chapters). At the same time, a common approach to handle and confront problem behaviours is needed. Each school 

needs to develop a common definition on problem behaviours and a common way of dealing with them. 

 

Problem behaviours are defined as behaviours that disrupt students' learning and negatively affect class or school 

unity and climate. They relate to behaviours that have a certain frequency, intensity and typography and may or may 

not affect the safety of the student and/or others in the school environment. Generally, problem behaviours are 

divided to minor and major based on their management mechanisms. 

 

Minor inappropriate behaviours (examples in Annex 10) are managed by the teacher and they require immediate 

attention and corrective feedback the moment they arise. The teacher takes advantage of the occurrence of 
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inappropriate behaviours and treats them as an opportunity to re-teach and explain expected behaviours. This 

approach is used by the teacher in the same way to correct academic mistakes. Hence, the teacher reminds the 

rule/behaviour, shows the specific procedures (steps), asks the student to perform them and praises the student when 

he/she does so. 

 

Major inappropriate behaviours (examples in Annex 11) are defined as behaviours that severely disrupt the learning 

environment and threaten the peace and security of individuals or classroom. They require immediate attention and 

must be handled by the school management. This category also includes chronic behaviours. A chronic behaviour is a 

minor inappropriate behaviour that is repeated often. In order to form a common perception of the problem 

behaviours among the staff, the table below will facilitate the definition and categorisation across four levels. 
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Inappropriate Behaviours: Definition Table 

Category Definition Examples Strategy Managed by 

Level 1 

(not 
important) 

Short duration behaviours that do not disturb teaching and 

learning and they are usually auto-corrected automatically. 

o ‘Dreaming’ 

o Procrastinating 

Indirect: 

a) Proximity 

b) Signal/Non-verbal 

c) Ignore-Attend-Praise 

Teacher 

Level 2 

(minor) 

Low frequency behaviours that violate classroom’s rules but 

they do not disturb teaching and learning severely. They 

require immediate management in order to not get increased 

and harmful for teaching. 

Recorded at the Minor Infractions Log, if needed 

o Playing with objects 

o Writing notes 

o Talking loud 

Shouting answers without 
raising hand 

Indirect (see above) 

Direct: 

a) Re-direct 

b) Re-teach 

Teacher / 
Minor 
Infractions Log 

Level 3 

(chronic) 

Repeated behaviours of Level 2 (3-4 times in a day) that are 

not corrected are considered chronic. They disturb teaching 

and learning because of their high frequency and the number 

of students involved. 

Recorded at the Major Inappropriate Behaviour Log, if 

students do not respond to strategies 

o Contradicting to teacher 

o Not doing homework 

Direct: 

a) Re-direct 

b) Re-teach 

c) Provide choices 

d) Student conference 

Teacher / 

Major 

Inappropriate 

Behaviours 

Log / Sent to 
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School 

Management 

 

Secondary 
prevention 
team 

Level 4 

(major) 

Repeated behaviours of Level 3 (more than 7 times in a 

week) or behaviours that constitute threats for the safety 

and order of the school environment. The student is not able 

to attend a lesson and does not respond to teaching. 

Recorded at the Major Inappropriate Behaviour Log 

o Illegal behaviours 

o Physical violence 

o Insulting disrespect 

• Major Inappropriate 

Behaviour Log 

a) Reflection form 

b) Written reprimand 

c) Inform parents by 

phone 

d) Meeting with parents 

e) Community service 

f) Inform psychologist 

g) Inform DIT* 

Teacher / 

Major 

Inappropriate 

Behaviour Log 

/ Sent to 

School 

Management 

 

Secondary 

prevention 

team 

 

*DIT: Direct Intervention Team is a team of experts held by the ministry to support schools from extreme delinquency phenomena.
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It is important and necessary for staff to respond to behavioural problems using a common, consistent and didactic 

approach.  

For this reason, school staff follows a hierarchical path to address problem behaviours (see Diagram 6). As shown in 

the diagram, the teacher is first asked to distinguish whether the behaviour problem falls under the category of minor 

or major inappropriate behaviour. If it is minor, the behaviour is managed by the teacher who follows the strategies 

proposed. If the problem behaviour is severe, the teacher completes the relevant form of major inappropriate 

behaviours and reports the incident to the school management to handle. There is also a form for minor inappropriate 

behaviours, which is filled in by the teacher, after he/she employed the strategies to tackle minor problem behaviours. 

This process of recording data on minor and major inappropriate behaviours is not currently applied in the SWPBS 

project. 

 

After the occurrence of minor problem behaviours, the teacher can follow specific evidenced-based strategies 

hierarchically. First, the indirect strategies take place and in the case that the student does not comply, then the 

teacher should move on with the implementation of direct strategies. 

 

Indirect strategies are actions that teacher takes to reduce minor behaviours before they increase in frequency and 

intensity. They are called indirect because the teacher has no direct verbal interaction with the student and are: 

Proximity: Stand or move in a specific place of the classroom to promote the expected behaviour. Support the student 

with difficulties in attention and/or impulsivity. 

Signal/Non-verbal cue: Non-verbal techniques (e.g. eye contact, supervisor, hand movement, attention signal, etc.) 

that indicate that the teacher is aware of the problem behaviour and is ready for intervention. 

Ignore-Attend-Praise: Ignore the problem behaviour. Praise other students for performing the right behaviour. When 

the student adopts the desired behaviour, immediately praise him/her. 

 

Direct strategies seek to correct behaviour problems by interacting directly and verbally with the student explaining 

what he/she is expected to do. During the verbal interaction with the student, the teacher uses the PBS vocabulary 

(values and expected behaviours from the school matrix). The strategies below are followed gradually as presented: 

Re-direct: A short and clear verbal statement that includes the value and the expected behaviour. It is addressed 

directly to the student. The teacher maintains a neutral voice style and praise the student immediately after the 

students performs the expected behaviour (e.g. “Alexis, it's time to show responsibility starting your work”). 
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Re-teach: The teacher tells and shows the rule to the student. Through role playing, the teacher imitates a student 

showing the expected behaviour and asks from the student to perform accordingly as well. After the student adopts 

the desired behaviour, the teacher immediately provides positive feedback. 

Provide choices: The teacher provides two options: 

• 1st option: the student to demonstrate the desired behaviour 

• 2nd option: less desirable behaviour 

The objective is that the student will follow the rule by choice. (E.g. Peter, you can start working now to show 

responsibility or work quietly during the break. What do you prefer?). 

Student conference: During a personal meeting with the student it is followed a specific discussion path: 

1. Discuss the problem behaviour 

2. Teach the expected behaviour 

3. Explain why this behaviour is important 

4. Give 1-2 examples for the student to apply the rule 

The objective is to give the student an opportunity to practice and not preach in an angry and threatening manner. 

 

  



 

 31 

www.pbiseurope.org 

Chapter 7: Ongoing Monitoring and Assessment  
 

The data collection drives the SWPBS implementation within a school, as it constitutes an essential part to make 

informed decision making. The data can facilitate the process of whether the practices have a positive impact on the 

schools’ priorities and if practices are implemented with fidelity. In order to be as accurate as possible, one should 

gather a rich variety of data. For the purposes of the SWPBS project, a simplified data collection process is followed. 

Gathering a variety of data is achieved through a variety of stakeholders, such as families, students and teachers. In 

addition, the school teams should always consult the ‘School’s Action Plan’ (Annex 12) in order to review the pending 

tasks are to be in accordance with the project’s requirements. 

 

Assessment of desired results 

Tool Responsible person 

Pre and post evaluation 

questionnaires to students and 

teachers  

• Before and after 

implementation (October 

2019 and May 2020) 

• During Year 2 (October 

2020 and May 2021) 

• A member of the SWPBS team visits the schools to complete the 

process. 

Tiered fidelity assessment 

• Before and after 

implementation (October 

2019 and May 2020) 

• During Year 2 (October 

2020 and May 2021) 

 

• A member of the SWPBS team visits the schools to complete the 

process with the collaboration of a member of the school team. 

 

Fidelity assessment 

In order to assess the fidelity of project’s procedures, the following tools need to be employed: 

1. The TFI walkthrough tool, which constitutes an interview form for students and staff, who take part in Tier 1 

implementation. The students and teachers/auxiliary staff are randomly selected from the school to answer 

some brief questions. 

2. Observation log to record data from the premises of the schools. 
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The Tiered Fidelity Inventory assessment is normally conducted by members of the school team. For the purposes of 

the SWPBS project, external coaches are responsible of running this process in order to evaluate the 15 features below. 

The TFI tool was adopted by ‘OSEP Technical Assistance Center on Positive Behavioral Interventions and Supports’ 

(Algozzine et al., 2014), as they created a comprehensive fidelity of implementation tool to be used for the purposes 

of the SWPBS approach. 

 

Tier 1: Universal SWPBIS Features 

1. Team Composition  

2. Team Operating Procedures 

3. Behavioral Expectations 

4. Teaching Expectations 

5. Problem Behavior Definitions 

6. Discipline Policies 

7. Professional Development 

8. Classroom Procedures 

9. Feedback and Acknowledgment 

10. Faculty Involvement 

11. Student/Family/Community Involvement 

12. Discipline Data 

13. Date-based decision making 

14. Fidelity Data 

15. Annual Evaluation 

 

Each of the abovementioned features receives a score from 0 to 2. If a feature is not implemented within a school 

receives a 0 rating, if it is partially implemented receives 1 and the full score (2) is awarded in the case of a feature 

being fully implemented.  
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Chapter 8: Training, Development and support of School Staff 
 

Research indicates that coaching schools, that is to provide constant training and development opportunities, as well 

as support in implementing strategies of primary prevention, constitutes a pivotal part of the SWPBS approach. Two 

key persons for this attempt would be trainer of the leadership team and the assigned external coach of the schools. 

Within the framework of the SWPBS project, four staff trainings (with all teaching staff members) are delivered on the 

following subjects: 

1. Development of positive interactions within the school unit  

2. Teaching social skills  

3. Specific Positive Reinforcement  

4. Dealing with minor inappropriate behaviours  

 

The school teams, together with their external coach, decide on their training schedule, as well as the strategies that 

teachers will learn and apply. Another layer of training provided is the training of all school teams together. The five 

(5) trainings that will be provided for school teams are the following: 

1. Establishing staff buy-in (defining school vision and new philosophy of discipline, identifying 2-3 schoolwide 

expectations) - November 2019 and 2020 (Years 1 and 2) 

2. Defining expected behaviors (developing schoolwide matrix across settings by including 1-2 social behaviors per 

schoolwide expectation and setting) and social skill instruction activities – December 2019 and 2020 (Years 1 

and 2) 

3. Developing a schoolwide acknowledgment system – January 2020 and 2021 (Years 1 and 2) 

4. Correcting problem behaviours and introducing TFI - February 2020 and 2021 (Years 1 and 2) 

5. Developing school’s action plan based on TFI fidelity assessment – March 2020 and 2021 (Years 1 and 2) 

 

Additionally, some online meetings can take place to meet the needs of schools and following this, monthly face-to-

face meetings with external coaches are arranged with each school. A graphic representation of the way of working 

with schools is illustrated below. 
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In total, the leadership teams complete 20 hours of professional development trainings for the first year of 

implementation. In the meantime, the Leadership teams receive regular support from their external coaches (either 

by face-to-face meetings, online meetings or phone conversations) once a month. After each School Team Training, 

the team of each school should communicate the main points with the rest of the staff during their weekly staff 

meeting. The Leadership team can get an overview of the professional training of the school staff, as well as their tasks 

and timeframes from the School Year Action Plan (Annex 12). 

 

A pivotal aspect of the support a school team needs to receive constitutes the provision of ideas to communicate the 

project approach with parents/guardians. The development of some flyers could be a great initiative in order to offer 

parents/guardians with a definition on ‘Positive Behaviour and Interventions Supports’, the way the system is 

implemented within the school, the reward system and ways of parents/guardians contributing in the implementation 

through their interaction with their children at home. In addition, the school can develop and distribute a letter to 

parents, informing them on the instructional approach towards teaching social skills, the benefits for the school 

through its participation in the SWPBS implementation, the school matrix and any other information the school 

considers important to include. Moreover, external coaches can assist the school team in delivering a presentation to 

parents/guardians during an afternoon, where they can present the efforts towards the implementation of SWPBS, as 

well as the beneficial outcomes that it will yield. 

  

Diagram 6: School team trainings and support plan 
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Country-specific adaptations 

Implementation science emphasizes that contextual adaptation is a key concept during the design and delivery of an 

intervention. Context might be a country with specific cultural characteristics, a region with different educational 

policies, a school or even a classroom. Just like teaching and learning, interventions are not the same in every context. 

In any case, the ultimate aim is to maximize the positive impact at the given context by improving intervention’s fit or 

effectiveness (Wiltsey Stirman et al., 2019)1. This section aims to provide basic information for implementing the 

SWPBS framework in the primary schools of Cyprus, Greece, and Romania –where the implementation of the SWPBS 

Tier 1 intervention took place-, that might be useful for practitioner to consider during the application of the 

intervention in their schools. 

Cyprus 
 
The formal educational system of Cyprus is highly centralized with the Ministry of Education, Culture, Sports and Youth 

(MOECSY) being the authority for decision-making related to school finances, staff recruitment and curriculum 

content. The majority of policies are top-down and limited liability is given to the regional offices or schools. However, 

as part of the recent educational reforms, schools are given some autonomy to conduct their own yearly needs 

assessment and develop a school-wide action plan in an effort to enhance school administrative and pedagogical 

effectiveness. At a policy level, systems to support students’ socio-emotional development and social behaviour are 

scarce. Therefore, the effective management of students’ inappropriate behaviours in the school remains a major 

challenge for teachers. 

When a school decides to implement the SWPBS framework, apart from the main principles adopted by the very 

approach need to consider several other factors. First, training requires good and effective planning. Schools are to 

get in contact with their external coach from early on, if possible, and prepare the ground for the implementation. In 

schools where a leadership team (for SWPBS) exists, it is highly recommended to start preparatory activities before 

the beginning of the school year (e.g., during summer). In other cases, the preparation might need a whole school year 

as a preparation period for teachers to engage in training, make the education material, and arrange all the paperwork 

before proceeding with any activities that involve students. In addition, it is recommended trainings for the school 

leadership team and school staff to start early in the school year (i.e., September). 

The implementation of the SWPBS framework in schools is highly depended on the core team that move things forward 

and engage the rest of the school staff in the activities. A self-motivated team with high levels of collective efficacy is 

 
1 Wiltsey Stirman, S., Baumann, A. A., & Miller, C. J. (2019). The FRAME: an expanded framework for reporting adaptations 
and modifications to evidence-based interventions. Implementation Science, 14(1). https://doi.org/10.1186/s13012-019-
0898-y  
 

https://doi.org/10.1186/s13012-019-0898-y
https://doi.org/10.1186/s13012-019-0898-y
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one of the main successful factor. Therefore, schools are responsible to use and leverage the group dynamics that 

motivate the team at school by identifying skilful and willing people in their school and building the SWPBS School 

Leadership Team (SLT). Direct and frequent communication is highly recommended. Schools need to maintain a close 

contact with their external coach and develop positive relationships between teachers. This will help them during the 

whole process as trust, respect and good communication is enhanced. Beside the trainings (SLT & WST), meetings 

need to be regular and direct support (e.g., through calls or chats) should be pursued with the external coach or other 

schools that implement the programme at the present of the past. 

Schools are suggested to study relevant concepts of applied or developmental psychology, and the scientific 

background of the SWPBS approach in particular. They need to be open to new philosophies, mindset and perceptions, 

and take every opportunity to learn during trainings and meetings. Learning occurs everywhere such as during 

conversations, reflections and questions. Teachers accompany the theoretical knowledge with the practical and real-

life examples. Moreover, schools need to be patient because results might not come from the first months, or even 

years, of implementation. But, they need to trust that seeds will grow and become plants soon. In many cases, teachers 

might need time to shift their mindset and perceptions about the practices that favor student discipline or prepare the 

ground for an effective intervention. They might also need time to learn about the new for them SWPBS framework. 

It should be recognised by all stakeholders that educational interventions are not implements in laboratories, 

therefore, they are subjected to inevitable external factors and challenges. First, situational challenges (e.g., covid-19) 

might be an important barrier which will delay things to progress. Teachers might take opportunity of such 

circumstances and work in other elements of the framework (e.g., preparing the lesson plans). For the preparation of 

activities under the SWPBS framework, essential administrative time is required. Although the implementation of 

trainings and meetings online facilitated the accessibility and frequent communication, face-to face contact need to 

be also pursued as appreciated by the local culture. Direct contact allows building closer and warmer relationships 

among individuals which are required throughout the intervention. 

The most important challenge for the long-term sustained implementation of the SWPBS framework in Cyprus is staff 

turnover. The Cyprus educational system impose high staff turnover rates each year. This is particularly important as 

a large percentage of the teaching staff (e.g., 20-40%), including the school leader and the members of the School 

Leadership Team which drive things forward at the school, might change. Therefore, the school’s core team might no 

longer want to continue the implementation of the SWPBS approach or might need further tie to educate themselves 

and engage with the new state of play at school. High staff turnover rates require specific management from existing 

teachers and coaches and the development of certain measures. First, schools need to vote at the beginning of the 

school year in order to reach the 80% benchmark, which refers to the staff percentage who are willing to implement 

the SWPBS approach at the school. Whether this is the case, then existing teachers need to conduct specific training 
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to new staff from early on. Assistance from the coach is recommended. New teachers need to review all the material 

produced the previous year and be guided to the school places where educational aids and labels relevant to the 

SWPBS framework were located. The schools’ vision, philosophy, school matrix, and the teachers’ manual in particular, 

are to be studied. Moreover, new staff can register and visit the SWPBS project platform which includes not only an 

online course for self-paced review on the framework elements but also martials that were produced by schools in the 

past. Next, new teachers are suggested to learn through collaboration. Schools may assign an existing teacher as a 

mentor for the new members, encourage co-teaching of social skills and routines, and encourage peer-learning and 

lesson observations.  This way the approach will be effectively disseminated within the school from the experienced 

staff. Collaboration may be also promoted internally and externally among teachers of other schools as an effort of 

ideas exchange. As a more radical suggestion, schools might think of the integration of a preparatory year. Strong 

preparation during a whole school year can build a good groundwork to the new teacher population (including the 

school leader and school leadership team) for implementation. During this period, the school will set the basis 

(educational and practical) as a heritage of the school, not the teachers. However, perceptions and relationships are 

to be further developed and induced to the new members as will inevitably occur in all cases. 

Though SWPBS approach provides certain flexibility to schools to set their own vision, values, social skills, rewards, 

etc. Such adaptations might facilitate the integration of systems and practices according to the contextual needs of 

schools and its population. Several steps might be subjected to further adaptations. For example, considering that 

primary schools in Cyprus include students from six grades, teaching social skills and routines should be adapted to 

the age, both in terms of what and how they are taught. It is important to take into consideration how fast students 

of different ages can learn the new social curriculum (social skills and routines). Similarly, reward systems might include 

rewards (both material and social) that are relevant and meaningful to all ages, considering that a common menu of 

rewards exists in the school. 

Schools in Cyprus are very much connected with the nearby community. Therefore, it is highly recommended and 

impactful if schools make efforts to engage the related stakeholders. These might include active participation of 

parents and auxiliary staff as part of the school close environment, and consequently the school inspector, 

municipality, and community unions (e.g., sport teams). In other words, students benefit when the application of the 

program is as systemic as possible. Cypriot culture values much face-to-face communication. Therefore, coaches are 

recommended to combine online and face-to face meetings and trainings. Physical contact is important once every 2-

3 months, if the circumstances allow. Moreover, opening channels for direct communication and support enhances 

trust and respect between the coach and the school which are valuable during the implementation. Additionally, 

telephone and Viber communication were proved very effective for quick support and reminders. Emails were 

perceived as more ‘’official’’ and thus were used for sharing documents (google group emails). 
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Schools are living organizations, therefore, continuous effort is required to flourish and grow. Teachers and coaches 

are agents of promoting the benefits the SWPBS framework and keep teachers alert and motivated when things get 

difficult. People tend to give up when they do not see immediate improvements upon their actions. Similarly, teachers 

tend to pay more attention to the practices and activities that have a more direct effect, instead of those processes 

that build a ground for long-term changes. Teachers and coaches need to promote awareness on teachers’ actions will 

have a positive effect in the long-term, as ambassadors of the SWPBS framework. It is recognized that teachers and 

coaches are professionals with diverse background and various duties and responsibilities. Therefore, it is 

recommended that they are responsible for a specific part of the implementation and guide the rest of the population 

because good teamwork is essential for whole-school programmes and intervention. 

Greece 
As it is expected, the implementation of a specific intervention program in different countries and educational systems 

usually requires some contextual and cultural adaptations regarding its implementation. In the Greek educational 

context, especially in the time of the covid-19 pandemic some cultural adaptations were implemented, which are 

grouped and described below.  

The most obvious challenge has to do with the covid-19 pandemic and the two lockdowns that occurred, one on the 

school year 2019-2020 and one on the school year 2020-2021. This created difficulties in the smooth implementation 

of the intervention. Regarding the experimental group A, the project consortium decided to continue the 

implementation of the intervention in the school year 2020-2021 as well. To further support this decision, we 

conducted 15 additional whole school staff trainings in September of 2021 to refresh the teaching staff knowledge and 

motivation. This initiative to conduct the extra15 training seminars proved beneficial and helped the schools of group 

A get back on track easily. 

Another example of a cultural adaptation in the project’s implementation was that -together with the other partners 

and other the guidance of CARDET- we used the covid-19 pandemic to our favour. We created covid-19 health 

protection lesson plans that distributed to the schools in the beginning of the 2020-2021 school year. This initiative 

was enthusiastically accepted from schools because it was really useful and valuable given the circumstances. 

In addition, the Greek SWPBS team conducted 15 additional whole school staff trainings for the schools of the 

experimental Group A (one in each school). Apart from the 4 whole school staff trainings that were scheduled and 

conducted till February of 2020, we decided to add a 5th whole school staff training to the 15 schools of the 

experimental group A (15 trainings, one in each school). These 15 additional trainings were conducted on September 

of 2020 with the beginning of the new school year. Because of the covid-19 pandemic, the previous school year allowed 

schools of Group A to implement the intervention for a limited period of time (approximately for 2 months). So, the 

coordinator and the project’s research team decided that schools of the experimental group A would continue in the 
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next school year the implementation of the intervention as well (Sep. 2020-June 2021). Based on that fact, the Greek 

team decided that a good practice to “refresh” the memory and the reflexes of all the participating schools and teaches 

of group A, would be to conduct an additional whole school staff training in the beginning of the school year. This way 

we would rejuvenate the teachers’ interest, remind them the practical details of the intervention and motivate them 

again for the implementation of the SWPBS approach. Results showed that indeed the decision to conduct the 15 

additional trainings (one in each school) had very positive results on both refreshing teachers’ memory and on 

rebuilding the positive relationships among teachers and external coaches. 

One context specific adaptation is related with the role and the acceptance of the positive reinforcers, on behalf of 

the participating teachers. In order to deconstruct the resistance of the teachers about the “danger” of positive 

reinforcers being translated as a bribe, the training team undertook two initiatives: the first focused on explaining the 

value and utility of positive reinforcement, both individual and group rewards and the second to display a wide range 

of examples from the application of SWPBS in the classroom and how it works.  

A significant adaptation compared to the way the SWPBS is implemented in the US, was the shift towards the use of 

non-materialistic rewards. The importance of the consistent reward of positive behaviors and the inclusion of the 

group reward in the SWPBS approach in comparison with the use of non-materialistic rewards allowed teachers to 

conceive at its full range the value of the Tier 1 intervention. This adaptation should be incorporated in the training 

manual. That is the alternative to use mainly non-materialistic rewards, which in turn enhance the internal instead of 

the external motivation. 

As it was mentioned earlier, the timing in the Greek educational system, when the SWPBS project commenced was 

unfortunate due to the new legislation that the Ministry of Education voted regarding the evaluation of teachers and 

school units. The local educational community was in an alert and defensive mode, thus making it difficult to be open 

and welcoming to research projects and interventions. The Greek training team addressed this initial adversity with 

ensuring the participants that the project does not bear any additional bureaucracy nor “hidden” reports regarding 

the schools’ performance. On the contrary, all schools were informed that the participation in an Erasmus+ KA3 project 

is a valuable opportunity for schools to display participation in innovative and educational programs and to capitalize 

it for the evaluation of the school unit. 

As it was mentioned earlier, a practical adaptation the Greek training team conducted focused on the relative 

ambiguous instructions about the number of tokens (or stamps in times of a pandemic) a student or the whole class 

should receive as an individual or group reward per day. From the initial contacts and trainings with the teachers 

questions arose about this issue and whether the provided directions about the number of daily tokens should also be 

adapted to the different age groups in the schools. The Greek training team in cooperation with the participating 

teachers agreed to provide certain degrees of freedom to the teachers of each school to decide a relatively logical 
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number of daily rewards (at an individual and a group reward level) and to also adapt it to the younger and the older 

students. Eventually, the incoming feedback and the gained experience from the implementation of Tier 1 in the 

schools revealed that a mean age of approximately 30 tokens per day (5 per hour per student) would be an adequate 

number. 

The Greek cultural and educational context bears a more collectivistic profile, which means that face-to-face 

communication is highly valued. That is why almost all the leadership team trainings and the whole school staff 

trainings (even in the times of Covid-19) were implemented face-to-face and in the actual school venue of each school 

separately. The close communication of coaches and teachers helps build trust and “cooperation momentum”.  It also 

allows teachers to feel more at ease with the coach and contact him/her more directly, when they are facing a problem 

regarding the SWPBS. 

Finally, a significant adaptation the Greek training team had to conduct had to do with the obstacle of having access 

to the public primary schools. The Greek educational legislation defines as a precondition that in order to “access” a 

public primary school unit, you need to have the scientific approval from the school counselor who is scientifically 

supervising the school. The schools of the whole country are divided in 12 geographical educational districts. The 30 

participating schools of the project are under the administration of the local authority KMAKEDPDE (Central 

Macedonia Educational district). Apart from the cooperation of the local authority, the school counselor must also give 

permission to access the schools. In order to overcome this issue, the AUTH team asked from the beginning of the 

project that the local authority has the two school counselors in charge of the 30 participating schools, as members of 

the project. This way the external coaches of AUTH had constant and easy access to the school units. To further address 

this challenge, the two counsellors were always accompanying the external coaches to the schools, every time they 

visited a school unit either for data collection, or for a training seminar or a leadership team support meeting. Having 

both the school counselor and the external coach present every time in all the activities in the schools, added “weight” 

and facilitated the acceptance of our external coaches on behalf of the school principals and the teachers. In addition, 

when schools are functioning during the covid-19 safety measures period, access is not allowed to any external visitors. 

However, because of the cooperation with the two school counselors, the external coaches of AUTH continued to have 

access to the school units and were able to conduct the training seminars and the meetings. 

Romania 
The implementation of the SWPBS programme has been a fruitful and very complex endeavour, with a great diversity 

of activities which makes it natural to have to adapt it to the specific needs of each country to get the best results. As 

commonly expected, the implementation of an intervention program in different educational systems from different 

countries usually requires some forms of cultural and contextual adaptations regarding its implementation. In the 

Romanian educational setting, some cultural adaptations were implemented, which are described in what follows. 
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Perhaps the strongest and the most significant adaptation that had to be done in the Romanian case, as well as at the 

level of the project consortium, was related to the outbreak of COVID-19 and its consequences at all levels of society, 

education included. Starting with March 2020, all schools closed in Romania and education was moved online, with no 

previous significant preparation for that. As a result, all the activities to be carried out in the SWPBS project were also 

moved online starting with the second term of the 2019-2020 school year. There was a similar lockdown happening in 

the first term of the 2020-2021 school year, which also finally led to performing project activities online. Despite this 

unfavourable situation, there was a constant contact and interaction between the coaches and the schools thanks to 

the help provided by the Arges School Inspectorate. 

Another adaptation was to provide flexibility regarding the whole school staff training, and having them organized 

according to teachers’ schedules, as mostly primary teachers work in the morning shift and secondary teachers in the 

afternoon shift. Coaches in Romania engaged with schools individually once a month for a meeting with each school 

for which he/she was directly responsible for. Note should be made that, as a direct consequence of the COVID-19 

sanitary crisis and of several other external factors (among which we could mention the long distances between the 

schools, which made it rather hard for the coaches to reach every single school in due time; time interval l overlapping), 

in the first year of implementation the external coaches’ support for the whole school staff training was not always 

provided physically, in person. There was, nonetheless, a constant cooperation and dialogue between the School 

Leadership Teams and the Romanian external coaches, thanks to which the staff trainings were conducted under best 

circumstances. 

Coaches in Romania met at least once every month (online and face to face) to discuss all issues related to the 

implementation of the SWPBS project, the progress recorded by the schools involved and discuss everything with 

regards to implementation together. During the first year of implementation, the interventions were held face-to face 

till March 2019 when, because of the COVID-19 pandemic, in Romania schools were closed and remained this way 

until the end of the school year. During the second year of implementation, all meetings and trainings had to take 

place online instead of face-to-face due to safety measures imposed because of COVID-19. Although the context was 

quite challenging, all meetings and trainings were performed under best terms. 

Moreover, several adaptations had to be done into the implementation design and delivery of the intervention to 

ensure an efficient project implementation as well. The organization of the Romanian educational system is different 

than that of Greece, Cyprus, and Finland. Primary school in Romania starts from grade 0 to the 4th grade, and for the 

implementation of this project students from the 3rd and 4th grade were selected to participate in the first year of the 

intervention. At the end of the 1st year of implementation, students from the 4th grade completed the primary school 

level and moved to secondary cycle. As a result, since starting from the secondary cycle, students were to move to 

different classes, and their teachers were to change, in order to keep track of the project sample and for the purposes 
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of project implementation continuity, in the second year, the students from the 4th grade were withdrawn from the 

project sample, and the project intervention continued with the 3rd grade students (in the 1st year of the project 

implementation, and in 4th grade during the second year of the project intervention) and students from the 3rd grade 

entered in the second year of  the project implementation.  

At the same time, a very important aspect for the school intervention was the availability and the engagement of the 

principal and management board in the project implementation. The selection of schools in the sample group was 

based on the availability and willingness of principals and teachers to commit to the project activities. One difficulty 

encountered was the appointment of new school principals during the school year, as Romanian educational system 

imposes high staff turnover rates each year. Therefore, another essential aspect is to have the support of County 

School Inspectorate to ensure continuity, motivation, and empowerment for the project sustainability. Then, in general 

terms, trainings and coach support should be delivered at the beginning of the school year and when is required due 

to the teachers’ flow during the academic year. 
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Appendices 
 

Annex 1: School Agreement 

 

To School Administrator and Teaching Staff,  

 

Thank you for your interest in participating in the implementation of primary prevention of School-wide Positive 

Behaviour Support (SWPBS) across primary schools. The aim of SWPBS primary prevention is to improve student social 

behaviours and thus, create a positive school climate and improved student academic achievement. The SWPBS 

framework is an idea that has had more than 20 years of research and implementation in the United States with strong 

positive school outcomes. This idea had been introduced in EU and got funded under this Erasmus program project. 

Thus, the SWPBS project aims to establish an inclusive non-discriminatory social culture and necessary socio-emotional 

and behavioural supports for all children in a primary school across four European countries (Cyprus, Finland, Greece, 

Romania). SWPBS includes three levels of prevention. Level one is called primary prevention and the emphasis is on 

building common behavioural language among adults, students, and families. Level two is the secondary prevention 

for students, who need additional academic and behavioural support and for whom primary prevention was not 

sufficient. Level three is the tertiary prevention that targets individual students with chronic academic and socio-

behavioural needs. 

Below, is a brief description of what you would expect to experience after taking part in the SWPBS primary prevention 

implementation in your school. Please note that a successful implementation of SWPBS is an ongoing process that 

takes at least three (3) to five (5) years for all three levels of prevention to be implemented in a school. In this project, 

an external coach will be working closely with you to train and support an SWPBS school team as well as the teaching 

staff with the emphasis being on primary prevention.  

SWPBS is NOT a program or a social skill curriculum. It is a problem-solving framework that enables schools to identify 

their needs with respect to reducing problem behaviours, improving school climate and increasing social behaviours. 

Then, schools develop common practices for supporting student behaviour and systems for supporting teacher 

behaviours. Data collection is a critical feature in the SWPBS framework because data allow schools to decide if their 

needs have been met or not. The table below shows a summary of the primary prevention elements:  
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Practices Systems Data 

• Creating common school vision 
and 2-3 schoolwide 
expectations (social skills 
matrix) 

•  teaching schoolwide 
expectations, routines and 
social skills 

• Recognizing student expected 
behaviors via a schoolwide 
acknowledgement system 

• Implementing a common 
procedure for discouraging 
inappropriate behaviors 

•  inviting students to actively 
participate  

• Sharing information with 
families 

 

• Establishing a school-based 
SWPBS team 

• Providing professional 
development workshops for 
school staff about classroom 
management 

• Training and supporting new 
teaching staff as well as other 
non-teaching personnel on 
managing student behavior 
 

• Assessing staff and student 
views on problem behaviors 
and school climate  

• Assessing the quality of 
implementation of primary 
prevention 

• Making data-based decisions 
 

 

Your school has the potential to become a SWPBS model demonstration site for other schools and visitors in your 

region, after successful implementation. When data, systems and practices are put in place in your school, then you 

have a solid foundation for a safe, positive and supporting school environment.   

For any questions you may have, please do not hesitate to contact us at________________ (phone) and/or 

_______________ (email). Please fill in the the following forms and email them electronically by_______________ 

(date) in the above email. The last page can be submitted during the first school team’s training. 

 

Looking forward to working together! 

Sincerely, 

 

 

SWPBS External Coaches Team 
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Primary School Profile 

School Contact Info 

School Name:  

Address:  

Telephone:   

Fax:  

Email:  

School Inspector (or ministry person assigned to the school):  

Principal: Name:  

Telephone:  

Email:  

 

Demographic Information for the school year ___________  (please complete) 

Total number of students: 
 

Number of females: 

 

Total number of teachers teaching full time at the school:  

Total number of teachers teaching part time at the school:  

Number of school principal assistants:  

 
Number of new teachers teaching this school year:  

 

 

List number of classrooms and number of students per classroom here:  

Number of students diagnosed with disabilities (a.k.a. special educational needs):  

 

School Administration Team 

Team members Names Email 
Telephone 

Principal:    

Assistant principal:    

Assistant principal:    

Assistant principal:    

Assistant principal:    
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Readiness criteria for SWPBS implementation Completion 

School sets as a main goal in its School Improvement Action Plan the improvement of school climate 

and student social and academic achievement. School’s action plan will focus on SWPBS primary 

prevention for the school year 2019-2020. 

 

 YES           NO 

An SWPBS school team has been established to work on designing the primary prevention elements. 

The team consists of one person from the administration team (preferably the school principal), one 

teacher from upper-level grades, one teacher from low-level grades, the special education teacher, 

and a teacher that teachers special areas classes (arts, music, physical education, etc.) 

 

List the names of the SWPBS school team on page 5. 

 YES           NO 

 

The administration team (principal and assistant principal) agrees to support through its words and 

actions the implementation of primary prevention. 

 
 YES          NO 

The school principal actively supports the implementation of the SWPBS by limiting any other new 

school initiatives; thus, giving space and time during staff meetings to discuss and have professional 

development staff trainings for the school year.  

 
 YES          NO 

The school staff participates at an informative session on SWBS delivered by the SWPBS External 

Coaches team. 

 

Note the presentation date: ____________________ 

 
 YES          NO 

 

The majority (> 80%) of staff agrees to participate in the primary prevention implementation and 
understands that they will be asked to provide feedback and support during the implementation 
process. 

 
 YES          NO 

 

The SWPBS school team agrees to meet 2-3 times a month to progress monitor the activities of 

SWPBS, make decisions, and communicate those to the rest of the staff. It is important at the 

beginning of the school year that the SWPBS school team sets up a planned meeting schedule with 

dates and times for the entire school year. 

The meeting schedule should be shared with the SWPBS external coach.  

 
 YES          NO 

 

The SWPBS school team agrees to meet twice a month with the external coach to review the 

implementation activities, challenges and make decisions about the next steps. It is noted that the 

team will meet twice a month with the external coach and at least once a month on its own. 

 
 YES          NO 

 

A member of the SWPBS school team, who will take the role of the SPWBS school internal coach, 

agrees to take part in a teleconference once a month with other school coaches and the SWPBS 

external coaches’ team. 

 
 YES          NO 

 

Assess staff views on problem behaviours prior to the implementation and share the results during 

SWPBS team trainings. 

 
 YES          NO 
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Team Members Name Email Telephone Team role 

Member of the administration 
team (preferably principal) 

    

Teacher representative from 
upper-level grades 

    

Teacher representative from 
low-level grades: 

    

Special education teacher:     

Teacher that teacher special 
areas classes (e.g., music, arts, 
science, etc.): 

    

A representative from parents’ 
association: 
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School Partnership Form on SWPBS Primary Prevention 

Instructions: All members selected to participate in the SWPBS school team for training and active participation in the 

SWPBS primary prevention should read and sign this form. 

By signing this form, each member verifies that has received information about the SPWBS activities to be carried out 

and implemented by the school staff. Please return the completed form to the SWPBS external coach of your school. 

By participating in the SWPBS school team, I understand that: 

1. All members of the team as well as the members of the administration team need to take part in the training so 

that the SWPBS external coach is able to support the school team. 

2. Our school will try to implement primary prevention in the current school year. 

3. During the SWPBS implementation, we will: 

a. use data to guide us in decision-making 

b. apply a schoolwide teaching schedule and we will teach schoolwide expectations and social behaviours 

c. implement a schoolwide student acknowledgement system 

d. be actively involved in the evaluation of our action plan and will take appropriate action to review it 

4. The SWPBS school team will meet at least 2-3 per month to progress monitor its action plan, make decisions and 

communicate those to the rest of the staff 

5. The school team is working to maximize staff agreement on SWPBS and to develop systematic communication and 

collaboration among staff members as well as with families about SWPBS social expectations  

6. The SWPBS school team members are considered to be those, who will guide and lead the effort to apply the 

SWPBS primary prevention at the school. They will share responsibilities and ask for support and guidance from 

the external coach during in-service staff trainings on positive behaviour supports. 

7. The SWPBS implementation requires 3 to 5 years with continuous training and coaching of all stakeholders 

(teachers, children, families). 

8. The SWPBS implementation process starts with primary prevention with the ultimate goal of adding secondary 

and tertiary prevention. 
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Name Team role Signature 

1.   

2.   

3.   

4.   

5.   

6.    
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Financial Eligibility Criteria and Supporting Documentation 

School participation in this European project provides financial support to your school for implementing elements of 

primary prevention. Your school is eligible to receive up to 2,000 EUROS for both school years 2019-2020 and 2020-

2021 (up to 1000 EUROS per school year). 

A.  According to the EC, eligible costs must respect the following criteria: 

• The schools are located in the consortium countries 

• Schools must obtain a valid and detailed invoice justifying any expense and proof of bank transfer. Important: 

all invoices must be delivered on the name of coordinator or one of the partners in the consortium and not on 

the name of schools. All invoices and receipts should have the name and number of the project clearly 

indicated.  

• All costs for the implementation will be paid directly to the vendors, at the end of each year of intervention, 

and after schools have completed all their requirements and delivered the expected data/outputs/tasks. No 

pre-payments will be made.  

• Expenses will be regarded as eligible if they are directly connected to the implementation of the project, and 

are accompanied by an invoice, proof of payment and expected results (completed tasks, etc.). 

• All expenses, need to be pre-approved before they are incurred, in order to be eligible to be covered by the 

project. Each school should prepare a plan with possible expenses that needs to be approved by the finance 

manager of the project Mr. Marios Pitsillides. If any expenses are incurred without pre-approval, the 

consortium will not be able to cover them.  

Furthermore, as per EC guidelines, eligible costs are actual costs incurred by the Beneficiaries which meet the following 

criteria: 

• They are incurred during the implementation of the Action; 

• They are indicated in the estimated budget of the action; 

• They are incurred in connection with the action and are necessary for its implementation; 

• They are identifiable and verifiable, in particular being recorded in the accounting records of the beneficiary 

and determined according to the applicable accounting standards where the beneficiary is established and 

with the usual cost accounting practices of the beneficiary; 
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• They comply with the requirements of applicable tax and social legislation; 

• They are reasonable, justified, and comply with the principle of sound financial management, in particular 

regarding economy and efficiency. 

Β. Categories of Eligible Costs 

 
Elements of SWPBS 
Primary Prevention 

Example of an Eligible Cost 
Supporting 

Documentation 

1. 
Activities and materials 
included in the School 
Improvement Plan 

School vision could be color printed and laminated for 
outdoors (printing size A1). 

Invoice/Receipt/ 
Proof of Payment 

2. 

Schoolwide expectations 
 
 
SWPBS behavioural matrix 
 
 
Expected behaviours per 
school area  

 

Schoolwide expectations (e.g., be respectful, be kind, be 
safe) could be displayed across all school areas in the form 
of posters, wall paintings, banners, alucobond signage, etc. 
 
SWPBS behavioural matrix could be color printed and 
displayed across all school areas (e.g., A3-sized poster). 
 
Each school area (classroom, cafeteria, playground, 
assembly, etc) has colored displays of the expected 
behaviours and expectations in large print. 
Pictures/cartoons could accompany those behaviours. 
Schools may use material suitable for outdoors (e.g., 
alucobond signage).   
School stair steps and hallways could incorporate durable 
footstep prints to show the moving direction to students. 
The risers of staircase could be invested with signage that 
show messages related to school vision and expectations. 
Signage should be durable material. 

Invoice/Receipt/ 
Proof of Payment 

3. Staff handbook 

Printing and disseminating staff handbook on school’s policy 
about SWPBS. Handbook could be used for all teachers 
(new and current ones). It may include school’s description 
on primary prevention, school vision, schoolwide matrix, 
acknowledgment system, correcting student behaviours, 
etc). 

Invoice/Receipt/ 
Proof of Payment 

4. 

School brochure/flyer on 
SWPBS  

Printing and dissemination a 3-page flyer about SWPBS 
primary prevention. 

Invoice/Receipt/ 
Proof of Payment 

5. Family handbook 

Printing and disseminating family handbook that includes 
for instance, school’s description on primary prevention, 
school vision, schoolwide matrix, acknowledgment system, 
correcting student behaviours, and parent-teacher 
collaboration. 

Invoice/Receipt/ 
Proof of Payment 

6. Behavioural lesson plans 

Colored poster displays accompanying each lesson plan that 
teaches a specific social skill. These posters should be 
displayed during classroom instruction allowing students to 
re-visit those as needed. 

Invoice/Receipt/ 
Proof of Payment 

7. 
Staff professional 
development 

Printing and other consumables needed during staff 
professional development trainings (e.g., certificates of 
attendance, catering costs). 

Invoice/Receipt/ 
Proof of Payment 
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8. 

Teacher acknowledgement 
system 

Printing tokens and purchase of various low-cost reinforcers 
for teachers to recognize teacher effort. 

Invoice/Receipt/ 
Proof of Payment 

9. 

Schoolwide student 
acknowledgement system 

Printing tokens and purchase of various low-cost reinforcers 
for students and groups of students (e.g., field trips, metals, 
small prizes, etc) 

Invoice/Receipt/ 
Proof of Payment 

10. 

Other Books related to school’s academic and social goals. Invoice/Receipt/ 
Proof of Payment 
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Annex 2: Poster 
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Annex 3: PowerPoint Presentation 
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Annex 4: Lesson plan template (social skill – acquisition phase) 
 

LESSON PLAN FOR TEACHING SOCIAL SKILLS – EXAMPLE 
(Acquisition phase) 

Course Content 

Value:  
 
Respect 

Area: Classroom  

Social Skill (procedure or 
routine): 

“I am an active listener” 
Goal: 
The student:  

- To name the main steps of the social skill: “I am an active listener” in the 
classroom:  

i. I watch the person that is speaking 
ii. I keep my mouth shut 

iii. I keep my feet and hands to myself 
iv. I think what the other person says 
v. I wait for my turn to speak 

 
To perform the basic step of the social skill  

Material: 

 

PowerPoint presentation, active response cards (optional) [card with the green , 
card with the red Χ] 
 

Assessment: 

 
The teacher applies generalisation strategies to encourage the maintenance of the 
skill during all day in different school environments with different people and in 
different teaching periods. 
 

Teaching duration: 40 minutes 

Teaching  

Reflection: 
(I mention the social skill to 
the student) 

 
I name the rule to the students: 
“Today we will learn how to be active listeners during a lesson” 
 

Purpose and Necessity: 
(I discuss with students for 
the reasoning and social 
usefulness of the skill) 

 

 
I discuss with students for the reasoning and social usefulness of the skill. 
 
“Everyone at school cares about you and wants you to advance your learning. For this 
reason, we want you to listen carefully during the lesson, so you can understand as 
much as possible what your teachers and classmate say”. 
 
“When we are active listeners, we show Respect in the class. What do you think we 
gain if we are active listeners in the class?” 
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“What do we lose when we are not active listeners in the class?” 
 
I provide immediate and specific positive feedback to the answers of students. 
 

Modelling: 
(I show the steps via 
teaching aids e.g.poster and 
in practice) 

1. PRESENT the steps of the rules through a PowerPoint presentation 
 
The presentation includes the steps to be active listeners in a simple and 
comprehensible way. 
 

2. DISCUSS with students about examples and non-examples of desired 
behaviour 

 
I provide immediate and specific positive feedback to the answers of students. 
 

Guided Practice: 
(I present 3-4 scenarios of 
examples and non-examples 
via videos and in practice. 
Inappropriate behaviours 
are always performed by 
the teacher and corrected 
by students.) 

3. I present two short videos (an example and a non-example of the rule) for 
comprehension/recognition of the rule’s steps. I ask the students to 
recognize what the child did in each scenario. 
 

In the ‘good example’ scenario, we ask students to identify and report the steps of 
the desired behaviour. In the ‘non-example’ scenario, students report the 
behavioural problems and teacher guides them to identify which step was not taken 
correctly and what the child should do. 
 

 
4. I PERFORM the steps of the rule by explaining each step out loud as students 

watch. That is, I imitate the student SHOWING and ANNOUNCING what I do. 
 

5. WE PRACTICE the steps of the rule. Students apply the behavioural steps. 

The teacher shows the non-example(s) and children correct him/her. 

 
I provide immediate and specific positive feedback to the answers of students. 
 

Independent Practice:  
(More scenarios are 
presented. Role playing 
between students and 
students-teacher) 

I summarise the steps of the desired behaviour with students.  
 
“Today we have learnt how to show respect during lesson, by listening to the person 
that speaks. Let's read the steps you need to take in order to be active listeners” (we 
present the slide of the presentation to the students and we all read it together). 
 
Today, we will look into these steps. 
 

Generalisation and 
maintenance: 
(provide opportunities 
throughout the day to retain 
skills through reminders, 
active supervision and 
positive feedback) 

Reminders 
(I predict which activity children will find 
difficult to apply and I will remind them of 
the steps) 

“Students, in 5 minutes we will go to the 
theatre to listen to the Principal. I remind 
you what it means to be an active 
listener". 
 
As I remind children of the rule, I can show 
the teaching aid (poster) that presents the 
behavioural steps. 
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Active Supervision 
(after giving a reminder during the lesson, I 
move between children, hear and observe 
carefully, hold eye contact and interact 
positively with them) 

As soon as the instructions are given to the 
children, the teacher monitors, looks 
closely at how the children move, and 
gives positive and immediate feedback. 
 

Feedback 

(I provide positive specific feedback, verbal 
and non-verbal. When children make 
mistakes, I provide immediate corrective 
feedback) 

"Thank you Victor for being an active 
listener to your team. As your classmate 
was talking, you had your voice at 0. That 
shows respect. "  
 
“Peter, I'm glad you are an active listener in 
the lesson. You waited for the instructions 
and then you answered the questions. 
That's how you show respect. " 
 
The teacher provides non-verbal feedback 
such as a tap on the back, a gesture or a 
smile to the child. 
 

Re-teaching: 
(I provide additional 
opportunities to re-teach 
the skill throughout the day. 
I SHOW and ask to 
PRACTICE through 
reminders, active 
supervision and positive 
feedback) 

• I ask the children to give me examples of how to be an active listener in the 
classroom. 

• I introduce 2-3 example scenarios to students and do role playing. The non-
examples are made by the teacher and gives students the opportunity to practice 
the desired behaviour by correcting the non-example. 
 

I mention cases of other students who performed this behaviour and how it helped 
them to achieve a positive result (e.g. George was an active listener when the teacher 
read the text during the lesson of Greek). 
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Annex 5: Lesson Plan template (social skill – maintenance phase) 
 

LESSON PLAN FOR TEACHING SOCIAL SKILLS – EXAMPLE 
(Maintenance phase) 

Course Content 

Value:  
 
 

Area: 
 

Social Skill (procedure or 
routine): 

Goal: The student to perform the basic steps of the social skill. 

Assessment: 
Teacher applies generalization strategies to encourage the maintenance of the 
skill during the day at different school areas with different persons and at 
different teaching periods. 

Teaching duration: 10-15 minutes 

Teaching  

Reflection: 
(I mention the social skill to the 
student) 

 

Modelling: 
(I show the steps via teaching aids 
e.g. poster and in practice) 

 

Practice: 
(I present 3-4 scenarios of examples 
and non-examples via videos and in 
practice. Inappropriate behaviours 
are always performed by the 
teacher and corrected by 
students.) 

 

Generalization and 
maintenance: 
(I provide opportunities during the 
day to encourage the maintenance 
of the skill) 

Reminders 
(I try to anticipate in which activity is 
difficult for the students to apply the 
social skill and I remind its steps) 

 
 

Active Supervision 
(After giving a reminder during the 
lesson, I move between them, I hear 
and observe carefully, I hold eye 
contact and positively interact with 
them) 
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Feedback 

(I provide positive specific feedback, 
verbal and non-verbal. When 
children make mistakes, I provide 
immediate corrective feedback) 

  
 
 
 

Re-teaching: 
(I provide additional opportunities 
to re-teach the skill throughout the 
day. I SHOW and ask to PRACTICE 
through reminders, active 
supervision and positive feedback) 
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Annex 6: Lesson Plan (Routine) 
 

LESSON PLAN FOR TEACHING ROUTINES – EXAMPLE 
(Acquisition phase) 

Routine: 
Attention signal 

Routine steps:  
 
(Accountable, Observable 
behaviours) 

1. Teacher gives the signal: clap twice and raise the hand up 

2. I stop what I do 

3. I keep my hands and feet to myself 

4. I keep my voice volume to level 0 

5. I keep my eyes to the teacher 

Teaching course What I say and do 

1. Present 
(I say to students how to perform) 

Teacher presents the rule to the students. 
“When you listen claps and see my hand risen up, you should stop anything 
you do and look at me keeping you voice to level 0” 

2. Show 
(I show to the students what they 
need to do) 

Teacher shows the attention signal to students. 
“I clap twice and then I raise my hand up. You stop what you do and 
immediately sit at your chair. When you do so, you raise your hand up for 
me to realize you are ready.” 

3. Guided practice: 
(I show examples and non-
examples. Students correct the 
mistaken behaviour. I give specific 
positive feedback) 

Teacher asks from students: 
“Turn your backs and make groups to work. When I give the attention 
signal you do what we learned.” 
 
Students do what they learned. Then teacher shows non-examples and 
asks students for corrective feedback. 
 
Teachers provide specific positive feedback. 

4. Repeat 
(I repeat the steps of the routine) 

Teacher repeats the attention signal various times to be clearly 
understood. 
 
Repetition is made when they sit on their personal desks, as well as 
working in teams. 
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Annex 7: Teaching Schedule  

Social Skills Teaching Calendar 

Academic year: 
 

School: 
 

Social skill #1 

Class Date  Teacher 

e.g. A1   

e.g. B1   

e.g. C1   

e.g. D1   

Social skill #2 

Class Date Teacher 

   

   

   

Routine #1 

Class Date Teacher 

   

   

   

Social skill #3 

Class Date Teacher 
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Annex 8: Reinforcer 
 
Reinforcer (Personal level) 
e.g. coupon 

 
 
 
 
 
Reinforcer on a group level (Classroom level) 
e.g. token 
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Annex 9: Menu of rewards (Personal level) 

MENU OF REWARDS 

PERSONAL LEVEL 

 

TANGIBLE REINFORCERS SOCIAL REINFORCERS ACTIVITIES 

➢ I sit with anyone I want for 
2 periods in class.  

➢ I make a drawing at the 
board (for one day). 

➢ I wear my favourite hat for 
a day. 

➢ I have my favourite object 
at the desk for a day. 

➢ I exhibit my favourite sport 
during sports class. 

➢ I exhibit my favourite 
instrument during music 
lesson. 

➢ I present my favourite 
game in class. 

➢ I place my drawing at the 
entrance of the school. 

➢ No homework for a day. 
 
 

➢ 20 minutes more of 
outdoor play 

➢ I use a computer for 10 
minutes. 

➢ I present one of my 
‘magic abilities’ 
(experiment, joke, 
book, magic trick) 

➢ I choose a book/fairy 
tale for the teacher to 
read in class. 

 

➢ A surprise from the 
classroom’s box 

➢ I place my drawing at 
my classroom’s 
exhibition corner. 

➢ I bring my favourite board 
game at school and play 
during break. 

➢ I choose my favourite song 
to play during break time. 

➢ I take a photo sitting on 
the chair of the Principal. 

➢ I become the teacher’s 
assistant for 1 teaching 
period.  

➢ I receive a public praise. 
➢ I put my photo at the 

entrance of the school 
with a positive quote. 

➢ I choose a movie to 
watch during the 
subject of Health 
Education. 

 

➢ I take an object home 
for a day. 

➢ No homework for 
weekend. 

➢ I become the Principal’s 
assistant for a day. 

➢ My classmates write a wish 
or positive comments for 
me on my notebook. 

➢ I choose a game to play 
with the rest of my 
classmates during class. 

➢ I choose a movie to 
watch with the rest of 
the classroom, eating 
pop-corn.  

10 COUPONS 

20 COUPONS 

30 COUPONS 
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➢ Put my photo at the 
entrance of the school 
with a positive quote. 

 

Annex 10: Minor Problem Behaviours 
 

Minor Problem behaviours 
(managed by the teacher) 

Minor problem behaviour Interpretation 

1 Physical contact/aggressiveness 
Student demonstrates an aggressive behaviour (mild 

intensity) 

2 Disrespect/disobedience 
Student exhibits disobedience towards the rules and the 

instructions of a teacher 

3 
Inappropriate verbal and non-
verbal language 

Student uses inappropriate verbal expressions (e.g. you are 
stupid) or non-verbal signs (e.g. gestures). 

4 Disruption Student disturbs the lesson or others. 

5 Property misuse 
Student is involved into inappropriate use of school object or 

areas 

6 Delay Student comes in late, after the bell rings. 

7 Uniform 
Student wears a uniform that is NOT relevant to school 

uniform rules. 

8 Not prepared for class 
Student forgets to bring the course material (books) or to do 

he assignment 
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9 Other 
Student exhibits any other minor problem behaviour that is 

not mentioned in this table 

 

Annex 11: Major Problem Behaviours 
 

Major Problem Behaviours 
(managed by the school management) 

Major problem behaviour Interpretation 

1 Physical aggression/assault 
Student is involved into actions that present violent physical 

contact and may cause an injury. 

2 Bullying/harassment 

Student uses verbal and/or non-verbal (drawings, pictures) 
behaviour against others in a way that shows systematic 

threats and bullying. Inappropriate messages include 
negative comments about race, gender, nationality, age, 

social class, sexual orientation, religion or disability of 
another person. 

3 Disrespect/non-compliance 
Student neglects to follow rules, contradict and/or is 

disrespectful to social interactions. 

4 Disruption 
Student is involved into actions that disturb lesson or a 

school event. Interruption includes shouting, loud voice, out 
of place during lesson etc. 

5 Verbal assault/threat 
Student is involved into inappropriate verbal contact or 

gestures that threat others or include sexual content, with or 
without the consent of the recipient. 

6 Theft/Forgery 
Students is responsible for the removal of personal 

belongings of another person or used another person’s 
signature without his/her consent. 
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7 
Damage or destruction of 
property 

Student is involved into violent actions that cause serious 
damage of school’s property that cannot be immediately 

fixed or cleaned. 

8 Possession of illegal objects 
Student possesses illegal objects or objects that are not 
allowed at school (cigarettes, mobile phones, electronic 

games, dangerous objects etc.). 

9 Other 
Student exhibits any other major problem behaviour that is 

not previously mentioned 
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Annex 12: School’s Action Plan 

Action Plan of the school for the Implementation of SWPBS within the school  

Actions Action Description Who? Until when? 
Implemented? 

YES/NO/IP 

School Agreement form  
Completion of form by the school management and delivery to 
SWPBS team. 

School 
Management 

September 2019 
 

Data Collection from all 
teachers and students of 4th 
and 5th grade  
 

SWPBS team will collect data upon a scheduled visit at school. 
 

SWPBS team 

October 
2019 

 
June 2020 

 

Monitoring of 
implementation (primary 
prevention) 

SWPBS team will collect data and share it to the Leadership team for 
October 2019. For May 2020, SWPBS team will collaborate with a 
person of the Leadership team for the monitoring of the 
implementation. Results are announced during a school staff 
meeting. 

SWPBS team – 
Leadership 

team  
 

October 
2019 

 
May 
2020 

 

Meeting schedule of 
Leadership team with SWPBS 
team 

Leadership team coordinator in collaboration with the school 
management prepares a meeting schedule of: 

1. The Leadership team with the SWPBS team (once a month) 
2. The Leadership team (once a month)  

Leadership 
team 

coordinator 
November 2019 

 

Leadership team trainings 

In consultation with Cyprus Pedagogical Institute, SWPBS team 
develops a training program for the Leadership team (see circular). 

SWPBS team 
October 

2019 

 

Incorporation of training dates into the school calendar 
School 

management 
November 2019 
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Staff trainings in school staff 
meetings 

Members of the Leadership team in consultation with SWPBS team 
train the staff in four (4) school staff meetings for the below topics: 

1. Development of positive interactions within the school 
2. Teaching social skills in class 
3. Specific Positive Feedback 
4. Correction of minor problem behaviours  

SWPBS team 

November 2019 

 

Setting date for the above staff trainings in school staff meetings. 
1st topic: 25/11/19-13/12/19 
2nd topic: 16/12/19-17/01/20 
3rd topic: 17/02/20-06/03/20 
4th topic: 16/03/20-10/04/20 
 
Leadership team coordinator sends the schedule by email to the 
SWPBS team and the school Inspector. 

School 
management 

 
Leadership 

team 
coordinator 

Monthly call meetings  

Coordinator or other member of the Leadership team participates 
once a month in a call meeting with SWPBS team and with other 
schools’ coordinators. This member can participate in:  
Team A (2nd Wednesday of every month): 18:30-19:30 
Team B (2nd Friday of every month): 18:30-19:30 
 
The above schedule starts from December 2019. 
For November, call meetings start: 
Team A: 20/11/19 – Wednesday 
Team B: 22/11/19 - Friday 

Leadership 
team 
coordinator 

November 2019 

 

Common vision, philosophy 
for discipline and values 

Upon the completion of the first training, the Leadership team 
develops: 

1. The revised school vision 
2. The philosophy for discipline 
3. The school values 

Leadership 
team 

November 2019 
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Drafts are presented to the staff during a school staff meeting for 
discussion. The leadership team considers the opinions of the staff 
and revise them accordingly. 
 
Leadership team coordinator sends the final statements to SWPBS 
team through Moodle platform. 

School matrix of values and 
expected behaviours (social 
skills and routines)  

Upon the completion of the first and second training, the leadership 
team collaborates with staff to: 

1. Define 3-4 social skills for the classroom 
2. Define 1-2 routines 
3. Prepare a draft of the school board 

 
Inform parents by letter for the vision, values and expected 
behaviours  
 

Leadership 
team 

December 2019  
Leadership 

team 
coordinator and 

school 
management 

Lesson plans for the context 
of classroom (emphasising 2-
3 behaviour and routines) 

Upon the completion of the second training, the Leadership team 
prepares lesson plans for teaching: 

1. 3-4 social skills in class 
2. 1-2 routine 

Leadership 
team 

December 2019 
 

January 
2020 

 

Teaching and re-teaching 
schedule of social skills and 
routines 

Leadership team coordinator prepares the teaching schedule of 
social skills and routines. 
 
All teacher are called to participate in teaching. 

Leadership 
team 

coordinator 
 

Staff 

January 
2020 

 
 

June 2020 

 

Common school-wide 
reward system 

Upon the completion of the third training, the Leadership team 
prepares a draft of a reward system. 
It presents the draft to the staff for sharing pinions (students are 
involved to the procedure). 
The revised reward system is shared to parents. 

Leadership 
team  

February 
2020 
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Financial grant plan 

 
A preliminary financial plan is prepared regarding the eligible costs 
of the project and submitted to CARDET for approval. 

School 
management 

 
Leadership 

team 
coordinator 

November 
2019 

 

Eligible costs for 
compensation 

School management sends the invoices and receipts of expenditures 
that have been approved to CARDET. 

School 
management 

 
Leadership 

team 
coordinator 

June 2020 

 

Display relevant material in 
school 

Post school vision, behaviours, school board and positive references 
in school   

School 
management 

 
Leadership 

team 
coordinator 

June 2020 

 

 


