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Introduction
Project Overview
This document has been prepared by AUTH partner (Aristotle University of Thessaloniki) with the
cooperation of all project’s partners, for the purposes of the sustainability and scalability actions
of the Erasmus+ KA3 SWPBS Project ‘Building School-Wide Inclusive, Positive and Equitable
Learning Environments Through A Systems-Change Approach’ (Project number: 606687-EPP-12018-2-CY-EPPKA3-PI-POLICY).
The SWPBS (School-Wide Positive Behavior Support) is “an implementation framework for
maximizing the selection and use of evidence-based prevention and intervention practices along
a multi-tiered continuum that supports the academic, social, emotional, and behavioural
competence of all students” (U.S. Office of Special Education Programs [OSEP], Technical
Assistance Center on Positive Behavioral Interventions and Supports, 2018, p.1).
Insofar, the available research findings from the American literature have shown significant
decreases in school behavior problems, and improvements in aggressive behaviors and in
students’ social competences (e.g., Bradshaw, Waasdorp, & Leaf, 2012; Horner et al., 2009). The
last years, an increasing volume of European research studies has also started examining the
effectiveness of SWPBS across various European educational systems (e.g., Närhi, Kiiski, Peits, &
Savolainen, 2015; Sørlie, Idsoe, Ogden, Olseth, Torsheim, 2018). However, additional research is
required to document the impact of SWPBS across European countries since those that have
begun implementation efforts are still at the early stages of SWPBS implementation (e.g., Cyprus,
Finland).
The purpose of the Erasmus+ KA3 SWPBS projects is to implement the SWPBS approach across
four European countries. SWPBS aims to establish an inclusive non-discriminatory philosophy
and social culture and necessary socio-emotional and behavioural support for every child in a
school unit. The SWPBS can be described as a systems-change framework and not a pre-fixed and
packaged program or just a plain social skills curriculum.
The SWPBS enriches the capacity of stakeholders, schools, families, and local communities to
design and develop effective, healthy, and safe learning environments. These environments are
expected to:
a) provide a systematic and continuous support to address students’ needs,
b) to monitor systematically the implementation of evidence-based practices and learning
outcomes,
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c) follow a continuous data-collection procedure in order to enhance and support the databased decision-making procedure (Horner et al., 2015).
An important characteristic for a full-scale systems-change approach is that it demands a period
of at least 3-to-5-years to adequately influence classroom management and behavioral
instruction for all students across the three tiers (OSEP, 2017).

Scope of the document
The objective of this Transnational Report is twofold. On one hand its purpose is to present the
various sustainability strategies and activities undertaken throughout the SWPBS project’s
lifetime. These activities spread the outcomes, the educational resources and the overall SWPBS
approach among the internal and external educational communities to ensure sustainability and
exploitation after the official completion of the project. On the other hand, the second objective
of this Transnational Report is to provide guidelines and recommendations for policy and practice
regarding the scalability and sustainability of the SWPBS project outcomes. More specifically, this
report will focus on:
a) presenting the relevant project’s actions on sustainability and scalability,
b) present the policy-local authorities’-partners and educators’ views on the SWPBS
scalability and sustainability (within each national policy context),
c) present the research evidence from the implementation of the project with respect to
scalability and sustainability and
d) identify the most efficient and cost-effective ways to increase the chances for the SWPBS
approach’s sustainability and sustainability.
Finally, by describing the successes and the challenges the consortium faced and addressed
during the project’s lifetime, together with the provision of general recommendations for policy
makers, the SWPBS aspires to provide common and easy to apply guidelines for the exploitation
and the scalability of the project’s outcomes, deliverables, and overall legacy.
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PART I SUSTAINABILITY and SCALABILITY REPORTING
Sustainability: What and Why?
The Sustainability and scalability of the project is of great importance as it is the foundation for
accomplishing greater effects -additional to the already achieved ones- during the project’s
lifetime and after its completion.
As a term, sustainability may be described as maintaining and sustaining the SWPBS project’s
outcomes (i.e., activities, educational resources, outcomes, deliverables, research findings,
training expertise) after the completion of the EU’s funding. Ensuring -preferably easy to follow
and low-cost ways- that will allow the sustaining resources required, to sustain the outputs
constitutes a key action in succeeding in terms of sustainability. The current Transnational report,
describes the SWPBS project’s comprehensive sustainability plan and actions to achieve:
•
•
•
•

the promotion of awareness regarding the project’s contents, outputs and value,
the provision of information on the quality, applicability and effectiveness of the SWPBS
approach,
the attraction of end-users to adopt and apply the SWPBS approach and to continue
implementing it long after the end of the project’s lifetime, and
the dissemination of the overall positive impact and the solid research findings of the
SWPBS project to the appropriate local authorities and policy makers in order to ensure
their sustainability and scalability.

Moreover, in the following sections, the current report, in order to present the planned and the
already accomplished steps for sustainability and scalability, will describe three subsections: a)
Mainstreaming, b) Multiplication, and c) Sustainability and scalability.
Mainstreaming refers to addressing the stakeholders who are policymakers to invite them into
considering adopting the project’s results and practices. Multiplication refers to the structured
process of informing and persuading individual end-users to adopt and apply the practices and
activities of the project. Sustainability and Scalability refers to activities beyond the project’s
lifetime, potential new markets to expand into, plans to spread the produced outcomes and the
acquired expertise, the end-users committed to a Sustainability Declaration and activities to
improve the sustainability in the Greek educational setting.

Target Audiences
The SWPBS project designed and applied a wide range of practices, activities, strategies and tools
to reach out to a large variety of audiences and mainly to transfer effectively the positive impact
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of the project to policy makers and local administrative authorities. Thus, the SWPBS project
attempted to reach -in a direct or indirect way- the following audiences:

TARGET GROUPS

PRACTICES-ACTIONS-TOOLS FOR REACHING OUT

In-service primary
school teachers

Informative/briefing events, dissemination workshops, website
platform with open access deliverables and resources, educational
materials and lesson plans, development of a free desktop-app for
recording behavior problems, promotion videos, online seminars
and conference presentations, training seminars, support
meetings, survey tools to assess educators’ (D9.1a tool) and
partner-stakeholders’ views (D9.1b tool).

In-service primary
school principals

Informative/briefing events, dissemination workshops, website
platform with open access deliverables and resources, educational
materials and lesson plans, development of a free desktop-app for
recording behavior problems, promotion videos, online seminars
and conference presentations, training seminars, support
meetings, survey tools to assess educators’ (D9.1a tool) and
partner-stakeholders’ views (D9.1b tool).

In-service primary
school counselors

Informative/briefing events, dissemination workshops, website
platform with open access deliverables and resources, promotion
videos, online seminars and conference presentations.

International academic
researchers

International conference presentations, scientific publications,
informative flyers.

Country level academic
community

National and regional conference presentations, scientific
publications, informative flyers.

Policy makersNational, regional and
local education
authorities

Dissemination events, Face to face meetings, reseach-based
reports, scientific publications, development of a free desktop-app
for recording behavior problems, promotion videos, invited
lectures and seminars, etc.

EU policy makersProject’s deliverables, open access outputs and resources in the
European organizations project’s website, scientific publications, etc.
and networks
Students’
parents/families

Face to face meetings, informative events, informative flyers,
invitation to open access events, etc.
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Undergraduate and
post graduate preservice teacher
students

Inclusion of lectures about the SWPBS project’s outcomes and
approach in undergraduate and postgraduate courses.

Secondary education
school principals and
educators

Dissemination events/seminars, website platform with open access
deliverables and resources, promotion videos.

General public (of the
participating countries)

News websites articles, TV or radio interviews, open access
dissemination events, European conference, Promotion videos,
YouTube videos and presentations, Presentations at General public
events/fairs, Newsletters and new-items on social media, Project’s
website, etc.

Reporting on Sustainability
From the beginning of the SWPBS project till its completion, the WP leader in close cooperation
with all partners developed an internal plan incorporating target, resource allocations,
deliverables, milestones, and indicators of success. The overall reporting on sustainability
included three milestones: a) ensuring sustainability strategies during the project’s lifetime, b)
developing a survey tool to assess educators’ and partner-stakeholders’ views on SWPBS
scalability and sustainability (Tools D9.1a and Tools D9.1b), and c) providing guidelines for policy
and practice using survey results as well as project results.
As a baseline, each partner followed specific actions that are dictated by the European Union and
that safeguard the greater effects of the project and its outputs, such as displaying the EU flag,
acknowledging the support received under the relevant EU programmes, using common
templates and logos for all files and materials, displaying the name of the Eramsus+ program,
including the funding information from the EU etc.
All partners were called to record their sustainability and scalability activities throughout the
project’s lifetime, in order to compose at the end -for the purposes of the WP9- a country report
displaying their activities and accomplishments. A Sustainability National Report Template was
designed by AUTH and shared with all partners after the SWPBS final face to face meeting in
Nicosia, for partners to report on their sustainable activities, in order to describe the ways that
the project’s outcomes will reach greater audiences. Apart from the country reports, two specific
questionnaires-Tools were developed for the effective monitoring of the sustainability and
scalability actions of the project. The first tool was the D9.1 Sustainability Tool for
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Participants/Educators and the second tool was the D9.1b Sustainability Tool for Partners/Local
Authorities.
The D9.1a Sustainability Tool for Participants/Educators is a questionnaire that consists of 8 items
regarding the effectiveness of the SWPBS Tier 1 intervention, the possible benefits produced in
the school units during its overall implementation (items 1, 2, 3), the intention to continue the
intervention after the project’s completion (i.e., items 4, 5, 6) and the intention to propose the
SWPBS to other colleagues and schools (items 7, 8).
The D9.1b Sustainability Tool for Partners/Local Authorities is an open-ended questionnaire that
consists of four sections calling the partners-stakeholders-local authorities to provide answers
and information about the mainstreaming, the multiplication and the sustainability and
scalability actions. In addition, it required answers about “How does your partner organization
view the capacity for the project to continue beyond its end date?”, “What potential new markets
have been identified that the project outcomes could expand into?”, “What are the plans of each
partner for the produced outcomes and the acquired expertise beyond the project end date?” If
so, please give detail.” and “What activities have been undertaken or are planned to improve the
sustainability in your educational context?”.
Both tools were administered for completion after the end of the T3 data collection phase and
the completion of at least two years of the SWPBS intervention’s implementation. The collected
quantitative and qualitative data were analyzed by the WP leader at a country-level and at an
overall project-level and provided valuable information and insights regarding the effectiveness
of sustainability and scalability activities. This information enhanced our understanding and our
potential to finalize the suggestions and recommendations this report is attesting for the
sustainability and scalability of the SWPBS approach. Both the quantitative and the qualitative
information are presented in the relevant section.

www.pbiseurope.org

PART II EDUCATORS and PARTNERS – POLICY
STAKEHOLDERS VIEWS
Educators’ stakeholders’ views on sustainability and scalability
Cyprus
Essential part of the sustainability and scalability are the views of educators, which are a key
target group and the actual participants that implement the SWPBS framework at schools. Their
perception and attitudes towards the SWPBS approach are crucial information for the
partnership to select the appropriate strategies for sustainability and scalability. Apart from the
data regarding the effectiveness of the approach and the benefits teachers have identified in
their school, their opinion about the possibility of scaling up the SWPBS philosophy can feed the
recommendations and suggestions for policy and practice. Below, the results of the online
questionnaire distributed to 63 teachers are presented. The data were collected during May 2022
(end of Year 3) which gives a more comprehensive picture about the SWPBS implementation and
possible results/benefits in the school units.

PROFESSIONAL ROLE
other
2%

school principal
14%
school staff
6%

teacher
78%
school principal

school staff

teacher

other (local authority/minucipality staff)

Figure 1. Survey participants' professional role in their school

The questionnaire was sent to the school leadership teams of the 15 schools that continued to
implement the SWPBS framework for a third year. It was advised that only teachers with 2 years
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of presence or more in their school to respond the survey. As seen in the Figure 1, most of the
survey participants were teachers (78%), while 15% had a leadership position in their school.
Accordingly, the questionnaire consisted of 8 items relevant to the effectiveness of the SWPBS
intervention and the possible benefits produced in their school during the 3 years of
implementation (i.e., 1, 2, 3), the intention to continue the intervention after the project lifespan
(i.e., 4, 5, 6), and the intention to propose the SWPBS to other schools and colleagues (i.e., 7, 8).
Table 1: Survey questions
Item 1

To which extend do you think that the implementation of the SWPBS approach improved your
students’ behavior?

Item 2

To which extend do you think that the implementation of the SWPBS approach contributed to your
classroom management?

Item 3

To which extend do you think that the implementation of the SWPBS approach in your school improved
the cooperation among the teaching staff?

Item 4

To which extend are you planning to continue the implementation of the SWPBS approach to your
class in the next school year?

Item 5

To which extend do you think the implementation of the SWPBS approach to your school in the next
school year will contribute to the whole school climate?

Item 6

To which extend do you think the implementation of the SWPBS approach to your school in the next
school year will contribute to the cooperation among the teaching staff?

Item 7

To which extend would you propose to a school principal or a teacher from another school to
implement the SWPBS approach?

Item 8

To which extend would you propose the implementation of the SWPBS approach to an elementary
school?

Note. All items were responded in a scale 1-5 where 1=Strongly disagree and 5=Strongly agree

The results (figure 2) revealed that teachers in their majority observed some improvement in
their school, especially regarding the student behaviour and classroom management.
Improvement in the cooperation among the teaching staff was also observed in some cases but
overall, the results are rather neutral. Teachers observing these benefits in schools contribute to
developing positive attitudes towards the usefulness and utility if the SWPBS framework in
practice. The questions regarding the intention of schools to continue the intervention after the
project lifespan are very encouraging, which advocates on the overarching overall efforts to
sustain and upscale the project. More than half of the participants (64%) intent to implement the
SWPBS approach in their class next year and a similar percentage (51%) believe that a further
implementation of the approach for another year will contribute to the improvement of the
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Item 8

8% 6% 17%

To which extend are you planning to continue the
implementation of the SWPBS approach to your class in 6% 8%
the next school year?

Item 3

To which extend do you think the implementation of the
SWPBS approach to your school in the next school year 6% 8%
will contribute to the whole school climate?

To which extend do you think that the implementation of
the SWPBS approach in your school improved the
10% 11%
cooperation among the teaching staff?

Item 2

To which extend do you think the implementation of the
SWPBS approach to your school in the next school year 6% 17%
will contribute to the cooperation among the teaching…

To which extend do you think that the implementation of
the SWPBS approach contributed to your classroom
3%11%
management?

Item 1

Item 6

To which extend would you propose to a school principal
or a teacher from another school to implement the SWPBS
approach?

Item 5

8%5% 19%

Item 4

To which extend would you propose the implementation
of the SWPBS approach to every elementary school

Item 7

whole school climate. A significant percentage (43%) believes that a further implementation of
the approach for another year will contribute to the improvement of the cooperation among
teaching staff as well. The responses regarding the intention of participants to propose the
SWPBS to other schools and colleagues are promising, considering the sustainability and
scalability of the project. Most participants would propose to a school principal or a teacher from
another school to implement the SWPBS approach (68%) and to elementary schools as well
(69%). Therefore, based on these results new prospects are opened for the future of the SWPBS
framework and its application in Cyprus.

To which extend do you think that the implementation of
0% 16%
the SWPBS approach improved your students’ behavior?

Strongly Disagree

Disagree

40%

29%

35%

33%

33%

25%

13%

37%

22%

Neither agree nor disagree

30%

24%

35%

38%

29%

29%

27%

44%

33%

Agree

40%

14%

13%

11%

Strongly Agree

Figure 2. Survey results

Table 2: Mean, median, and standard deviation of items
Mean
Median
SD

Item 1

Item 2

Item 3

Item 4

Item 5

Item 6

Item 7

Item 8

3.46
4
0.89

3.52
4
0.96

3.25
3
1.14

3.71
4
1.16

3.63
4
1.13

3.25
3
1.09

3.79
4
1.21

3.76
4
1.16
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Greece
The current national report of the Greek research team and also the overall Transnational Report
about the scalability and sustainability of the SWPBS project, would not be valid if they would
not take under consideration the views of participating educators. They constitute an essential
part of the sustainability and scalability, since they are the key target group and the actual
participants who implemented the SWPBS approach in their schools. The participating educators’
(teachers, principals, school counselors, etc.) experiences and perceptions towards the SWPBS
approach contain valuable information and offer insights for the partnership to select the most
effective practices for sustainability and scalability.
During the project’s lifetime, data were collected regarding the educators’ perceptions about the
effectiveness of the SWPBS framework, and the impact teachers experienced in their schools and
in themselves. Moreover, for the WP9, data were collected (D9.1a tool) to examine the
educators’ views about the possibility of scaling up the SWPBS approach and to offer
recommendations and suggestions for both policy making and teaching practices. For the
completion of the D9.1a tool, a total of 311 Greek educators participated in the data collection.
The data were collected during May-June 2021 (end of Tier 1 main implementation for
experimental and control group schools) which provides a more holistic picture about the SWPBS
approach implementation and impact on the participating schools. Figure 1 presents the
categories and the Greek survey’s participants professional role.

PROFESSIONAL ROLE
school principal
3.2%

teacher

other
3.5%

school staff
0.3%

teacher
92.9%
school principal
other

Figure 1: Greek survey participants’ professional role in their schools

school staff
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The D9.1a questionnaire consists of 8 items regarding the effectiveness of the SWPBS Tier 1
intervention, the possible benefits produced in the school units during its overall implementation
(items 1, 2, 3), the intention to continue the intervention after the project’s completion (i.e.,
items 4, 5, 6) and the intention to propose the SWPBS to other colleagues and schools (items 7,
8). The questionnaire was administered, together with the T3 measures in the educators of the
30 participating schools that implemented the SWPBS framework. As displayed in figure 1, the
majority of the educators who completed the questionnaire (92,9%) were teachers, with the
other categories being the school principal (3,2%), other staff (3,5%) and auxiliary school staff
(0,3%).
Table 2: Questionnaire D9.1a items

Item 1

To which extend do you think that the implementation of the SWPBS approach improved your
students’ behavior?

Item 2

To which extend do you think that the implementation of the SWPBS approach contributed to your
classroom management?

Item 3

To which extend do you think that the implementation of the SWPBS approach in your school
improved the cooperation among the teaching staff?

Item 4

To which extend are you planning to continue the implementation of the SWPBS approach to your
class in the next school year?

Item 5

To which extend do you think the implementation of the SWPBS approach to your school in the next
school year will contribute to the whole school climate?

Item 6

To which extend do you think the implementation of the SWPBS approach to your school in the next
school year will contribute to the cooperation among the teaching staff?

Item 7

To which extend would you propose to a school principal or a teacher from another school to
implement the SWPBS approach?

Item 8

To which extend would you propose the implementation of the SWPBS approach to every
elementary school

Note: All items were being answered on a 1-5 point Likert scale (1=strongly disagree and 5=strongly agree)

As it can be seen in figure 2, the results show that teachers in their majority report significant
improvement in their schools, especially referring to the student behaviors and the classroom
management. In both items 1 and 2, the majority of teachers (1%) expressed a very positive view
on the impact of the SWPBS approach on students’ behavior and classroom management. In
addition, in item 3 teachers (70%) report a significant improvement in their cooperation with the
rest of the teaching staff at a school level. Results in item 4 show that most teachers are
describing very positive attitudes regarding the continuation of the implementation of the
SWPBS approach to their classroom the next school year. Similarly, the majority of teachers (81%)
also described that the implementation of the SWPBS approach the next school year would
definitely contribute positively o the whole school climate. Results from item 6 also show that
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teachers (74%) strongly think that the continuation of the SWPBS approach in their school will
positively influence the cooperation among the school staff. Finally, teachers’ responses in item
7 (81%) described a very positive view regarding their intention to propose to a school principal
or a schoolteacher from another school the implementation of the SWPBS approach. Similarly
for item 8, most teachers (82%) described their strong intention to propose the implementation
of the SWPBS approach to every elementary school. Hence, based on these results, additional
valuable insights are offered about the participating educators’ very positive views regarding the
future of the SWPBS framework and its application in the Greek educational system.

Item 1

Figure 2: Greek survey items analytic results

04%

0%

24%

10%

20%

Item 2

Strongly Disagree

1%4%

0%

30%
Disagree

40%

50%

10%

20%

Item 3

1%4%

20%

Strongly Disagree

11%

70%
Agree

80%

90%

30%
Disagree

40%

50%

60%

Neither agree nor disagree

14%

70%
Agree

80%

Disagree

40%

50%

90%

100%

Strongly Agree

45%

30%

100%

Strongly Agree

58%

25%

10%

60%

Neither agree nor disagree

24%

Strongly Disagree

0%

60%

25%

60%

Neither agree nor disagree

70%
Agree

80%

90%

Strongly Agree

100%

Item 4
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1%
2%

0%

17%

10%

50%

20%

Item 5

Strongly Disagree

1%
1%

16%

0%

10%

Item 6

0%

20%

Item 7

0%

Disagree

50%

10%

30%
Disagree

70%

80%

Agree

90%

40%

20%

30%

30%

50%

60%

Neither agree nor disagree

Disagree

40%

70%
Agree

80%

50%

Strongly Disagree

30%

60%

Neither agree nor disagree

Disagree

40%

90%

100%

Strongly Agree

28%

70%
Agree

44%

20%

100%

Strongly Agree

48%

17%

10%

60%

Neither agree nor disagree

20%

Strongly Disagree

1%4%

40%

51%

Strongly Disagree

1%4%

30%

30%

80%

90%

100%

Strongly Agree

35%

50%

60%

Neither agree nor disagree

70%
Agree

80%

90%

Strongly Agree

100%

Item 8
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1%3%

0%

16%

10%

43%

20%

30%

Strongly Disagree

40%

Disagree

37%

50%

60%

Neither agree nor disagree

70%

Agree

80%

90%

100%

Strongly Agree

The very positive picture of the participating educators in Greece is also clearly depicted in table
3, that presents the descriptive statistics of the eight items of the questionnaire D9.1a.
Table 3: Descriptive statistics of Greek survey (mean, median, standard deviation of the 8 items)

Mean
Median
SD

Item 1
3.58
4
0.83

Item 2
3.62
4
0.83

Item 3
3.62
4
0.97

Item 4
3.84
4
0.92

Item 5
3.89
4
0.88

Item 6
3.74
4
0.96

Item 7
3.84
4
0.97

Item 8
3.86
4
1.02

Romania
This report contains a very important part, that is presenting the views of teachers and educators that
took an active part in the project implementation. Their feedback constitutes an essential part of
sustainability and scalability, since they are the key target group and the actual participants who
implemented the SWPBS approach in their schools. Their perception and attitudes towards the SWPBS
approach are crucial information for the partnership to select the appropriate strategies for sustainability
and scalability. The participating educators’ (teachers, principals, school counselors, etc.) experiences and
perceptions towards the SWPBS approach contain valuable information and offer insights for the
partnership to select the most effective practices for sustainability and scalability. For the completion of
the D9.1a tool, a total of 52 Romanian school principals and teachers participated in the data collection.
The data were collected during May-June 2021 (end of Tear 1) which gives a more comprehensive picture
about the SWPBS implementation and possible results/benefits in the school units. Figure 1. presents

the categories and the Romanian survey’s participants’ professional role.
The D9.1a questionnaire consists of 8 items regarding the effectiveness of the SWPBS Tier 1 intervention,
the possible benefits produced in the school units during its overall implementation (items 1, 2, 3), the
intention to continue the intervention after the project’s completion (i.e., items 4, 5, 6) and the intention
to propose the SWPBS to other colleagues and schools (items 7, 8). The questionnaire was administered,
together with the T3 measures in the educators of the 30 participating schools that implemented the
SWPBS framework. As displayed in figure 1, most of the educators who completed the questionnaire
(86.2%) were teachers, with the other categories being the school principal (5.9%), other staff (7.8%).
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Figure 1. Distribution of Romanian participants’ professional role in their schools
Table 2. Questionnaire D9.1a items
Item 1

To which extent do you think that the implementation of the SWPBS approach improved your
students’ behavior?

Item 2

To which extent do you think that the implementation of the SWPBS approach contributed to your
classroom management?

Item 3

To which extent do you think that the implementation of the SWPBS approach in your school
improved the cooperation among the teaching staff?

Item 4

To which extent are you planning to continue the implementation of the SWPBS approach to your
class in the next school year?

Item 5

To which extent do you think the implementation of the SWPBS approach to your school in the next
school year will contribute to the whole school climate?

Item 6

To which extent do you think the implementation of the SWPBS approach to your school in the next
school year will contribute to the cooperation among the teaching staff?

Item 7

To which extent would you propose to a school principal or a teacher from another school to
implement the SWPBS approach?

Item 8

To which extent would you propose the implementation of the SWPBS approach to everyelementary
school

* Note: All items were being answered on a 1–5-point Likert scale (1=strongly disagree and 5=strongly agree)

As can be seen in Figure 2, the results show that teachers in their majority report significant
improvement in their schools, especially referring to the student behaviors and the classroom
management. In both items 1 and 2, most teachers (80.39%, respectively 84.31%) expressed a
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very positive view on the impact of the SWPBS approach on students’ behavior and classroom
management. In addition, in item 3 teachers (78.43%) report a significant improvement in their
cooperation with the rest of the teaching staff at a school level. Results in item 4 show that most
teachers are describing very positive attitudes regarding the continuation of the implementation
of the SWPBS approach to their classroom the next school year (80.39%). Similarly, most teachers
(86.27%) also described that the implementation of the SWPBS approach the next school year
would contribute positively o the whole school climate. Results from item 6 also show that
teachers (84.31%) strongly think that the continuation of the SWPBS approach in their school will
positively influence the cooperation among the school staff. Finally, teachers’ responses in item
7 (88.21%) described a positive view regarding their intention to propose to a school principal or
a teacher from another school the implementation of the SWPBS approach. Similarly for item 8,
most teachers (84.32%) described their strong intention to propose the implementation of the
SWPBS approach to every elementary school. Hence, based on these results, additional valuable
insights are offered about the participating educators’ very positive views regarding the future of
the SWPBS framework and its application in the Romanian educational system.
Figure 2. Romanian survey results for all 8 items of the questionnaire
Item 1 To which extent do you think that the implementation of the SWPBS approach
improved your students’ behavior?

Item 2 To which extent do you think that the implementation of the SWPBS
approach contributed to your classroom management?
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Item 3 To which extent do you think that the implementation of the SWPBS
approach in your school improved the cooperation among the teaching staff?

Item 4 To which extent are you planning to continue the implementation of the
SWPBS approach to your class in the next school year?

Item 5 To which extent do you think the implementation of the SWPBS approach to your
school in the next school year will contribute to the whole school climate?

Item 6 To which extent do you think the implementation of the SWPBS approach to your
school in the next school year will contribute to the cooperation among the teaching staff?
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Item 7 To which extent would you propose to a school principal or a teacher from another
school to implement the SWPBS approach?

Item 8 To which extent would you propose the implementation of the SWPBS approach to every
elementary school

The very positive picture of the participating educators in Romania is also clearly depicted in table
3, thatpresents the descriptive statistics of the eight items of the questionnaire D9.1a.
Item 1
Item 2
Item 3
Item 4
Item 5
Item 6
Item 7
Item 8
Mean
4.23
4.35
4.27
4.37
4.41
4.41
4.52
4.49
Median
4
5
4
5
5
5
5
5
SD
0.86
0.79
0.80
0.84
0.77
0.75
0.70
0.75

Finland
The participating educators’ experiences and perceptions towards the SWPBS approach contain
valuable information and offer insights for the partnership to select the most effective practices
for sustainability and scalability.
During the project’s lifetime, data were collected regarding the educators’ perceptions about the
effectiveness of the tier 2 CICO and tier 3 CICO Plus intervention, and the impact teachers
experienced in their students and in themselves. Moreover, for the WP9, data were collected
(D9.1a tool) to examine the educators’ views about the possibility of scaling up the SWPBS
approach and to offer recommendations and suggestions for both policy making and teaching
practices. In Finland a different tool was used because a survey on the sustainability of the
intervention was already part of the intervention data collection, so the Finnish team used the
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already existing data on the sustainability of the interventions. The Finnish team used modified
version of Hawken&Horner 2003 Behaviour Education Program (BEB) Acceptability
Questionnaire. All items were being answered on a 1–6-point Likert scale (1=strongly disagree to
6=strongly agree). The items can be seen in table 2.
For the completion of the D9.1a report, answers from principals from schools implementing the
interventions and teachers and CICO coaches implementing CICO and CICO Plus were used. Data
was collected during school years 2020-2021 and 2021-2022, between September 2020 and May
2022.
Principals gave answers on their views on how well CICO had worked in their school and how
acceptable the intervention was to them. Data from teachers and CICO coaches are studentbased. Teachers answered the survey twice during the time their student received CICO support
if the student and teacher were participating in the research – two weeks after the start of the
intervention and after the intervention ended. In the D9.1a only answers after the intervention
were used. Teacher data consists of 49 answers from 31 teachers. CICO coaches answered to the
questionnaire once, after the end of the student’s intervention. CICO coach data consists of 44
answers from 28 coaches.
Table 2 Behaviour Education Program (BEB) Acceptability Questionnaire (Hawken&Horner 2003, modified
version)
Teachers / CICO coaches

Principals

Item 1

Problematic behavior of the student receiving CICO
support has decreased

Problematic behavior of the students
receiving CICO support at my school has
decreased

Item 2

Appropriate behavior of the student receiving CICO
support has increased

Appropriate behavior of the students
receiving CICO support has increased

Item 3

CICO support is easy to implement

Organizing CICO support in our school is
easy.

Item 4

CICO support is worth the time and effort

Organizing CICO support in our school is
worth the time and effort

Item 5

CICO support is worth recommending to others

CICO support is worth recommending to
others

Note: All items were being answered on a 1–6-point Likert scale (1=strongly disagree to 6=strongly agree)

As it can be seen in figure 2, the results show that educators in their majority report significant
improvement in student’s behavior who received CICO support. In both items 1 and 2, the large
majority of educators expressed a very positive view on the impact of the CICO intervention on
students’ behavior. Almost half of the educators agreed or strongly agreed that problematic
behavior of the student receiving CICO support has decreased (29,9%+19,6%=49,5). About third
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also somewhat agreed (27,1%). On the other hand, half of the educators agreed or strongly
agreed that appropriate behavior of the student receiving CICO support has increased
(30,8%+20,6%=51,4%). About third also somewhat agreed again (29%). In addition, most of the
educators view CICO as very easy to implement (agree 27,1%+ strongly agree 31,8%=58,9%) and
worth their time and effort (agree 34,6%+ strongly agree 28,0%=62,6%). Also, almost half of the
educators recommend CICO strongly to others (48,6%).

Item 1

Figure 2: Finnish survey items analytic results
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The very positive picture of the participating educators in Finland is also clearly depicted in table
3, that presents the descriptive statistics of the eight items of the questionnaire D9.1a.
Table 3: Descriptive statistics of the Finnish survey (mean, median, standard deviation of the 5 items)

Principals

Teachers

CICO coaches

All

n=14

n=49*

n=44*

n= 107

Mean

MD

SD

Mean

MD

SD

Mean

MD

SD

Mean

MD

SD

Item 1

4,71

5

1,07

4,16

4

1,31

4,43

5

1,28

4,35

5

1,27

Item 2

4,79

5

1,12

4,31

4

1,14

4,50

5

1,21

4,45

5

1,17

Item 3

4,36

4

1,45

4,41

4

1,15

5,23

5

0,83

4,74

5

1,14

Item 4

4,64

5

1,39

4,51

5

1,19

4,98

5

0,90

4,72

5

1,12

Item 5

5,36

6

0,93

4,92

5

1,11

5,36

6

0,78

5,16

5

0,98

Overall

4,77

5

1,22

4,40

4

1,26

4,90

5

1,08

4,68

5

1,17

* Teachers and CICO coaches answered the questionnaire about each student that received CICO
support. Teacher data consists of 49 answers from 31 teachers. CICO coach data consists of 44 answers
from 28 coaches.
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Based on these results, additional valuable insights are offered about the participating educators’
very positive views regarding the future of the CICO intervention and its application in the Finnish
educational system. It is still noted that CICO wasn’t effective to all students, based on the
answers of the educators. It’s important to investigate what factors affect the effectiveness of
CICO – how did the educators implement CICO, to what kind of problems it works the best and
other possible factors. These are questions which the Finnish research team will look into in the
future, to find solutions to better respond to different schools’ and student’s needs on behavior
management and support.

Overall results
The questionnaire was filled in by 455 participants in total, spreading across 3 countries: Greece,
Cyprus and Romania. Participants from Greece dominate the sample (341 out of 455 persons
which translates to 75% of the sample), while 63 responses came from Cyprus (13.8%) and 51
from Romania (11.2%). The Finnish results are being presented separate, at the Finnish country
section, since they relate with the implementation of Tier 2 and not Tier 1, like Cyprus, Greece
and Romania.
Respondents stated their professional role among the following choices: “Teacher”, “School
principal”, “School counsellor”, “School staff”, “other”. There were 30 respondents (all from
Greece) who did not state their professional role and were therefore excluded from the following
summary tables. Table 1 and Table 2 summarize the responses by country and professional role.
TABLE 1: COUNT OF PARTICIPANTS ACROSS COUNTRIES BY THEIR PROFESSIONAL ROLE

Countries
Professional Role
Teacher

Greece

Cyprus

Romania

Total

289

53

42

384

School Principal

10

9

5

24

Other

11

1

12

1

3

2

2

51

425

School Staff

1

1

School Counsellor
Total

311

63

Table 2 illustrates that the vast majority of the participants (90.4%) are teachers, followed by
school principals (5.6%) and other staff. After the aforementioned exclusions, 73.2% of the
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sample comes from participants in Greece, 14.8% comes from participants in Cyprus and 12%
comes from participants in Romania.
TABLE 2: PERCENTAGE OF PARTICIPANTS ACROSS COUNTRIES BY THEIR PROFESSIONAL ROLE
Countries
Professional Role

Greece

Cyprus

Romania

Total

Teacher

68%

12.5%

9.9%

90.4%

School Principal

2.4%

2.1%

1.2%

5.6%

Other

2.6%

0.2%

2.8%

School Staff

0.2%

0.2%

0.7%

0.5%

0.5%

12.0%

100%

0.2%

School Counsellor
Total

73.2%

14.8%

Figure 1 shows that the sample of participants in all three countries is mostly comprised of
teachers.
FIGURE 3: PROFESSIONAL ROLE OF PARTICIPANTS BY COUNTRY
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Measure-Instrument
The participants were asked to specify their level of agreement on 8 distinct items of the
questionnaire, using a 5-point Likert type scale with the following format:
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TABLE 3: R EPRESENTATION OF L IKERT TYPE SCALE RESPONSES

Point
scale

on

Likert
Level of agreement

1

“Strongly Disagree”

2

“Disagree”

3

“Neither agree nor disagree”

4

“Agree”

5

“Strongly Agree”

Results
In this section we present the results for each item of the questionnaire. We first present the
mean and standard deviation for every item in the general sample and among countries (Note
that the mean of the sample is not equal to the average of the mean of the countries). The mean
of every Item range between 3.6 and 3.9. Differences between countries are further examined:
Item 1: To which extend do you think that the implementation of the SWPBS approach improved
your students’ behavior?
Country

Mean

Standard Deviation

Cyprus

3.46

0.89

Greece

3.58

0.83

Romania

4.24

0.86

Sample

3.64

0.87

Item 2: To which extend do you think that the implementation of the SWPBS approach
contributed to your classroom management?
Country

Mean

Standard Deviation

Cyprus

3.52

0.96

Greece

3.62

0.83

Romania

4.35

0.80

Sample

3.69

0.88

www.pbiseurope.org

Item 3: To which extend do you think that the implementation of the SWPBS approach in your
school improved the cooperation among the teaching staff?
Country

Mean

Standard Deviation

Cyprus

3.25

1.14

Greece

3.62

0.97

Romania

4.27

0.80

Sample

3.65

1.01

Item 4: To which extend are you planning to continue the implementation of the SWPBS
approach to your class in the next school year?
Country

Mean

Standard Deviation

Cyprus

3.71

1.16

Greece

3.84

0.92

Romania

4.37

0.85

Sample

3.89

0.96

Item 5: To which extend do you think the implementation of the SWPBS approach to your school
in the next school year will contribute to the whole school climate?
Country

Mean

Standard Deviation

Cyprus

3.63

1.13

Greece

3.89

0.88

Romania

4.41

0.78

Sample

3.92

0.93

Item 6: To which extend do you think the implementation of the SWPBS approach to your school
in the next school year will contribute to the cooperation among the teaching staff?
Country

Mean

Standard Deviation

Cyprus

3.25

1.09

Greece

3.74

0.96
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Romania

4.41

0.75

Sample

3.75

1.00

Item 7: To which extend would you propose to a school principal or a teacher from another school
to implement the SWPBS approach?
Country

Mean

Standard Deviation

Cyprus

3.79

1.21

Greece

3.84

0.97

Romania

4.53

0.70

Sample

3.92

1.01

Item 8: To which extend would you propose the implementation of the SWPBS approach to every
elementary school
Country

Mean

Standard Deviation

Cyprus

3.76

1.16

Greece

3.86

1.02

Romania

4.49

0.76

Sample

3.92

1.03

A more meaningful measure of variance for Likert type scale items, would be the median. Looking
at the median, we can divide the responses in two chunks. 50% of the responses lie over the
median value and 50% lie below it. An overview is provided in Table 4.
TABLE 4:

Median
Country

Item 1

Item 2

Item 3

Item 4

Item 5

Item 6

Item 7

Item 8

Cyprus

4

4

3

4

4

3

4

4

Greece

4

4

4

4

4

4

4

4

Romania

4

5

4

5

5

5

5

5

Sample

4

4

4

4

4

4

4

4
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The sample median for every Item examined is equal to 4. This shows a high level of agreement
on each Item among respondents, as at least 50% of them stated “4” or “5” as their response in
every Item. Particularly for Romania, the median value for every Item except Item 1 and Item 3
is equal to 5, showing an even higher level of agreement. The responses distribution for every
Item is shown in the following graphs. A further comparison among countries is visualized:
Item 1:

Item 1 responses (sample)
60%

49.16%

50%
40%
27.68%
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1
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5

Item 1 responses (among countries)
100%
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8.20%

80%

47.06%
39.68%

60%

4

3

40%

33.33%

33.33%

15.87%
0.00%
Cyprus

7.21%
2.30%
Greece

2
1

28.52%

20%

0%

5

53.77%

15.69%

3.92%
0.00%
Romania

The graphs confirm what we saw in Table 4, that 50% or more respondents in each country stated
that they “Agree” or “Strongly Agree” with question 1. It is notable that 1/3 of the respondents
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in Cyprus are neutral with regard to Item 1, while responses 1 and 2 corresponding to “Strongly
Disagree” and “Disagree” respectively, are chosen by only a small number of participants in
Greece and Romania, while in Cyprus 15.87% of the respondents stated that they “Disagree” with
the question.
Item 2:

Item 2 responses (sample)
60%
48.69%

50%
40%
27.21%

30%
20%
10%
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6.68%
1.91%

0%
1
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Item 2 responses (among countries)
100%

12.70%

9.84%

80%
52.94%
60%

44.44%
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4
3

40%
28.57%
20%
0%

5

11.11%
3.17%
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31.37%

29.18%
6.56%
1.97%
Greece

2
1

13.73%
1.96%
0.00%
Romania

The picture is similar for Item 2. Most notably in this case we observe that over 50% of the
participants in Romania stated that they “Strongly Agree” with question 2, which is a much higher
percentage compared to the responses in the other two countries.
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Item 3:

Item 3 responses (sample)
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Item 3 responses (among countries)
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40%
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60%

4
3

38.10%

29.41%
30.59%

11.11%
9.52%

7.57%
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2
1

21.57%
0.00%
Romania

Regarding Item 3, we can see that the differences between responses are smaller. More
specifically, 89% of all responses is distributed across point 3,4 and 5 on Likert scale. The
percentage of “Neither agree or disagree” is high in all three countries, with the highest observed
in the case of Cyprus. The median value for Item 3 in Cyprus was 3, which confirms what we see
in the graph. As in Item 2, nearly 50% of the participants in Romania stated that they “Strongly
Agree” with question 3, which is a much higher percentage compared to the responses in the
other two countries.
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Item 4:

Item 4 responses (sample)
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Item 4 responses (among countries)
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70% of the respondents on Item 4 stated that they “Agree” or “Strongly Agree” with the
corresponding question. Romania has again the highest percentage of “Strongly Agree”
responses, which is much higher compared to Cyprus and Greece.
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Item 5:

Item 5 responses (sample)
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Item 5 responses (among countries)
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In Item 5, a high percentage of respondents stating that they “Agree” with the question is
observed. As previously, only a small number of participants (6.22%) has chosen either the
“Strongly Disagree” or “Disagree” options.
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Item 6:

Item 6 responses (sample)
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Item 6 responses (among countries)
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Regarding Item 6, we observe a rather different picture for each country. In the case of Cyprus,
the sample is fragmented across responses with the highest percentage being 33.33%
corresponding to the neutral response. The percentage of respondents who “Disagree” with the
question is also high (17.46%). Greece and Romania exhibit a different picture, having higher
percentages in points 4 and 5 of the Likert scale for this Item. The percentage of the “Strongly
Agree” option is again much higher in Romania, compared to the other two countries. The
visualization matches with Table 4 where we saw that Item 6 is the only one for which the three
countries have three different median values.
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Item 7:

Item 7 responses (sample)
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Item 7 responses (among countries)
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We can draw similar conclusions for Item 7. Notably, in the case of Romania we observe the
highest percentage of “Strongly Agree” responses (64.71%) among every Item examined.
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Item 8:

Item 8 responses (sample)
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Item 8 responses (among countries)
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Regarding Item 8, the high percentage (64.71%) of “Strongly Agree” responses is repeated in the
case of Romania. A high level of agreement is observed in all three countries.
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Policy stakeholders’ views on sustainability and
scalability
Cyprus
A specific template for recording the sustainability and scalability activities has been provide by
the WP leader. Therefore, Cyprus partners used the following questions to identify the most
efficient and cost-effective ways to increase the chances for SWPBS sustainability and scalability
based on the produced results and available resources. The possibilities for further deployment
and exploitation of the outcomes of the project and for assessing stakeholders’ views of ways
the SWPBS can be up scaled in the existing national policy context.
Mainstreaming refers to addressing the decision-makers to convince them introduce/consider
the results and products of our project. Multiplication refers to the planned process of convincing
individual end-users to adopt and/or apply the results of programs and initiatives. Sustainability
& Scalability refers to activities beyond the project end date, potential new markets to expand
into, plans to spread the produced outcomes and the acquired expertise, the end-users
committed to a Sustainability Declaration, and activities to improve the sustainability in your
educational context.
I. Mainstreaming
CARDET and the CPI, Ministry of Education, are committed to the project sustainability and will
exploit the theoretical and practical implementation of the SWPBS framework in Cyprus in
various ways using digital and traditional means. The organization’s website will be used to
disseminate the results that will arise through analysis and exploration after the project lifespan.
Moreover, CARDET’s social media will be used to raise awareness on the scientific framework
that was followed in the SWPBS project, which has been proved beneficial in various ways.
Produced material by the research partners and schools will be promoted as best practices during
internal trainings for new and existing personnel and external meetings/trainings to attract
further interest. Potentially, CARDET which is involved with the development and
implementation of European and national projects will expand to relevant thematic areas to the
evidenced–based framework and content. INNOVADE will include project’s results and resources
on organization’s available workshops and trainings for future requests. In addition, the
organization will inform the members of our network about the project results when possible
and send a newsletter out to our contact list and publish it in social media and website. CPI will
make use its official website to post references to the SWPBS project (outcomes and results).
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II. Multiplication
CARDET is intended to conduct events and presentations to schools and teachers that did not
participate in the project and provide further assistance to those interested to implement
relevant practices to their contexts. Specifically, all resources will be freely available on the
project website and platform to reach out, convince and facilitate the utilization by the end-users
to adopt and apply the results. In addition, the organization will integrate large-scale projects,
such as SWPBS, into its communication strategy creating links to the project resources from other
online means and social networks to encourage further visits. CARDET will present the scientific
results that occurred through the analysis of the longitudinal data to national and international
conference, and through peer-reviewed academic papers. INNOVADE will attend relevant events
and present the results – when possible, disseminate printed material (flyers) in upcoming events
and conferences organized by INOVADE for the next two years, informing the public about the
project resources available, and present the results during meetings when possible and relevant,
especially during meetings with teachers, school leaders, educators, and researchers in
education. CPI will contribute by incorporating the SWPBS model into the existing structures of
the CPI in terms of teacher training e.g., in optional afternoon seminars and in school-based
seminars. Teachers professional learning programme of the CPI includes supporting schools
which also participate in the SWPBS – therefore, the project is combined with existing support
structures of the CPI for schools and teachers.
III. Sustainability & Scalability
CARDET is involved with the development and implementation of European and national
projects; therefore, it will potentially expand to relevant thematic areas to the evidenced–based
framework and content in future projects. CARDET will support a continuation of using the
SWPBS framework in more schools around the country through the existing capacity and
experience in relevant activities. INNOVADE will involve upcoming projects of relevant thematic
areas to the philosophy and content of SWPBS framework. The project is expected to continue
to be disseminated through relevant teacher training seminars and schools are expected to
continue to implement the positive behavior system regardless of the end of the project.
What potential new markets have been identified that the project outcomes could expand into?
CARDET, in collaboration with the CPI, Ministry of Education already include the program of
SWPBS in the annual Professional Learning program, available to all public schools. Schools can
select to be trained and coached to implement the SWPBS framework in their setting. Also, they
plan to conduct presentations to school psychologists about the SWPBS framework. Those who
are interested will be provided extensive training to increase their capacity to become coaches
and potentially support their schools to implement elements of the framework. In addition, it
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was evidenced during the project final conference in June 2022, it was achieved to raise
awareness at a policy level through the presence of the Minister of Education, the Director of the
Cyprus Pedagogical Institute, and other officials. INNOVADE will give access to the resources to
schools, teachers, educators as tools they can use in formal, informal, and non-formal training.
What are the plans of each partner for the produced outcomes and the acquired expertise
beyond the project end date?
The Cyprus partners will utilize the expertise gained during the implementation of the project by
will reaching out schools, teachers, coaches, and researchers. We plan to conduct events to
attract interest (from schools, teachers, and potential coaches), presentations to conferences
(for researchers in Cyprus and other countries), trainings to enhance the capacity of school
psychologists and professionals around applied behavior psychology. INNOVADE will possibly
involve upcoming projects of relevant thematic areas to the philosophy and content of SWPBS
framework. Incorporation of the project material and trainings, according on the school needs,
through the programme of teachers’ professional learning.
What activities have been undertaken or are planned to improve the sustainability in your
educational context?
CARDET in collaboration with the CPI, Ministry of Education, and INNOVADE prepared an official
document of consolidating recommendations on the scalability and expansion of this approach
throughout the educational system of Cyprus. The plan is to create a core group of researchers,
coaches, schools, and teachers that will transfer their knowledge in more contexts around their
country, considering rural areas and other education levels (e.g., pre-primary education).
INNOVADE has set a plan to maintain the digital resources and channels of the project, including
the website, e-learning platform, online modules, and any material produced in a digital form.
CPI will contribute by continuing the collaboration with CARDET organization and SWPBS trainers
and coaches.
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IV. Activities List
Project
Output/Result

WP2.1: SWPBS
Tier 1 training
manual

ACTIVITIES for SUSTAINABILITY & EXPLOITATION
(after the completion of the SWPBS project)

INDICATORS

SWPBS Tier 1 training manual will be promoted No of downloads each year
during all presentations and trainings, as a basic after the project lifespan
educational material for someone that wants to build
a good knowledge basis for the implementation of
the framework.
Maintenance of the website and promoting during
future presentations/seminars/workshops.

WP4.1
Collaboration
space & online
platform

Maintenance of the platform for at least 5 years, with No of visits, users and
the possibility to expand and upgrade based on the downloads each year after
traffic. The platform includes all presentations and the project lifespan
educational aids from the trainings, and the material
produced from the participating schools during the
project. All are publicly available.

WP4.2:
Development of
e-learning
course with
online modules
for teacher
professional
development

The e-learning course are hosted in the Collaboration No of visits and users each
space & online platform, which will be maintenance year after the project
for at least 5 years, with the possibility to expand and lifespan
upgrade based on the traffic. Creation of links of the
online modules from other platforms such as School
Education Gateway and organisations’ websites.

WP6.2 Project
website

Maintenance of the website for at least 5 years, with No of visits, users and
the possibility to expand and upgrade based on the downloads each year after
traffic. The website includes all outputs and the project lifespan
resources completed during the project which is a
rich base of content. All are publicly available.
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Greece
Based on the specific template that has been provided by the Greek research team (WP leader),
we recorded the sustainability and scalability activities. Therefore, the Greek research team used
the following questions to highlight the most efficient and cost-effective practices to increase the
SWPBS approach’s sustainability and scalability based on the produced results and available
resources. The possibilities for additional implementation and exploitation of the project’s
outcomes and for assessing the stakeholders’ views on ways that the SWPBS can be scaled up in
the Greek educational context. The current report, in order to present the planned and the
already accomplished steps for sustainability and scalability, will describe three subsections: a)
Mainstreaming, b) Multiplication, and c) Sustainability and scalability.
Mainstreaming refers to addressing the stakeholders who are policymakers to invite them into
considering adopting the project’s results and practices. Multiplication refers to the structured
process of informing and persuading individual end-users to adopt and apply the practices and
activities of the project. Sustainability and Scalability refers to activities beyond the project’s
lifetime, potential new markets to expand into, plans to spread the produced outcomes and the
acquired expertise, the end-users committed to a Sustainability Declaration and activities to
improve the sustainability in the Greek educational setting.
I. Mainstreaming
The Greek partners, AUTH and KMAKEDPDE have used all available means (traditional means,
media, digital means) to exploit both the theoretical and practical application of the SWPBS
project in the Greek educational context. The SWPBS project’s website is used to disseminate the
research findings, results and outputs of the project (e.g., all the produced educational materials
from the 30 participating primary schools are offered to the educational community). In addition,
the project’s website will continue to disseminate the results that will be revealed from the
sustainability activities and the further implementation of the SWPBS in new schools, after the
project’s completion. In addition, the SWPBS project’s social media account (in cooperation with
the coordinator CARDET) will continue to raise awareness and disseminate the scientific
framework that was applied in the SWPBS project and the scientific publications that are
published and that are under publication. AUTH, a research partner who is involved in other
international and EU funded projects will expand the relevant thematic areas to the evidencebased framework and content. Moreover, KMAKEDPDE organized a large-scale sustainability
regional event to promote the project’s positive impact to all stakeholders. In addition, both
Greek partners, AUTH and KMAKEDPDE have addressed the national policy maker who is the
Ministry of Education and have already accomplished -even before the project’s lifetime
completion- the sustainability and scalability of the SWPBS approach to 30 new additional
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primary schools for the school year 2021-2022. AUTH in cooperation with KMAKEDPDE, have
already included the project’s research findings and open access resources on available
workshops and trainings for future requests.
II. Multiplication
AUTH has organized -as chair- the 29th EECERA conference and distributed an informative flyer
about the SWPBS project to the 870 international academic delegates and practitioners from all
over the world. AUTH has completed a series of eight dissemination workshops and additional
invited events and presentations to primary schools and teachers that did not participate in the
project and is already providing further guidance, training, and assistance to those already
implementing (30 new additional primary schools) and to those interested to implement relevant
practices to their contexts. For the provision of additional resources and support, all the
produced materials by both the research partners and the Greek schools who participated in the
project will be available in the project’s platform. This way the existing materials will be promoted
as best practices for future trainings to attract further interest and to convince the end-users to
adopt and apply them. AUTH has already presented some and will continue to present the
scientific findings that were revealed from the analysis of the longitudinal data to national and
international conferences and to peer-reviewed academic journals. In addition, AUTH will
continue to present the SWPBS project’s results and positive impact for the upcoming research
projects that participates or will participate during meetings, when possible and relevant, and
especially when in contact with members of the educational community (teachers, principals,
parents, counselors). KMAKEDPDE and AUTH have already hosted an initial briefing sustainability
event for secondary education school principals, teachers and school counselors and is planning
the commencement of training secondary high school who are interested in applying the SWPBS
project on September 2022. Finally, AUTH in cooperation with the coordinator CARDET, have
already submitted and are accepted to present a symposium -after the project’s completion- in
the 18th National Psychological Association Conference in Athens (5th-9th October, 2022).
III. Sustainability & Scalability
One major accomplishment of the Greek partners (AUTH and KMAKEDPDE) is that they have
already achieved the continuation of using the SWPBS framework in 30 new additional primary
schools (school year 2021-2022) with the official approval of the Greek Ministry of Education and
under the guidance of the local educational authority, that is KMAKEDPDE. This scalability success
is planned to function as a step towards pursuing the scalability of the SWPBS approach at a
national level in the school year 2023-2024. In addition, KMAKEDPDE and AUTH are working into
expanding the SWPBS approach into the level of secondary education as well. As mentioned
earlier, KMAKEDPDE and AUTH have already hosted an initial briefing sustainability event for
secondary education school principals, teachers and school counselors and is planning the
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commencement of training secondary high school who are interested in applying the SWPBS
project in September 2022. With the consistent dissemination and use of the produced resources
and materials offered open access in the project’s website platform, AUTH is planning to offer
the existing materials as best practices for future trainings to attract further interest and to
engage the end-users to adopt them.
What potential new markets have been identified that the project outcomes could expand into?
The Greek partners (AUTH and KMAKEDPDE) have identified and already started expanding the
SWPBS approach (and its outcomes) at three levels: a) additional educational regions and primary
schools, b) secondary education schools and teaches, c) undergraduate and postgraduate
teacher-students.
As it is described earlier, both Greek partners, AUTH and KMAKEDPDE have addressed the
national policy maker who is the Ministry of Education and have already accomplished -even
before the project’s lifetime completion- the sustainability and scalability of the SWPBS approach
to 30 new additional primary schools for the school year 2021-2022. Therefore, schools from
additional regions and municipalities are already trained and have started the implementation
of Tier 1, resulting in an already happening large scale sustainability and scalability. In addition,
KMAKEDPDE and AUTH are already planning the expansion of the SWPBS approach into the
secondary education. KMAKEDPDE and AUTH have already hosted an initial briefing sustainability
event for secondary education school principals, teachers and school counselors and is planning
the commencement of training secondary high school who are interested in applying the SWPBS
project in September 2022. Finally, AUTH has already incorporated into academic teaching at an
undergraduate and a post-graduate level, lectures and presentations about the SWPBS project
and its impact to inform future practitioners about its activities and its potential. For all the
aforementioned initiatives, AUTH will provide access to the resources the participating schools,
teachers and researchers have already developed, via the project’s open access platform.
What are the plans of each partner for the produced outcomes and the acquired expertise
beyond the project end date?
From the beginning of the project, the Greek partners AUTH and KMAKEDPDE have cooperated
closely and consistently for the smooth implementation and also the expansion of the SWPBS
approach beyond the project end date. Towards this end, several activities and successes have
been achieved for the sustainability and the scalability of the project, after its lifetime. AUTH has
organized a series of eight dissemination workshops and additional invited events and
presentations to primary schools and teachers that did not participate in the project to attract
new participants in the forthcoming school year. Another action is that AUTH and KMAKEDPDE
have already achieved the continuation of using the SWPBS framework in 30 new additional
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primary schools (school year 2021-2022) with the official approval of the Greek Ministry of
Education and under the guidance of the local educational authority, that is KMAKEDPDE. Both
partners are also planning to continue supporting these additional 30 primary schools for the
next school year (2022-2023). Moreover, KMAKEDPDE and AUTH have already hosted an initial
briefing sustainability event for secondary education school principals, teachers and school
counselors and is planning the commencement of training secondary high school who are
interested in applying the SWPBS project in September 2022. In addition, AUTH has already
incorporated into academic teaching -and will continue to do so- at an undergraduate and a postgraduate level, lectures and presentations about the SWPBS project and its impact to inform
future practitioners about its activities and its potential.
Furthermore, AUTH and KMAKEDPDE have already achieved the continuation of using the
SWPBS framework in 30 new additional primary schools (school year 2021-2022) with the official
approval of the Greek Ministry of Education and under the guidance of the local educational
authority, that is KMAKEDPDE. Approximately 1000 teachers and 3500 students are participating
in the scaled-up implementation of Tier 1 in the new 30 primary schools, which is being
implemented under the supervision of the local authority KMAKEDPDE and are intending to
continue the Tier 1 intervention for the 2022-2023 school year as well. Both partners are also
planning to continue supporting these additional 30 primary schools for the next school year
(2022-2023).
In addition, approximately 70 secondary education school principals and teachers have declared
their intention to adopt and implement the SWPBS approach in the forthcoming school year
(2022-2023), based on the briefing sustainability event that KMAKEDPDE and AUTH hosted for
secondary education school principals, teachers and school counselors, in June 2022.
What activities have been undertaken or are planned to improve the sustainability in your
educational context?
A wide range of activities have been undertaken and are being planned to improve the
sustainability in the Greek educational context:
•
•

•

-Invited dissemination events for schools from different regions in order to disseminate the
project’s outcomes and scale up its applicability
-Eight dissemination workshops to in-service school principals, teachers and school
counselors that are under the KMAKEDPDE jurisdiction and who are interested in adopting
the SWPBS approach in the forthcoming school year (2022-2023)
-Accomplishment of a large-scale scalability and sustainability, even before the project’s
lifetime completion. AUTH and KMAKEDPDE have already achieved the continuation of using
the SWPBS framework in 30 new additional primary schools (school year 2021-2022) with
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•

•

•

the official approval of the Greek Ministry of Education and under the guidance of the local
educational authority, that is KMAKEDPDE.
-AUTH has incorporated in undergraduate courses and post graduate courses relevant
lectures about the SWPBS project, its research findings, outcomes and impact. This way
AUTH can ensure that future practitioners and administrators will be informed about the
SWPBS project’s activities and its potential.
-KMAKEDPDE and AUTH have already hosted an initial briefing sustainability event for
secondary education school principals, teachers and school counselors and is planning the
commencement of training secondary high school who are interested in applying the SWPBS
project in September 2022.
-AUTH in collaboration with the other partners as well, is planning to develop the
Transnational sustainability and scalability guidelines in order to facilitate the applicability of
the SWPBS in the Greek educational system.

IV. Activities List
Below you can find some of the most important activities for sustainability and exploitation
implemented from the Greek partners.
Project
Output/Result
WP2.1: SWPBS
Tier 1 training
manual

WP6.3 Materials
from
dissemination
activities
WP6.3 Materials
from
dissemination
activities
WP6.3 Materials
from
dissemination
activities
WP6.3 Materials
from
dissemination
activities

ACTIVITIES for SUSTAINABILITY & EXPLOITATION

INDICATORS

(after the completion of the SWPBS project)

SWPBS Tier 1 training manual is systematically
promoted and will continue to be promoted in all
future presentations and trainings, as the core
educational basis for every stakeholder who is
interested to acquire the knowledge and skills to
implement the SWPBS approach.
AUTH has organized -as chair- the 29th EECERA
conference and distributed an informative flyer
about the SWPBS project to the 870 international
academic delegates and practitioners from all over
the world.
AUTH and KMAKEDPDE have participated in several
national and international conferences to present
the results, the activities and the impact of the
SWPBS project.
AUTH and KMAKEDPDE have already published
scientific articles and is preparing new ones about
the research findings and the impact of the SWPBS
project.
AUTH has already incorporated into academic
teaching at an undergraduate and a post-graduate
level, lectures, and presentations about the SWPBS

No. of downloads each year
after
the
project’s
completion

No. of delegates (870)
attending the conference
that received the SWPBS
flyer in their conference
bag.
No.
of
conference
presentations

No. of scientific articles
published
(or
under
publication)
No. of undergraduate and
post-graduate
students
attending the lectures
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project and its impact to inform future practitioners
about its activities and its potential.
AUTH and KMAKEDPDE have implemented a series of
eight dissemination workshops (and additional
WP6.4
invited seminars) to primary schools and teachers
Dissemination
that did not participate in the project and are
workshops
interested to implement relevant practices to their
contexts.
The KMAKEDPDE partner in cooperation with the
AUTH partner have submitted an official proposal to
the Ministry of Education by June 2021 for the
expansion and scalability of the SWPBS approach to
WP9.2
Sustainability and new schools. This proposal was accepted (!) by the
Scalability
Greek Ministry of Education and the SWPBS
guidelines (and
approach, even before its lifetime completion, has
accomplishments) been scaled up and is being implemented in 30
additional new primary schools in various regions of
Northern Greece.
The KMAKEDPDE partner in cooperation with the
AUTH partner have already organized a sustainability
event for Secondary education school principals,
WP9.2
teachers and counselors in order to prepare the
Sustainability and
scalability of the SWPBS application in the secondary
Scalability
education for the forthcoming school year (2022guidelines (and
accomplishments) 2023).

WP9.2
Sustainability and
Scalability
guidelines (and
accomplishments)

AUTH in cooperation with the coordinator CARDET
have already submitted and are accepted to present
a symposium -after the project’s completion- in the
18th National Psychological Association Conference
in Athens (5th - 9th October, 2022).

No.
of
dissemination
workshops
No. of participants

Official licence-approval of
the Ministry of Education
and description of the 30
new schools who adopted
the SWPBS approach for the
school year 2021-2022.
No. of new schools who
adopted
the
SWPBS
approach for the school year
2021-2022.
No. of participants in the
secondary
education
scalability event.
Official invitation for the
event.
Future no. of secondary
schools that will participate
in the forthcoming trainings
for the year 2022-2023.
No. of delegates attending
the conference
No. of presentation in the
symposium
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Romania
Based on the specific template that has been provided by the Greek research team (WP leader),
the Romanian research team identified several sustainability and scalability activities. For this
purpose, the team used several questions to highlight the most efficient and cost-effective
practices to increase the SWPBS approach’s sustainability and scalability based on the produced
results and available resources. The possibilities for additional implementation and exploitation
of the project’s outcomes and for assessing the stakeholders’ views on ways that the SWPBS can
be scaled up in the Romanian educational context. To present all the accomplished and planned
steps for sustainability and scalability, this report will focus on three subsections:
•
•
•

I.

Mainstreaming, which refers to addressing the stakeholders who are policymakers to
invite them into considering adopting the project’s results and practices.
Multiplication refers to the structured process of informing and persuading individual
end-users to adopt and apply the practices and activities of the project
Sustainability and scalability refer to activities beyond the project’s lifetime, potential
new markets to expand into, plans to spread the produced outcomes and the acquired
expertise, the end- users committed to a Sustainability Declaration and activities to
improve the sustainability in the Romanian educational setting.
Mainstreaming

The Romanian partners - UPIT and Arges County School Inspectorate - have used all available
means (traditional means, media, digital means) to present both the theoretical and practical
application of the SWPBS project in the Romanian educational context. The SWPBS project’s
website is used to disseminate the research findings, results and outputs of the project (e.g., all
the educational materials produced from the 30 participating schools are offered to the
educational community). In addition, the project’s website will continue to disseminate the
results that will be revealed from the sustainability activities and the further implementation of
the SWPBS in new schools, after the project’s completion. UPIT, a research partner who is
involved in other international and EU funded projects, i.e., ProW - Promoting Teachers Wellbeing through Positive Behavior Support in Early Childhood Education, will expand the relevant
thematic areas to the evidence-based framework and content. Moreover, Arges County School
Inspectorate organized a regional event to ensure project sustainability and to promote the
project’s positive impact to all stakeholders. In addition, UPIT in cooperation with Arges County
School Inspectorate have already included the project’s research findings and open access
resources on available workshops and trainings for future requests.
II.

Multiplication
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UPIT and Arges County School Inspectorate planned to conduct events and presentations to
schools and teachers that did not participate in the project and provide further assistance to
those interested to implement relevant practices to their contexts. Specifically, all resources will
be freely available on the project website and platform to reach out, convince and facilitate the
utilization by the end-users to adopt and apply the results. In addition, the organization will
integrate large-scale projects, such as SWPBS, into its communication strategy creating links to
the project resources from other online means and social networks to encourage further visits.
UPIT will present the scientific results that occurred through the analysis of the longitudinal data
to national and international conference, and through peer-reviewed academic papers. Arges
County School Inspectorate will attend relevant events and present the results – when possible,
disseminate printed material (flyers) in upcoming events and conferences organized by Arges
County School Inspectorate for the next two years, informing other schools from the county
about the project resources available, and present the results during meetings when possible and
relevant, especially during meetings with teachers, school leaders, educators, and researchers in
education. Arges County School Inspectorate and UPIT have already hosted an initial briefing
sustainability event for school principals, teachers and school counselors and is planning the
commencement of optional afternoon seminars and in school-based seminars.
III.

Sustainability & Scalability

UPIT is involved in the development and implementation of European and national projects;
therefore, it will potentially expand from relevant thematic areas to the evidenced–based
framework and content in future projects. One example close to SWPBS project objectives is
ProW - Promoting Teachers Well-being through Positive Behavior Support in Early Childhood
Education. Potentially, Arges County Inspectorate will support a continuation of using the SWPBS
framework in more schools around the country through the existing capacity and experience in
relevant activities. The project is expected to continue to be disseminated through relevant
teacher training seminars and schools are expected to continue to implement the positive
behavior system regardless of the end of the project. UPIT and Arges County School Inspectorate
will act as resources centers for schools wanting to implement the SWPBS approach. With the
consistent dissemination and use of the produced resources and materials with open access on
the project’s website platform, UPIT is planning to offer the existing materials as best practices
for future trainings to attract further interest and to engage the end-users to adopt them.
What potential new markets have been identified that the project outcomes could expand into?
The Romanian partners (UPIT and Arges County School Inspectorate) plan to conduct an
informative presentation to school psychologists about the SWPBS framework. Interested
schools will beneficiate from extensive training to increase their capacity to become coaches and
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potentially support their schools to implement elements of the framework. Arges County School
Inspectorate will give access to the resources to all schools from Arges county and to other
counties from Romania, teachers, educators as tools they can use in formal, informal, and nonformal training. Finally, UPIT has already organized some lectures and presentations at an
undergraduate level about the SWPBS project and its impact to inform future practitioners about
its activities and its potential. For all the initiatives, UPIT will provide access to the resources the
participating schools, teachers and researchers have already developed, via the project’s open
access platform.
What are the plans of each partner for the produced outcomes and the acquired expertise
beyond the project end date?
From the beginning of the project, the Romanian partners UPIT and Arges County School
Inspectorate have cooperated closely to ensure an efficient implementation and the extension
of the SWPBS approach beyond the end of project. After the project ending, several activities will
be carried out to ensure the sustainability and the scalability of the project. UPIT has organized
a series of four dissemination workshops and additional invited events and presentations to
schools and teachers that did not participate in the project to disseminate project results to other
schools. Arges County School Inspectorate has organized in its turn other four dissemination
workshops with schools from the whole county. In addition, UPIT is planning to organize in the
coming academic year lectures and presentations at an undergraduate and a post-graduate level
about the SWPBS project and its impact to inform future practitioners about its activities and its
potential. For all the initiatives, UPIT will provide access to the resources the participating
schools, teachers and researchers have already developed, via the project’s open access
platform.
Romanian partners are determined to continue providing support to the schools that
participated in the project and are willing to keep us implementing the SWPBS framework for a
fourth year as well as for other schools that would like to implement SWPBS framework.
What activities have been undertaken or are planned to improve the sustainability in your
educational context?
A wide range of activities have been undertaken and are being planned to ensure the
sustainability of the project:
-

Organization of events for schools from different regions to disseminate the project’s
results.
Eight dissemination workshops to school principals, teachers and school counselors
and who are interested in adopting the SWPBS approach in the forthcoming school
year (2022-2023).
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-

-

IV.

UPIT will draft an official document of consolidating recommendations on the
scalability and expansion of this approach throughout the educational system of
Romania. The plan is to create a core group of researchers, coaches, schools, and
teachers that will transfer their knowledge in more contexts around their country,
considering rural areas and other education levels (e.g., pre-primary education).
Provide access and maintain the digital resources and channels of the project,
including the website, e-learning platform, online modules, and any material
produced in a digital form.
Activities List

Below you can find some of the most important activities for sustainability and exploitation
implemented from the Romanian partners.
Project Output/Result
WP2.1: SWPBS
Tier 1 training manual

WP6.3 Materials from
dissemination activities
WP6.4
Dissemination workshops

WP4.1 Collaboration space
& online platform
WP4.2: Development of elearning course with online
modules for teacher
professional development
WP6.2 Project website
WP2.1: SWPBS Tier 1
training manual
WP6.3 Materials from
dissemination activities
WP6.3 Materials from
dissemination activities

ACTIVITIES
for
EXPLOITATION

SUSTAINABILITY

& INDICATORS

(after the completion of the SWPBS project)
SWPBS Tier 1 training manual will be promoted
during all presentations and trainings, as a basic
educational material for someone that wants
to build a good knowledge basis for the
implementation of the framework.
UPIT has already published one scientific article
and is preparing new ones about the research
findings and the impact of the SWPBS project.
UPIT and Arges County School Inspectorate
have implemented eight dissemination
workshops for schools and teachers that did
not participate in the project and are interested
to implement relevant practices to their
contexts.
Continuing to other support and coaching for
all schools via online (whatsup groups, ZOOM
conferences, telephone)

(be as specific as possible with
targets and indicators)
No. of downloads each year
after the project’s completion
(at least 100 schools)

No. of scientific articles
published (or under publication)
No. of dissemination
workshops
No. of participants

At least one meeting every two
months

Organising seminars and workshops for
teachers working at pre-university level
(through the Inspectorate)

1 per year

Publication of project newsletters
The SWPBS Tier 1 training manual is promoted
at meetings of school inspectors with
schoolteachers.
ISJ Arges organized a conference to promote
the results of European projects and a
Powerpoint presentation was promoted
ISJ Arges has already participated in several
national and international conferences to

1 per semester
No. of downloads each year
after the project’s completion
No. of delegates (140) attending
the conference
No. of conference presentations

www.pbiseurope.org

WP6.3 Materials from
dissemination activities
WP6.3 Materials from
dissemination activities

WP6.4 Dissemination
workshops

present the results, the activities and the
impact of the SWPBS project
ISJ Arges has already published scientific
articles about the research findings and the
impact of the SWPBS project.
ISJ Arges will promote at the level of all schools,
lectures and presentations about the SWPBS
project and its impact in order to inform
beginning teachers about its activities and its
potential.
ISJ Arges has already implemented a series of
four dissemination workshops to primary
schools.

No. of
published

scientific

articles

No. of teachers participating in
the workshops;
No.
of
novice
teachers
participating in the workshops.
No. of dissemination workshops
No. of participants
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Finland
Based on the specific template that has been provided by the Greek research team (WP leader),
the Finnish team recorded the sustainability and scalability activities. Following questions were
used to highlight the most efficient and cost-effective practices to increase the SWPBS approach’s
sustainability and scalability based on the produced results and available resources. The
possibilities for additional implementation and exploitation of the project’s outcomes and for
assessing the stakeholders’ views on ways that the SWPBS can be scaled up in the Finnish
educational context. The current report, in order to present the planned and the already
accomplished steps for sustainability and scalability, will describe three subsections: a)
Mainstreaming, b) Multiplication, and c) Sustainability and scalability.
Mainstreaming refers to addressing the stakeholders who are policymakers to invite them into
considering adopting the project’s results and practices. Multiplication refers to the structured
process of informing and persuading individual end-users to adopt and apply the practices and
activities of the project. Sustainability and Scalability refers to activities beyond the project’s
lifetime, potential new markets to expand into, plans to spread the produced outcomes and the
acquired expertise.
I. Mainstreaming
The Finnish partners the University of Jyväskylä and municipalities of Kontiolahti, Lappeenranta
and Varkaus have used wide variety of means (traditional means, media, digital means) to exploit
both the theoretical and practical application of the SWPBS project in the Finnish educational
context.
The SWPBS project’s website is used to disseminate the research findings, results and outputs of
the project. In addition, the project’s website will continue to disseminate the results that will be
revealed from the sustainability activities and the further implementation of the SWPBS in new
schools, after the project’s completion. In addition, the SWPBS project’s social media account
(English account in cooperation with the coordinator CARDET + there is a Finnish Facebook
account as well) will continue to raise awareness and disseminate the scientific framework that
was applied in the SWPBS project and the scientific publications that are published and that are
under publication.
There has already been co-operation on teacher education and school curriculum development
locally in communities – this work will also be continued and possibly scaled up nationally. In all
the partner municipalities SWPBS is part of the local curriculums. The Finnish research team has
worked on developing teacher education on behavior management. SWPBS is part of the teacher
education in university of Jyvaskyla and university of Eastern Finland. Work has been done before

www.pbiseurope.org

the project but now the project findings and materials can be used in further developing and
scaling up.
Research team will be publishing research publications and publications in other media and
making presentations in national and international seminars and conferences, reaching policy
makers and the national and international research community. There’s another ongoing project
in Lappeenranta “Oikeus oppia” (“Right to learn”). Part of the project a municipal model on
socioemotional learning and teaching has been made, based on 3-tiered support. CICO and CICO
Plus interventios are part of this model. Kontiolahti is a partner in a new EU funded project, with
researcher from university of Jyväskylä and university of Eastern Finland – where the idea is to
develop student well-being. University of Jyväskylä is also part of the center of excellence of
learning and well-being where more research of SWPBS based support methods of behavior
management will be made – research of center of excellence has wide reach nationally and
internationally.
Partner municipalities have shared their expertise, for example City of Varkaus has presented
their SWPBS approach to other municipalities authorities from Eastern Finland: SWPBS and
support methods presented to Northern Savonia municipalities (Kuopio, Iisalmi and Siilinjärvi)
2.2.2022. Meeting had local heads of local education and culture department, heads of school
development, principals, and teachers. During the project the municipalities have also worked
together with local social and health services authorities.
II. Multiplication
During the project the Finnish researchers have provided several in-service trainings for the
school staff in the three municipalities. Trainings have had participants from almost every
primary school in the municipalities – overall personnel from 25 schools have participated in the
trainings. Work on developing SWPBS and disseminating CICO and CICO Plus support in schools
continues with municipal recourses and measures. Municipalities now have a wide range of
trained professionals so development and dissemination has a good base.
Development of Teacher education locally and nationally: Finnish SWPBS based school wide
ProKoulu-model and individual support CICO- and CICO Plus -models are included in two special
education courses in the University of Jyväskylä. In the near future the goal is to include these
support principles in a new teacher education study module, where the implementation of
behaviour support can be learned by class teacher and special education students in a real
environment along a theory course. The study module also provides a learning opportunity for
teachers already in the working life. Through teacher education development research-based
methods and information on behaviour and teaching will spread in schools and become part of
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school culture. The goal is that in the future all teachers have readiness to face behaviour
challenges in schools and support behaviour in an inclusive school for everyone.
Researcher will continue to present the SWPBS project’s results and positive impact for the
upcoming research projects that participates or will participate during meetings, when possible
and relevant, and especially when in contact with members of the educational community.
III. Sustainability & Scalability
How does your partner organization view the capacity for the project to continue beyond its end
date?
For the Finnish partners the project was a continuum of long collaboration – the capacity for the
project to continue beyond its original end date is seen very positive from all the partners.
Co-operation with the municipalities will continue and there are other partners in Finland like
Niilo Mäki institute who also have ongoing research on the SWPBS based behavior support. There
are already new projects at works where the Finnish research team members and some of the
municipalities are working together further developing behavior management and other
inclusive practices.
In the municipality of Kontiolahti, SWPBS is maintained with regular school team coaching and
yearly community meeting. These are continuing with municipal recourses. Tier 2 and 3
sustainability and availability will be supported by the CICO teams. In the future, CICO teams will
need external professional support in the schools. In addition, a SWPBS support annual clock is
in place in the municipality, which should include a review of the need for support including tier
2 and 3.
In the municipality of Varkaus SWPBS and behaviour support methods are well established. The
SWPBS Municipal Coordinator consults with schools on a regular basis and she is always available
to schools in support of the introduction of operational models. Support for coordinating and
consulting special education is seen as an ongoing activity in the municipality of the Varkaus and
combining the activities of the project into this is a good way to support sustainability.
In the municipality of Lappeenranta schools have annual clocks to guide the construction and
maintenance of universal level support for schools along the lines of the SWPBS project. This is a
strong way to support sustainability and ensure the spread of action in Lappeenranta city schools.
To further develop tier 2 and 3 support methods universal tier 1 (Prokoulu) maintenance has to
be concentrated on. The CICO and CICO Plus support has already been mentioned in the city's
own curriculum. There are 10 trained SWPBS coaches in Lappeenranta. It is important that school
recognize the importance of external coaching. Coaches support school team development and
remind of the theoretical background of SWPBS if needed. Principals have info of who are the
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trained coaches and who to contact on SWPBS support questions. Municipality has gained many
more trained professionals on tier 2 and 3 support during the project.
What potential new markets have been identified that the project outcomes could expand
into?
The Finnish Partners have identified and already started expanding the SWPBS approach (and its
outcomes) at three levels: a) additional educational regions and primary schools, b) early
childhood education, c) undergraduate and postgraduate teacher-students.
What are the plans of each partner for the produced outcomes and the acquired expertise
beyond the project end date?
From the beginning of the project, the Finnish partners cooperated closely and consistently for
the smooth implementation and the expansion of the SWPBS approach beyond the project end
date. Towards this end, several activities and successes have been achieved for the sustainability
and the scalability of the project, after its lifetime.
Research team has already incorporated into academic teaching -and will continue to do so- at
an undergraduate and a post-graduate level, lectures and presentations about the SWPBS project
and its impact to inform future practitioners about its activities and its potential.
In the Municipality of Kontiolahti through special education teachers experiences and knowledge
on effective practises will be shared to all schools. SWPBS year plans have been made in schools
to make work clearer and ensure continuation. The municipality is undergoing a major school
network reform, which will see the traditional middle school primary school model abandoned
and the place of big comprehensive schools. In this context, a review of behavioural support
structures will also be carried out.
In the Municipality of Varkaus, in the future, CICO coaches still need support for continuous
improvement in content competencies. CICO manual is widely used and CICO Plus manual is used
by consulting special education teacher at the beginning of the school year, the SWPBS general
support model and the principles of more intensive support need to be presented with the new
staff of the schools. Where appropriate, cooperation will be enhanced with support teams and
supporting entities. For CICO Plus, operations are just being started and not much can be said
about the sustainability of this activity. Additionally, there is an ongoing development of student
self-assessment tools, that would fit well in the daily schoolwork and that would provide
information easily, rapidly and accessibly.
In the municipality of Lappeenranta CICO and CICO Plus are part of the municipal curriculum and
city’s personnel has been trained during the project. It’s still important to maintain this expertise,
for example with recap trainings and training of new personnel.
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What activities have been undertaken or are planned to improve the sustainability in your
educational context?
As mentioned earlier the University of Jyväskylä researchers have incorporated SWPBS and CICO
into teacher education and are part of new research projects eg. in early childhood education
and other new areas of education and with new partners across Finland. Researchers have
implemented wide trainings of school staff and different dissemination events. Research findings
have been and will be presented in different research seminars.
In the municipality of Kontiolahti documentation of behavioural support has been made part of
the curriculum at the municipal level and in the annual operating plans that guides the annual
work of the schools. In addition to this, the development of the SWPBS Actions Annual Clocking,
which will contribute to the annual development and inspection of school support activities.
In the municipality of Varkaus a commitment to progressively strengthening multitiered
behavioural support under the SWPBS model has been made in the City of Varkaus for a long
time. The commitment to the operating model is up to a decision taken in the City Council and
as part of this decision there has also been a commitment to stronger support measures, namely
Tier 2 and 3. Operating models and support structures (in particular CICO support) are also
recorded in the municipal curriculum.
Health and social services have been informed on school support methods. School social workers,
school psychologist and other health and social services personnel work together with school
CICO coaches and special education teachers
A SWPBS direction group is working in Varkaus. Director of health and education branch of
Varkaus leads the group. The goal of the group is to standardize SWPBS practises and guide and
develop the work of SWPBS schools. Also, every school has a SWPBS coach. School SWPBS
meetings couple times a year. Consulting special education teacher oversees tier 2 and 3 support
development. All school SWPBS teams have meetings 2-4 times a year. During the pandemic
these meetings have been online.
In the municipality of Lappeenranta the annual clocks have been built around the universal level
support of the SWPBS project, in order to ensure a proper base for Tier 2 and 3 support models.
CICO and CICO Plus are mentioned in the curriculum of the city of Lappeenranta. Lappeenranta
is working on a new project on inclusive school environment.
IV. Activities List
Project
Output/Result

ACTIVITIES for SUSTAINABILITY & EXPLOITATION

INDICATORS
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WP2.2: SWPBS
Tier 2 and 3
training manual

Research team continues the development and Schools implementing
dissemination of the CICO and CICO Plus manuals. In the the manuals
municipalities manuals are disseminated when new
schools and new personnel are trained.

WP3.2
Implementation
report for SWPBS
Tiers 2 and 3

In-service trainings of teachers, principals and other Number or trainings,
school staff and education and health services personnel number of participants
and authorities.

WP6.2
website

Newsletters and other website postings.

Project

WP6.3 Materials
from
dissemination
activities

Number of postings

No.
of
conference
Research team members have participated already in
presentations
several international conferences to present the results,
the activities, and the impact of the SWPBS project.
Number of participants

WP6.3 Materials
from
dissemination
activities

A national seminar on SWPBS is being planned by the
research team and local partners for late 2022/early
2023

WP6.3 Material
from
dissemination
activities

Finnish researchers have one published article and No. of scientific articles
several planned about the research findings and the published (or under
impact of the SWPBS project.
publication)

WP6.3 Materials
from
dissemination
activities

JYU has already incorporated SWPBS into academic
teaching at an undergraduate and a post-graduate level,
lectures, and presentations about the SWPBS project and
its impact to inform future practitioners about its
activities and its potential.

WP6.4
dissemination
workshop

No. of dissemination
Project results have been disseminated in a SWPBS team
workshops
meeting in Varkaus and principal meeting in
No. of participants
Lappeenranta. Dissemination event in Kontiolahti is still
planned. In the future dissemination will be done in
different meetings and events.

WP9.2
Sustainability and
Scalability
guidelines

No. of undergraduate
and
post-graduate
students attending the
lectures

SWPBS themes as part of teacher education in the Number of courses,
University of Jyväskylä and University of Eastern Finland. lectures given.
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PART III RESEARCH EVIDENCE
Cyprus
The SWPBS project initiated the systematic implementation of the very framework for the first
time in Cyprus. The approach was introduced in local teams and schools as a new system with a
novel philosophy, terminologies, and practices. It took some time for the participants and
stakeholders to get convinced and adopt with the different ideas and implement them in the
local schools. However, this transition it was rather smooth because the framework has been
systematically introduced with rigorous trainings, meetings, and discussions by the external
coaches, which met certain criteria regarding their background knowledge in the field of
educational psychology. During the three years of implementation, local researchers, coaches,
and schools had to face several hardships relevant to the implementation of the SWPBS
framework with the covid-19 being the most prominent. Though all stakeholders exhibited great
will and effort to implement the approach, considering the long-term benefits as presented in
the literature from other educational systems. After three years, Cyprus participants increased
their capacity including theoretical knowledge about the steps to be followed and skills regarding
the practicalities and implementation details. Testimonies from teachers and parents are
encouraging about the benefits the system brought to their school and individuals. They describe
how things changed regarding behaviour management with adults following universal practices
to promote positively expected behaviours. Apart from the qualitative data which demonstrate
that many participants developed positive attitudes towards the SWPBS approach, and they
would like to continue the implementation at their school, the project can also support the
effectiveness of the intervention based on the quantitative data.

a) Quantitative findings
The project followed an experimental research design which allows to investigate the effects of
the intervention and the changes over time, if any. More details about the results can be found
in the D5.5 Final Evaluation Report. Below, preliminary findings are presented to reveal the
effects of Tier 1 intervention on student and teacher outcomes across three time periods for the
31 participating schools, which advocate on the effectiveness of the intervention.
To address the effectiveness of Tier 1 intervention, researchers used the repeated measures
analysis of variance (ANOVA) statistical procedure to determine if there were statistically
significant differences among schools (Group A and Group B) and outcomes. The repeatedmeasures ANOVAs was conducted using the overall scales of the main factors (represented by
the mean score of the items) with time as the repeated-measures factor. The change on the
calculated means for all student measures across time (T1-T2-T3) was statistically significant at

www.pbiseurope.org

p<.001. More specifically, the mean scores of Problem behaviours in school decreased in both
groups (A & B), while Classroom behavioural climate and Student well-being showed an increase
in all schools. The within-subjects effect sizes indicated large differences in overall scores for
Problem behaviours in school, Classroom behavioural climate, and Student well-being. Then, we
used the tests of within-subjects contrasts to determine between which time periods there were
statistically significant differences. The pairwise comparisons indicated statistically significant
changes in the mean scores of Problem behaviours in school, Classroom behavioural climate, and
Student well-being from Time 1 to Time 2. There was not a statistically significant difference
between Time 2 and 3, expect for the case of Student well-being were results indicated a
statistically significant increase from Time 2 to Time 3. The results on teacher outcomes were
similar and even more positive. More specifically, the mean scores of Problem behaviours in
school decreased in both groups (A & B), while Classroom behavioural climate, School climate,
and Teacher collective efficacy showed an increase in all schools. The within-subjects effect sizes
indicated large differences in overall scores for Problem behaviours in school, Classroom
behavioural climate, School climate, and Teacher collective efficacy. The results for interaction
effects between time and intervention implementation (time x group) revealed statistically
significant effects for Classroom behavioural climate and School climate with a medium effect
size. The trends of Classroom behavioural climate and School climate as reported by teachers are
presented graphically in Figure C1.

Fig. C1. Repeated measures ANOVA plots for T1–T3 (and within groups A and B) for Classroom
behavioural climate and School climate as reported by teachers
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In brief, the analyses to identify the effects of Tier 1 intervention on student and teacher
outcomes indicated that all schools improved in all aspects at T1-T2, though no differential
developments between the experimental and control group was observed across these time
periods. As it is also explained in the limitations, the desirable progression of the control groups
could be interpreted as a COVID-19 effect (see D5.5 Final Evaluation Report). However,
differential developments between schools of the experimental and control groups become
evident by the data. Classroom Behavioural Climate and School Climate as reported by teachers
revealed an interaction effect (time x group), indicating that schools from Group B progressed
more that the schools from Group A. These effects were statistically and practically significant
illustrating a classical intervention effect. When observing the TFI development across time, one
can get a similar idea of the results. Schools progress towards Tier 1 intervention implementation
fidelity are presented graphically in Figure C2.

Fig. C2. Schools progress towards Tier 1 intervention implementation fidelity by group
(experimental vs control across time)
Teacher Collective EfficacyT1 was the only contextual factor that was related to and predicted the
TFIT3 score, which emphasizes that schools working as a community can better develop systems
for improvement and achieve higher results. Teacher collective efficacy was found to have a
moderate impact on fidelity and this finding is something that converges with the findings of
previous researchers (e.g., John Hattie) focusing on theories on collective efficacy. Particularly,
previous research claims that are collective efficacy is the single variable that has strong effect
on school achievement of students, and it was found to be an indication of school culture where
teachers have learned to work together under the support of a leader (Goddard et al., 2000;
Tschannen-Moran & Barr, 2004; Sorlie & Torsheim, 2011). This is an element of an effective PBS
intervention as well.

www.pbiseurope.org

b) Qualitative findings
Feedback and comments from teacher were ongoing during the trainings, monthly meetings and
frequent discussions with their coaches and the research team. The main communication actors
were coaches who were in close contact with the research team. The systematic collection of
such information was conducted several times under work packages’ activities (D2.4 & D2.5
Piloting reports, D3.3 video, External Evaluation, D8.2, D8.3, D8.4, D8.5 Quality Assurance
reports, and Implementation, Research groups & Partnership meetings). Below, qualitative data
from teachers and coaches are presented which advocate on the positive adoption of the SWPBS
framework and thus, the continuation and expansion within the national education system.
As part of the external evaluation, teachers were asked to note any positive results they noticed
in their school because of their participation in the SWPBS project. Among the most inspirational
answers, teachers noted that they gained a better understanding on how the school unit shall
operate regarding children socio-emotional development and behavioural management, and
how teachers should cooperate during this process. The discipline philosophy, perceptions about
inappropriate behaviours, and thus, practice were observed a positive shift.

There is now an ethos in the school! Everyone's daily life has become easier and more
enjoyable. Undesirable behaviour has been kept to a minimum. No shouting on the
part of teachers is heard at all. There is generally a calm and pleasant atmosphere.
All children's behaviours are dealt with in a positive way. Children's negative
behaviours are now seen as opportunities and challenges for teaching.

They also noted positive results in reduced problem behaviours and the overall school climate.
The development of a common language and vision among teachers and students, and the
explicit explanation of what behaviours are expected helped students to succeed and improve
their social skills and relationships among them.

The school has gained a clear focus on the social skills of the pupils. Students feel
they are being set boundaries for their social behaviour in their school. My students
can justify why they adopted the expected behaviours.

The SWPBS system was also proved particularly useful to transmit the unfamiliar strict hygiene
and social distancing measures. Because of the instructional approach of routines and
behaviours, it contributed to the compliance with measures such as entering the classroom in
line, keep space between the, putting antiseptic, etc. In addition, the programme gave children
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the opportunity to get rewards that they may not have had before. Most children have been
positively influenced by the system and as a result have acquired social skills and an
understanding of socially accepted norms. The values taught in school have become an
experience and culture for every child.

Students associate a desired behaviour with a reward every time; they just need
reminder and persistence to consolidate social skills that were intended to be taught.

Some teachers also mentioned how impactful the system was for the children as opportunities
to develop their non-cognitive aspect. Children were much encouraged by positive rewards
which were prove a good motivator in many cases. Only a few teachers mentioned that the
benefits of the system were only temporary, it was boring for children, and they were doubtful
about the implementation of the system in the post covid era.

-Some children feel satisfaction in seeing them get the rewards we agreed upon.
-Boosting self-confidence in some children.

Relevant to the sustainability and scalability, during the piloting reports teachers mentioned
several suggestions to improve the implementation of the SWPBS framework in Cyprus. It was
appealing to observe that teachers shared ideas for the institutionalization of the approach. For
example, some expressed that the support (financial and scientific) from external coaches must
not be stopped. The implementation of the system must continue with the support of both the
Cyprus Pedagogical Institute and the scientific team. The final goal is to make the SPWBS
approach a common policy for all primary schools in Cyprus, so that teacher turnover will no
longer be a challenge and new teachers to smoothly adjust at a new school. Regarding the
training and support, teachers mentioned the coaches could conduct sessions to parents and all
school staff with emphasis to experiential workshops. Effective time management is required for
attending to trainings, preparation of material, and smooth implementation of the framework
principles. As one of teachers’ main concern, they request to be trained on strategies for students
that did not respond to the primary prevention. In a few cases, teachers recommended to make
decisions based on data collected by students. Within the additional comments, teachers added
to extend the programme at homes and strengthen school-family cooperation. Last, they added
that the SWPBS framework is indispensable. It should be made compulsory in all schools and
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audited by the inspectors as well. Its successful implementation must be a parameter for the
evaluation of the school unit, the management of each teacher and the support staff.

Greece
The SWPBS Erasmus+ KA3 project created the opportunity to implement the SWPBS approach
and intervention for the first time in the Greek educational system. The SWPBS was presented in
primary schools in regions of Northern Greece that are under the administrative jurisdiction of
the KMAKEDPDE local authority as a positive behavior intervention program with a simple and
effective rationale, terminology, and strategies. Engaging the educational community into such
a large-scale intervention requires some time and convincing. In the case of Greece, it required
some effort to ensure that all stakeholders and teaching staff would accept a new approach and
implement it in their schools. Anyhow, the transition was relatively smooth since the SWPBS was
introduced to the educational community with informative meetings, systematic trainings,
consistent support and feedback from the external coaches, that met specific criteria regarding
their background skills and knowledge. Throughout the three years of the SWPBS
implementation, teachers, school principals, external coaches and researchers were faced with
various adversities regarding the implementation of the SWPBS approach, with the covid-19
pandemic being the most apparent and most important one. Despite these adversities and the
global turmoil, the teachers, the school principals, the students and the external coaches
displayed a tremendous devotion, and effort to continue the smooth implementation of the
intervention with high fidelity, pursuing the positive impact and the benefits that were reported
in the existing literature review from the application of SWPBS in other countries and other
educational systems.
The three-year implementation of the SWPBS created very positive results and research findings
regarding its impact to the schools and the promotion of positive behaviors in students. The
biggest benefit of the project’s implementation is the fact that the Greek educational community
now holds the knowledge and the necessary skills to continue implementing the SWPBS approach
and to apply all the necessary steps and strategies for the SWPBS intervention the following
years. A plethora of recorded perspectives from the teachers, the principals and the parents who
participated in the project, reveal a very positive experience from the implementation of the
project and the impact the SWPBS generated to the schools and to the teachers and the students.
Participating teachers describe significant improvement regarding the classroom management
and the students’ difficult behaviors while the teaching staff adopted and followed the SWPBS
universal -positive reinforcement- strategies to promote positive behaviors. In combination with
the qualitative data that reveal that most participants show very encouraging and positive
attitudes towards the SWPBS approach and its future continuation, the SWPBS project also
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provides solid quantitative data to support the SWPBS intervention’s effectiveness and successful
implementation.

a) Quantitative findings
Based on the project’s proposal, the SWPBS project followed an experimental research design
that allows the examination of the intervention and the changes over time, if existing. The
complete and detailed presentation of the quantitative findings can be found in the D5.5 Final
Evaluation Report. In the current section, preliminary findings are presented to show the positive
effects of the Tier 1-intervention on both the students’ and teachers’ outcomes across three time
periods for the 30 participating primary schools. These outcomes provide strong support for the
positive impact and the effectiveness of the intervention.
For the examination of the Tier 1-intervention’s effectiveness, the researchers used the repeated
measures analysis of variance (ANOVA) statistical procedure to determine if there were
statistically significant differences among schools (Group A and Group B) and outcomes. This
method is appropriate for the identification of trends over time for two groups of subjects. The
repeated-measures ANOVAs was conducted using the overall scales of the main factors
(represented by the mean score of the items) with time as the repeated-measures factor.
Results concerning Problem behaviors in school yielded two significant main effects, for “Time”
and “Group”. Mean values for the “Time” factor showed that the reported behavior problems in
T3 were significantly lower than in T1 (p = .008). Moreover, students in Group B reported
significantly higher mean values of behaviors problems in comparison to Group A. A similar
picture revealed for the Classroom behavior climate. In particular, mean values for the “Time”
factor showed that in mean values in T3 were significantly higher than in T2 (p = .044) and T1 (p
= .021), suggesting gradually decrease of the behavior problems as reported by the students.
Moreover, students in Group A reported significantly higher mean values of classroom behavior
climate in comparison to Group B.
Results concerning Problem behaviors in school reported by teachers, showed one significant
main effect for “Time”. Mean values for “Time” revealed a gradual decrease in behavior problems
(T1-T2 p = .030, T2-T3 p < .001). With regard to the Classroom behavioral climate reported by
teachers a significant interaction was revealed F(2, 56) = 3.741, p = .030, η2p = .118) (Figure G.1).
Using repeated contrasts showed that the interaction was evident for T1 and T2 (F(1, 28) =
11.698, p = .002, η2p = .295) and not between T2 and T3 (F(1, 28) = 2.867, p = .101, η2p = .093).
Interpretation of the interaction using contrasts showed that mean values in T3 were significantly
higher values than in T1 (p = .034) and T2 (p = .003) for Group A. For Group B there was a gradually
increase across all measures (p < .05). These findings clearly suggest the effectiveness of the
SWPBIS in relation to the classroom behavioral climate.
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An interaction effect between “Time” and “Group” was also revealed for the School Climate for
teachers, F(2, 56) = 6.43, p = .003, η2p = .187) (Figure G.2). Using repeated contrasts showed that
the interaction was evident for T1 and T2 (F(1, 28) = 9.987, p = .004, η2p = .263) and not between
T2 and T3 (F(1, 28) = 1.025, p = .320, η2p = .035). Interpretation of the interaction using contrasts
showed that mean values in T3 yielded marginally nonsignificant higher values than in T2 (p =
.095) for Group A. On the other hand, for Group B, mean values in T3 showed higher values in
comparison with T1 (p = .004), but not with T2. These results indicate the different patterns of
improvement in relation to the school climate as reported by the teachers.
Results concerning teachers’ Collective Efficacy showed again a significant interaction, F(2, 56) =
8.406, p = .001, η2p = .231) (Figure G.3). Using repeated contrasts showed that the interaction
was evident for T1 and T2 (F(1, 28) = 11.259, p = .002, η2p = .287) and not between T2 and T3 (F(1,
28) = 2.703, p = .111, η2p = .088). Results using contrasts showed that in T3 teachers reported
significantly higher mean values in comparison to T2 (p = .038). With regard to Group B, mean
scores for T3 were significantly higher in comparison to T1 (p < .001), but not to T2. These findings
suggest the different patterns of improvement in relation to the school climate as reported by
the teachers. However, the consistent improvements of mean values in T3 across the two groups
reveals the effectiveness of the SWPBIS intervention.
Figure 3: Repeated measures ANOVA plots for T1-T3 (and within groups A and B) for classroom behavioral climate, school climate
and collective self-efficacy as reported by teachers

Part 1

Part 2
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Part 3

In conclusion, the two student outcomes (Problem behaviors in school, Classroom behavior
climate) and one of the teacher outcomes (Problem behaviors in school) showed no significant
interaction between “Time” and “Group” for the period T1-T3. On the other hand, results for the
three remaining teacher outcomes (Classroom behavior climate, School climate and Teacher
collective efficacy) showed a significant interaction between “Time” and “Group”, suggesting
that the two groups (A and B) followed a different pattern of improvement. In particular, for the
period between T1 and T2 teachers in schools of Group B (control group) reported a higher
improvement in these three outcomes in comparison to the teachers of Group A (experimental
group). However, for the second year of the intervention implementation (T2-T3), the picture
was reversed. Results showed that teachers in Group A displayed a statistically significant
improvement compared to the teachers of Group B regarding the three measures (Classroom
behavior climate, School climate and Teacher collective efficacy).
Moreover, The Greek research team measured the Tier 1 intervention implementation fidelity of
all participating schools in Time 1, Time 2 and Time 3, by using the Tiered Fidelity Inventory (TFI).
An examination of the mean scores indicates that the total mean scores increased each time. The
mean score for Time 1 indicates schools from both groups were not implementing Tier 1
intervention with low fidelity. Schools of the experimental group improved after one year of
implementation (Time 2) and reached fidelity with scores M = 10.67 (SD = 3.27) which is around
36% of fidelity (TFI maximum score is 30). The schools in the control group reported substantially
lower fidelity scores of about 10% (M = 3.07, SD = .59). The results at Time 3 show a substantial
increase on the means of TFI scores of both groups reaching at similar levels of Tier 1 intervention
implementation fidelity (approx. 80% for Group A and 76% for Group B). For the experimental
group the mean score was M = 24.13 (SD = 4.56) and for the control group the mean score was
M = 22.87 (SD = 3.58). However, there is greater variation of TFI scores in Time 3 in comparison
with the previous time measurements. The median score of TFI in Time 3 across the two groups
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was 23.5, representing 78.3% of Tier 1 intervention implementation fidelity. This value was used
as a threshold to divide the participating schools into two balanced and comparable groups, as
Low and High intervention fidelity schools. This is an additional categorization that was used to
answer the fourth research question. The division was made as follows: Group Low (0) < 23.5,
Group High (1) ≥ equal and above 23.5. Schools progress towards Tier 1 intervention
implementation fidelity are presented graphically in Figure G4.
Figure 4: Schools progress towards Tier 1 intervention implementation fidelity by group (experimental vs control group across
time)

In conclusion, as it was expected, at T1 the fidelity of implementation was very low. After the
first year of implementation, the experimental group did not reach a high fidelity of Tier 1
intervention implementation (M=10.67, SD=3.27), which can be explained by the three-month
general lockdown and schools’ closure in Greece due to the COVID-19 pandemic. In the second
year (T2) the implementation of schools of Group A was higher than the scores of Group B.
Finally, at T3 both groups increased substantially the fidelity of the SWPBS intervention, reaching
similar means and median values. We should mention here that schools of Group B (treated as
the control group during the first year of implementation) started the intervention intensively
during this year, while Group A schools were supported through meetings when needed. Based
on the previous knowledge from the implementation of the SWPBS intervention in other
countries and cultural contexts, the fidelity of the SWPBS intervention requires ample and
efficient time for its implementation. This can be easily seen in the Greek educational context as
well, since the fidelity of Group A (experimental) that implemented the intervention for a longer
period of time surpassed the cut-off point of 80% (namely 83.3%).

b) Qualitative findings
Together with the collection of the quantitative data, the Greek research team received feedback
and comments from the participating teachers during the initial trainings, the school leadership
teams support meetings, the discussions and the monthly meetings. The external coaches were
the main agents who were in close communication with both the teachers and the research team
and functioned as a “bridge” for this feedback. During the project’s lifetime, a systematic
collection of feedback and qualitative information was conducted several times in various
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deliverables activities like the D2.4 & D2.5 Piloting reports, D8.2, D8.3, D8.4, D8.5 Quality
Assurance reports, the external evaluation questionnaires and during research groups and
partnerships meetings.
This section presents examples of qualitative data from the teachers and the external coaches of
the Greek research team that provide additional support for the positive impact the SWPBS
approach has generated on the participating stakeholders and their positive attitudes regarding
the sustainability and the scalability of the SWPBS in the Greek educational context.
One of the issued the teachers were called to answer was to describe what worked well during
the project’s implementation in their school. The teachers provided several answers that covered
a wide range of issues. For example, they describe an improvement of the cooperation among
the colleagues, a more in depth understanding of how the school unit should cope with classroom
management and behavior problems, how to utilize the best possible way the power of the
positive reinforcement and how teachers should cope with behavior problems.

The vast majority of students accepted in a very positive way the SWPBS approach
and the positive rewards system.
The implementation of the intervention of Tier 1 offered a legacy and acquired skills
and knowledge to the teachers of the schools to continue implementing it, after the
project completion, and continue supporting the students’ positive behaviors in a
sustainable way.

The teachers also described positive gains and benefits regarding the interschool cooperation
among the network of the participating primary schools, something that they experienced for
the first time and that they saw it with great enthusiasm.

The participation of the project opened a “window” of opportunity for cooperation
among participating schools and the exchange of good practices among them. This
interschool cooperation is something unique for the Greek educational context, and
we, the teachers really enjoyed it.

Another important benefit, mentioned by the teachers referred to the positive feedback they
received from their students’ parents as well. The families also seemed to acknowledge the major
change and the improvement of the classroom climate, and they gave very positive feedback to
the teachers.
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An important benefit we experienced was the positive acceptance of the SWPBS
approach and the very positive feedback provided by the parents about the
improvement of the overall classroom climate, but also of their children’s behavior.

Another positive aspect from their experience with the SWPBS approach was the systematic
support that was offered to the teaching staff throughout the intervention’s implementation and
not only at the beginning. The teachers had negative experiences in the past with projects that
“abandoned” them after the initial trainings and they were very hesitant at the beginning of the
project. However, at the end of the SWPBS intervention they were enthusiastic about the level
and quality of support they received from the project.

Another strength and positive part of the project’s implementation was the constant
and systematic offer that was supported to each school. The participating teachers
acknowledged that the initiative of the Greek research team to assign each school to
a specific external coach had beneficial results to the teachers who felt safe to
address the external coach at any time and for every problem or question they had.
This support helped to resolve arising problems in a very quick and easy ways, which
was very comforting, especially during the adverse conditions under which the
schools functioned in the covid-19 pandemic period.

From a practical point of view, the teachers also appreciated the overall policy of the Greek
training team that allowed them a certain degree of freedom regarding the rhythm of the
intervention’s application (e.g., introducing one behavioral value at a time).

What most of my colleagues found really helpful was that the SWPBS approach and
the overall policy of the Greek training team allowed a certain degree of freedom and
helped us adjust the intervention of Tier 1 (e.g. what values to select, if they can
introduce them one at a time, what rewards to use) based on the school’s needs and
discrete profile.

In addition, the teachers also described a professional development positive impact, regarding
their mindset change from a traditional view of classroom management to a more positive and
contemporary.
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An important benefit for all the participating teachers is that through our training
and the implementation of the SWPBS approach, we accomplished a shift in our
teaching mindset. Most colleagues transitioned from paying attention to the
negative behaviors and trying to restrict them to paying attention to the positive
ones. To not only address the problematic behavior, but to change their classroom
management model and address the whole classroom and focus on reinforcing the
positive behaviors.

Finally, regarding the sustainability and scalability of the SWPBS approach, the participating
teachers offered various valuable suggestions on how to improve the implementation of the
SWPBS approach in the Greek educational context. For example, some teachers the need to
enhance the level of cooperation with the students’ families during the intervention
implementation, and especially with students’ who are at risk of school failure.

The implementation of the SWPBS should be expanded in cooperation with the family
of the students. Such an enhanced cooperation will allow to implement the principles
of SWPBS in a similar way in the home as well in order to promote and reinforce the
positive behaviors of the students more effectively.

Another important suggestion offered by the teachers, referred to the potential of applying the
SWPBS approach to older students in secondary education, where probably the behavior
problems become more intense.

The implementation of the SWPBS is valuable not only for the primary education, but
also for the secondary education who is facing more difficult behavior problems due
to adolescence. A proposal would be, with the necessary adaptations, to expand the
SWPBS implementation to the secondary education as well.

Last, but not least, they highlighted the overall value of the SWPBS approach and that it should
be generalized as a national prevention policy to all primary schools of the country.

A potential adoption of the SWPBS approach at an overall community or even
national level could be very valuable for the in-service workforce. Such an expansion
at a wider level would allow the edition of an official guide in how to prepare and
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implement the SWPBS Tier 1, 2, and 3 interventions. It could also be integrated in the
official training program of the ministry of education.

Romania
Within SWPBS Erasmus+ KA3 program, the SWPBS framework was implemented for the first time
in the Romanian educational system. The approach was presented in schools in regions of Arges
county that are managed by the Arges County School Inspectorate. It was introduced in local
teams and schools as a new system with a new philosophy, terminology, and practices. It took
some time for the participants and stakeholders to get convinced and adopt and implement them
in the local schools. Engaging the educational community into such a large-scale intervention
requires some time and persuasion. In the case of Romania, it required some effort to ensure
that all stakeholders and teaching staff would accept a new approach and implement it in their
schools. The three-year implementation of the SWPBS generated positive results and research
findings regarding its impact to the schools and the promotion of positive behaviors in students.
Testimonies from teachers and parents are encouraging about the benefits the system brought
to their school and individuals. Participating teachers describe significant improvement regarding
the classroom management and the students’ difficult behaviors while the teaching staff adopted
and followed the SWPBS universal -positive reinforcement- strategies to promote positive
behaviors. In combination with the qualitative data that reveal that most participants show very
encouraging and positive attitudes towards the SWPBS approach and its future continuation, the
SWPBS project also provides solid quantitative data to support the SWPBS intervention’s
effectiveness and successful implementation.

a) Quantitative findings
During the implementation of the SWPBS project, an experimental research design was followed
to assess SWPBS efficiency, impact and the changes over time. The complete and detailed
presentation of the quantitative findings can be found in the D5.5 Final Evaluation Report. Below,
preliminary findings are presented to reveal the effects of Tier 1 intervention on student and
teacher outcomes across three time periods for the 30 participating schools, which advocate on
the effectiveness of the intervention. These outcomes provide evidence-based support for the
positive impact and the effectiveness of the intervention.
For the examination of the Tier 1-intervention’s effectiveness, the researchers used the repeated
measures analysis of variance (ANOVA) statistical procedure to determine if there were
statistically significant differences among schools (Group A and Group B) and outcomes. This
method is appropriate for the identification of trends over time for two groups of subjects. The
repeated-measures ANOVAs was conducted using the overall scales of the main factors
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(represented by the mean score of the items) with time as the repeated-measures factor. We
have used the tests of within-subjects’ contrasts (pairwise comparisons) to determine between
which time periods there were statistically significant differences.
The pairwise comparisons indicated statistically significant changes in the mean scores of
Problem behaviors in school (F [1, 25] = 105.10***; η2= .81), Classroom behavioral climate (F [1,
25] = 48.68***; η2= .66), and Student well-being (F [1, 25] = 18.75***; η2= .43) from Time 1 to
Time 2. From Time 2 to Time 3, there was a statistically significant difference for two student
outcomes, Classroom behavioral climate (F [1, 25] = 262.64***; η2= .91) and Student well-being
(F [1, 25] = 99.35***; η2= .80), and not for Problem behaviors in school (F [1, 25] = 3.98; η2= .14).
The test for within-subjects contrast interaction effects between time and intervention
implementation fidelity groups (time x group) revealed, for none of the student measures, no
significant differences (with effect size coefficients ranging from .00 to .04).
The results for interaction effects between time and intervention implementation (time x group)
did not reveal any statistically significant effects for student outcomes; also, the effect size
coefficients were very small. There were no within-subjects contrast interaction effects between
time and intervention implementation (time x group) (for none of the student measures).
Overall, the tests of between-subjects effects revealed no statistically significant changes in
student outcomes. This means that the results for groups A and B were similar.
For teacher data, the change on the calculated means for all measures across time (T1-T2-T3)
was statistically significant at p<.001. The within-subjects effect sizes were η2= .51 for Problem
behaviours in school, η2= .73 for Classroom behavioural climate, η2= .33 for School climate, and
η2= .17 for Teacher collective efficacy, indicating medium or large differences in overall scores.
Therefore, the differences for teacher outcomes in all schools (Groups A & B) across times (T1,
T2, T3) were both statistically and practically significant.
We have used the tests of within-subjects’ contrasts (pairwise comparisons) to determine
between which time periods there were statistically significant differences.
The pairwise comparisons indicated statistically significant changes from Time 1 to Time 2 in the
mean scores of Problem behaviours in school (F [1, 22] = 114.10***; η2= .84). For the other three
teacher outcomes, the change in scores was small or medium, but nonsignificant (Classroom
behavioural climate F [1, 22] = 2.68; η2= .11; School climate F [1, 22] = .27; η2= .01; Teacher
collective efficacy F [1, 22] = 2.26; η2= .09). From Time 2 to Time 3, there were statistically
significant differences for three teacher outcomes (Problem behaviours in school F [1, 22] =
18.62***; η2= .46; Classroom behavioural climate F [1, 22] = 103.06***; η2= .82; School climate
F[1, 22]= 11.11*; η2= .34) – but not for Teacher collective efficacy (F[1, 22]= 3.85; η2= .15).
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There were no within-subjects contrast interaction effects between time and intervention
implementation (time x group), for none of the four teacher measures.
The results for interaction effects between time and intervention implementation (time x group)
did not reveal any statistically significant effects for teacher outcomes, although the effect size
was moderate for Classroom behavioural climate (η2= .09) and Teacher collective efficacy (η2=
.08). The results for interaction effects between time and intervention implementation (time x
group) did not reveal any statistically significant effects for student outcomes, although the effect
size was moderate for Classroom behavioural climate (η2= .09) and Teacher collective efficacy
(η2= .08). There were no within-subjects contrast interaction effects between time and
intervention implementation (time x group), for none of the four teacher measures.
The tests of between-subjects effects revealed two statistically and practically significant changes
in teacher outcomes: for Problem behaviours in school (F [1, 22] = 4.93*; η2= .18) (differences at
T3) and for Teacher collective efficacy (F[1, 22]= 7.16*; η2= .25) (differences at T3). For the
Classroom behavioural climate and School climate, the results for groups A and B were similar.
Figure 3. Repeated measures ANOVA plots for T1–T3 (and within groups A and B) for teacher measures

Part 1

Part 2
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Part 3

Part 4

In conclusion, the two student outcomes (Problem behaviors in school, Classroom behavior climate) and
one of the teacher outcomes (Problem behaviors in school) showed no significant interaction between
“Time” and “Group” for the period T1-T3. On the other hand, results for the three remaining teacher
outcomes (Classroom behavior climate, School climate and Teacher collective efficacy) showed a
significant interaction between “Time” and “Group”, suggesting that the two groups (A and B) followed a
different pattern of improvement. For the period between T1 and T2 teachers in schools of Group B
(control group) reported a higher improvement in these three outcomes in comparison to the teachers
of Group A (experimental group). However, for the second year of the intervention implementation (T2T3), the picture was reversed. Results showed that teachers in Group A displayed a statistically significant
improvement compared to the teachers of Group B regarding the three measures (Classroom behavior
climate, School climate and Teacher collective efficacy).

Moreover, in the Romanian schools participating in the research, the fidelity of the SWPBS Tier 1
intervention implementation was measured at two-time points Time 2 (T2) and Time 3 (T3). The
instrument used was The Tiered Fidelity Inventory (TFI) (Algozzine et al., 2019). The descriptive
statistics for Tier 1 intervention implementation fidelity (TFI scores) for each time are summed
up for both research groups (Experimental and Control) in Table X. An examination of the mean
scores indicates that the total mean scores increased each time. The TFI was not applied for the
Time 1 (T1), mostly because schools in Romanian are not familiar with the SWPBS framework and
at the start of the implementing projects the only indicators implemented by school were related
to the dentification of the project teams. After one year of the SWPBS Tier 1 implementation, at
the beginning of the academic year 2020 – 2021, TFI was applied in schools from the
experimental group and from the control group. As shown in the Table X, schools of the EG
improved after one year of implementation (T2) and reached fidelity with scores M=20.21
(SD=3.38) which is around 67% of fidelity (TFI absolute score is 30). The schools of the control
group reported lower fidelity scores of approx. 33.6% (M=10.08, SD=0.64). The results at Time 3
show a substantial increase on the means of TFI scores of both groups reaching at similar levels
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of Tier 1 intervention implementation fidelity (approx. 83%). For the experimental group the
mean score was M=25.13 (SD=4.47) and for the control group the mean score was M=25.07
(SD=3.47). The fidelity scores for the EG are slightly higher than for the schools in CG, however
schools in CG recovered at a fast pace the schools in EG. However, there is greater variation of
TFI scores in Time 3 in comparison with the previous time measurements.
Figure 4. Schools progress towards Tier 1 intervention implementation fidelity by group (experimental vs
control group across time)
No data available

After the first year of implementation, the experimental group did not reach a high fidelity of Tier
1 intervention implementation (M=20.21, SD=3.38), which can be explained by the three-month
general lockdown and schools’ closure in Romania due to the COVID-19 pandemic. Yet, the
implementation of schools of Group A was higher than the scores of Group B (M=10.08, SD=0.64).
Finally, at T3 both groups increased substantially the fidelity of the SWPBS intervention, reaching
similar means and median values. We should mention here that schools of Group B (treated as
the control group during the first year of implementation) started the intervention intensively
during this year, while Group A schools were supported through meetings when needed. Based
on the previous knowledge from the implementation of the SWPBS intervention in other
countries and cultural contexts, the fidelity of the SWPBS intervention requires ample and
efficient time for its implementation.

b) Qualitative findings
Along with the quantitative data, the Romanian research team received feedback and comments
from teachers during the trainings, the school leadership teams support meetings, the
discussions, and the monthly meetings. The external coaches were the main agents who were in
close communication with both the teachers and the research team. During the project’s lifetime,
a systematic collection of feedback and qualitative information was conducted several times in
various deliverables activities like the D2.4 & D2.5 Piloting reports, D8.2, D8.3, D8.4, D8.5 Quality
Assurance reports, the external evaluation
questionnaires and during research groups and
partnerships meetings.
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Below, we have presented qualitative data from teachers and coaches which advocate on the
positive adoption of the SWPBS framework and thus, the continuation and expansion within the
national education system. Teachers were asked to note any positive results they noticed in their
school because of their participation in the SWPBS project. Among the most inspirational
answers, teachers noted that they gained a better understanding on how the school unit shall
operate regarding children socio-emotional development and behavioral management, and how
teachers should cooperate during this process. The discipline philosophy, perceptions about
inappropriate behaviors, and thus, practice were observed a positive shift.

Students were enthusiastic about SWPBS program, they were engaged and
participated actively in all project activities.
Teachers at our school joined for a common goal, creating a positive school climate
that made our community better and stronger.

The teachers also described positive gains and benefits regarding the interschool cooperation
among the network of the participating primary schools, something that they experienced for
the first time and that they saw it with great enthusiasm.

The project was welcomed by teachers, students, and we worked together for
implementing SWPBS framework. We met along with other schools for training and
coach meeting, and we could exchange and receive feedback.

Another important benefit, mentioned by the teachers referred to the positive feedback they
received from their students’ parents as well. The families also seemed to acknowledge the major
change and the improvement of the classroom climate, and they gave very positive feedback to
the teachers.

An important benefit we experienced was the positive acceptance of the SWPBS
approach and the very positive feedback provided by the parents about the
improvement of the overall classroom climate, but also of their children’s behavior.

Another positive aspect from their experience with the SWPBS approach was the systematic
support that was offered to the teaching staff throughout the intervention’s implementation.
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It was beneficial to have the support of coaches and the project principle help us
better deal during COVID time.

In addition, the teachers also described a professional development positive impact, regarding
their mindset change from a traditional view of classroom management to a more positive and
contemporary.

Teachers appreciate that they had the chance to think about school climate and work
toward creating and building a positive school climate.

Also, we received some feedback regarding the sustainability and scalability of the SWPBS
approach. Teachers provided various valuable suggestions on how to improve the
implementation of the SWPBS approach in the Romanian educational context. The most common
one was the need to build up activities to enhance the level of cooperation with the students’
families during the project implementation, and especially for vulnerable students or student
with chronical behavioral issues.

Finland
Overall objective for the research team of JYU was to establish how effective are CICO
interventions and whether the effects can be observed also in group level longitudinal analyses.
The more concrete research questions were:
1. Is CICO and intensified CICO (CICO Plus) support scalable to a large scale and how effective
are the interventions on the average?
2. How well do the effects of CICO / CICO Plus intervention sustain long beyond the
intervention period?
3. Is the method of ending the intervention related to the extent the effects of intervention
sustain?

a) Quantitative findings
To answer to these research questions CICO support was delivered in 11 different schools in 3
communities in Eastern Finland. Number of pupils who received CICO support until the end of
year 3 of the project (February 2022) was 54 and data collection was successful for 46 pupils as
at least 11 repeated measurement points were required. Length of the CICO support periods
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varied from 6 six to 25 weeks. Due to ongoing data management and analyses we are not yet
able to answer all research question.
RQ 1: Despite the fact that number of pupils receiving CICO support was quite large, it was still
unexpectedly low while it is estimated that approximately 10–15% of pupils in elementary
schools experience behaviour problems (Drevon et al. 2019; Mitchell et al. 2011). In participating
schools the proportion of pupils receiving CICO support was really a much lower (0.03–4.18%)
than could have been expected. This result may suggest that the commencement of systematic
support targeted at problematic behaviour has a high threshold and is started only after the
problems get worse. School personnel were also trained for tier 3 CICO Plus intervention that
was intended for pupils with severe behavioural problems and who did not benefit ‘basic’ CICO
support. However, only three pupils received CICO Plus support.
RQ 2: During the CICO support periods change in problem behaviour was examined. The aim was
to estimate whether CICO support have effects that generalise different settings in school
environment. Classroom teachers of the participating pupils were asked to complete School
Situation Questionnaire (SSQ), three times before intervention, once a week during the
intervention phase and four times after intervention period. Eleven SSQ items covered various
situations and environments in schools and has a Likert-scale ranging 1 to 10, one indicating no
problems and 10 severe behaviour problems. The mean value of 11 SSQ items was used as an
indicator of the behavioural problems. Behaviour was measured also with the daily report card
(DRC), but results of the DRC are available later due to ongoing data management.
The successive SSQ data was arranged in four blocks: baseline, immediate effects, middle and
end-phase of the intervention. As there was some missing information in the baseline
measurements, mean of the two first measurements points was used for creating the baseline
variable. Immediate effect and middle phase variables consisted of three measurement points.
The end-phase was formed from the last two assessment points that were conducted after
intervention and during follow-up.
Results of the aggregated data showed that intervention influenced positively on pupils
behaviour, F = 31.95, p < .001, η2 = 0.42 (see Figure 1 and Table 1). As the figure shows, CICO
support had a large immediate effects during the first three week after support was started, F =
59,67 p < .001, η2 = 0.57. In addition, between the immediate effects and middle phase
statistically significant positive change in problem behaviour was found, F = 4.88, p = .032, η2 =
.10.
The results of the three pupils receiving tier 3 CICO Plus support is depicted in Figure 2. Similarly
to ‘basic’ CICO support there seemed to be immediate effect of the support. However, data also
revealed that change in problem behaviour continued after immediate effects (starting phase)
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and was trend like trough hole intervention period. The change occurred gradually which is
logical as the CICO Plus intervention is a program that targets social skills and skill-building and
change in skills is expected to take place progressively. Data collection is still in progress and a
more detailed and complete analysis of the results will be ready later.
RQ 3: Analyses concerning RQ 3 are not done yet.
Table 1. Descriptive Statistics of the four CICO intervention
phases
Mean

SD

N

Baseline

4,8755

1,28255

46

Immediate

3,6831

1,34303

46

Middle

3,4124

1,35063

46

End_phase

3,3962

1,65840

46

Figure 1. Aggregated SSQ values in four time points and trendline, CICO.
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Table 2. Descriptive Statistics of the four CICO
Plus intervention phases
Mean

Std. Deviation

N

Baseline

4,5000

,98438

3

Immediate

2,7677

1,03490

3

Middle

2,3737

1,19930

3

End_phase

1,9242

1,18560

3

Figure 2 Aggregated SSQ values in four time points and trendline, CICO Plus.
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Interpretation of results
RQ 1: The number of participants in CICO support and CICO Plus was lower than would be
expected knowing the prevalence of behaviour problems in schools. This result may indicate,
firstly, that school personnel have a high threshold for starting a systematic behaviour support;
secondly, the shortage of resources, especially on multi-professional support, may have hindered
starting CICO Plus support processes.
RQ 2: The results of the CICO and CICO Plus revealed that both CICO and CICO Plus interventions
influenced positively on pupils’ behaviour. CICO support had a large immediate effects which was
the result of the effective feedback systems, whereas, in CICO Plus the change occurred gradually
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which follows the logic of the CICO Plus intervention as the program targets social skills and
change in skills is expected to happen gradually.
Limitations
Because of the project extension, timing, and duration of some work packages and delivery of
some deliverables will vary from the original plan. Final reports will be delivered on August 2022.
See 2.3 Update of the work plan.
COVID19-pandemic caused school lockdown in Finland between 18.3.-14.5.2020. The lockdown
halted the tier 2 and tier 3 interventions and development of the support mechanisms at schools.
The trainings for tier 3 were moved to Autumn 2020 and piloting tier 3 manual was
postponed. Interventions started again on Autumn 2020.
Tier 2 CICO support became well established in SWPBS schools during the school year 2020-2021
but tier 3 was implemented only in one school. The research faced some challenges due the
pandemic restrictions in schools but luckily schools were not closed again. Due the pandemic
visits in in participating schools were not allowed and therefore planned behaviour and fidelity
observations in schools could not be done.
The pandemic affected daily schoolwork during school year 2021-2022 - there was another surge
of contagions in the beginning of the year 2022 and many school personnel and students have
been absent, which has affected some research interventions. However, CICO Plus processes
were further developed in schools - two more schools started implementing tier 3 CICO Plus.
Biggest challenge with CICO implementation has been shortage of auxiliary staff and also absence
of staff and student’s due corona. Corona situation has also been a challenge because staff and
student contacts were held at a minimum. CICO coaches usually work with many students from
several classes and grades, but this has not always been possible during the pandemic
Conclusions
In sum, the preliminary results showed that CICO and CICO Plus interventions were effective and
benefited pupils with behaviour problems. Although the number of pupils receiving CICO support
was quite large it was still lower than could be expected and compared to the prevalence of
behaviour problems encountered in schools. This may reflect a high threshold for starting
structured behaviour support. With regards to the Tier 3 implementation there was apparent
reluctance of the schools to begin a more intensive intervention. One reason for faced challenges
was the shortage of resources, especially on multi-professional support. At this point CICO Plus
support was not scalable, despite the evidence showing its positive effects, therefore
development of more intensive support is continuing after the end of the project.
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b) Qualitative findings
Together with the collection of the quantitative data, the Finnish research team received
feedback and comments from the participating educators during the initial trainings, the national
leadership and school teams support meetings, and during the continuous communication with
schools during the data collection. During the project’s lifetime, a systematic collection of
feedback and qualitative information was conducted several times in various deliverables
activities like the D2.4 & D2.5 Piloting reports, D8.2, D8.3, D8.4, D8.5 Quality Assurance reports,
the external evaluation questionnaires and during research groups and partnerships meetings.
This section presents examples of qualitative data from the teachers and the external coaches of
the Finnish research team that provide additional support for the positive impact the SWPBS
approach has generated on the participating stakeholders and their positive attitudes regarding
the sustainability and the scalability of the SWPBS in the Finnish educational context.
In one of the questionnaires the teachers and CICO coaches implementing CICO intervention
were called to answer they were asked to describe what worked well during the project’s
implementation in their school. The educators provided several answers that covered a wide
range of issues.
Firstly tier 2 CICO and tier 3 CICO Plus interventions were seen as very useful and effective for
their main objective – positive change in behavior. Effects on pupils’ behaviour as well as on
whole classroom environment were often highlighted.

“Pupil’s behavior on target behaviours has advanced and working climate for the
whole classroom has become better.”

Empowerment on behavior management were seen in many comments.

“I have gotten tools for supporting pupils with challenges. Good and partly the
problematic behavior too has become visible for the teacher, child, and parents.”

Support from CICO team and colleagues was seen as important, and it was mentioned often as
the main thing that worked well on implementing the interventions.
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“Co-operation of the staff who implement CICO has been great. Sharing experiences
with colleagues was important.”

Educators were also asked to describe other positive effects of the interventions. Educators
mentioned wide variety of positive effects on the pupils receiving support.

“Self-expression and discussion skills of those pupils’ who received CICO support have
developed.”
“Child that received CICO support is more confident, positive and active student
now.”
“For some pupils CICO has helped to change behavior remarkably, also so that the
pupil themselves has noticed, that school in more fun and other treat them better!”

Educators also described an improvement of the cooperation among the colleagues, a more in
depth understanding of how the school unit should cope with classroom management and
behavior problems, how to utilize the best possible way the power of the positive reinforcement
and how teachers should cope with behavior problems.

“Us CICO users had a common vision on supporting the pupil”

In addition, the educators also described a professional development positive impact, regarding
their mindset change from a traditional view of classroom management to a more positive and
contemporary.

“CICO support helps us adults to see the good in the pupils, what they have under
that unwanted behavior”
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“I got lot from the support, and it was nice to notice how my own positive behavior
transferred to students. The feedback from student and their development gave
enough meaning to coaching.

Improvement of staff well-being was also noticeable.

“My own well-being at work got better, when the stress caused by the inappropriate
behavior of student decreased”

Another positive aspect from their experience with the implementation of tier 2 and 3 interventions was

the systematic support that was offered to the staff throughout the intervention’s
implementation. Support from the researchers, trainings, materials and school CICO team and
coordinator all got thanks.
Finally, regarding the sustainability and scalability of the SWPBS approach, the participating
educators offered various valuable suggestions on how to improve the implementation of the
SWPBS approach in the Finnish educational context.
Multiprofessional cooperation is one challenge in the Finnish context. Multiprofessional
cooperation is especially part of the tier 3 CICO Plus intervention, and in some municipalities, it’s
been a challenge to form such a team, and build cooperation because of lack of psychologist etc.
and, if the social and health professionals don’t have enough time or willingness to work with
schools or knowledge about behaviour management. Multiprofessional teams are required by
the Finnish primary education law, but at the moment there is huge shortage of certain
professionals and recourses in schools to fully fulfil the requirements. Support from for example
consulting special education teacher or social worker is seen valuable and but unfortunately it is
not always available when needed.
School recourses on behavior management were also often seen insufficient – which leads to
that not all students received CICO support who could benefit from it. There should be more
coaching recourses, enough staff, and allocated recourses for teachers and special education on
behaviour management. Many educators noted that it has been a challenge to fit CICO, or
especially CICO Plus into existing school culture and manage the support on top of other work.
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PART IV RECOMMENDATIONS - GUIDELINES
SWPBS project’s sustainability & scalability activities
Cyprus
Table 1: Cyprus project sustainability and scalability results
Country/
Partner

Project Result

Sustainability / Scalability
activity (description and type of

Target group

Key performance
indicator

activity)

Cyprus
CARDET

Cyprus
CARDET

Cyprus
CARDET

Cyprus
CARDET

Cyprus
CARDET

/ D1.1 State of the
art
literature
review on schoolwide
discipline
prevention
and
student
socioemotional
supports
/ D2.1 SWPBS Tier 1
training manual

Use and refer to the
previous research and
literature review in future
reports in the field, as well
as
upcoming
research
publications

Create links to the website
location during future
trainings/seminars
to
teachers would like to get
insights from the SWPBS
framework
/ D2.3 Coaching and Create links and send the
professional
manual to educational
development
researchers and school
manual
psychologists interested on
becoming SWPBS coaches
/ D5.5.
Final Use to present the results
Evaluation report
during conferences and
seminars
about
the
effectiveness and benefit of
the SWPBS framework
implementation at schools
/ D6.5
European Use the mainstream media
Conference
(TV, radio, newspapers) to
increase the pressure and
convince
more
policy
makers in the field,
beginning with the Minister
as an example who was
present at the Conference

Educational
No. of reports and
researchers,
publications
academic staff,
higher
education
students

Schools,
teachers

No. of downloads

Educational
researchers,
School
psychologists

No. of downloads

Schools,
Teachers,
Educational
researchers,
School
psychologists
Schools,
teachers,
parents,
researchers,
policy makers

No.
of
presentations /
seminars

No. of press
releases after the
Conference
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Cyprus
CARDET

/ D9.2 Development
of guidelines for
policy and practice
scalability
and
sustainability

Cyprus / D3.3
Video
INNOVADE summarizing
project, findings,
and impact
Cyprus / D4.1 Collaboration
INNOVADE space and online
platform

Cyprus / D4.3 Development
INNOVADE of the digital
collection
tool/Desktop App

Cyprus / D6.2
INNOVADE website

Project

Forward the guidelines to
local policy makers through
an
official
plan
of
recommendations
for
integrating SWPBS into
school policies for discipline
and violence prevention
Create
links
to
organization’s social media
and digital media for the
promotional video and
present it to future events
Undertake the maintenance
of the online platform for 5
years after the project
lifetime, maintaining access
to the managers to upload
material and promote it to
schools and teachers to
obtain material
Continue the upgrade and
release of new versions
according to the feedback of
schools
and
teachers/consider
the
integration of the official
forms used by the schools
and authorities
Undertake the maintenance
of the SWPBS website for 5
years after the project
lifetime and promote it to
schools and teachers for
information and material
obtainment

Policy makers

No. of official
communications

Schools,
teachers,
parents,
students,
researchers
Schools,
teachers,
coaches,
researchers

No. of views

No.
of
registrations and
visits

Schools, School No. of schools
principals
using the desktop
application

Schools,
teachers,
coaches,
parents,
researchers

No of visits

Table 2: Cyprus’ list of sustainability and scalability activities

Activity Info
(date, time, type of activity)

Audience addressed

Official recommendations for the Ministry to Schools,
sustain the provision of financial and scientific parents,
support and integrate the SPWBS approach to researchers,
primary schools’ policy

Quantity indicators &
accompanying
evidence
(plain description here)

teachers, Resolution
and
coaches, Recommendations
school
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psychologists
/
counsellors
Maintenance of the digital educational Schools,
teachers, No. of years maintaining
resources for the next 5 years and beyond if parents, coaches
website and platform
needed (website and platform)
No. of visits and new
accounts
Provision of large-scale universal trainings to Schools,
teachers, No. of trainings per year
schools for teachers and parents
parents
Integration of the SWPBS ideas and practices Schools, teachers
into the Teachers Professional Learning
Programme support
Submission project proposals based on the same Schools,
teachers, No. of proposals and
approach and its continuation in schools of other parents,
coaches, projects
educational levels (e.g., pre-primary, or researchers,
school
secondary education) and the following Tier psychologists
/
levels (Tiers 2 & 3)
counsellors
Provision as open access resources the Schools,
teachers, No. of downloads
instruments for data collection (teachers & counsellors, researchers
student questionnaires) for free use by schools
to inform their decision-making
Promotion and continuous improvement of the Schools,
teachers, No. of schools using the
digital tool (desktop app) for recording minor counsellors, researchers desktop app
and major inappropriate behaviours
Dissemination of the scientific results of the Researchers,
No. of publications and
overall implementation in peer-journal journals policymakers
presentations
in
and conferences
Conferences

Greece
Table 1: Greece’s project sustainability and scalability results
Country/
Partner

Project Result

Sustainability /
Scalability activity

Target group

Key performance
indicator

(description and type of
activity)

Greece/
AUTH

D1.1 State of the
art
literature
review on schoolwide
discipline
prevention
and
student
socioemotional
supports

Review and refer to the
existing
contemporary
research findings for
future reports in the field
as well as the forthcoming
preparation of scientific
articles

Academic
No. of reports and
community
publications
(academic staff,
educational
researchers,
undergraduate
and
postgraduate
students)

Greece/
AUTH

D2.1 SWPBS Tier 1 Open access provision to Primary
and No. of downloads
training manual
participants in training secondary
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Greece/
AUTH

Greece/
AUTH

seminars: Dissemination
of links to the project’s
website location during
training seminars (and
forthcoming ones) for
teachers who would like
to get more information
about
the
SWPBS
approach
D2.3 Coaching and Open access provision to
professional
those
interested
to
development
acquire expertise on
manual
SWPBS: Dissemination of
links to the project’s
website location during
training seminars (and
forthcoming ones) for
stakeholders who are
interested on becoming
SWPBS coaches
D5.5
Final The project’s results are
evaluation report
presented in conferences
and seminars regarding
the effectiveness and
positive impact of the
SWPBS
intervention
implementation
at
schools

Greece/
AUTH

D6.3
A wide range of materials,
Dissemination
newsletters, newitems,
materials,
and conference presentations
activities
and scientific articles used
to present the results and
the positive impact of the
SWPBS
intervention
implementation
at
schools

Greece/
AUTH

D6.4
Dissemination
workshops

A
series
of
eight
dissemination workshops
used to promote the
SWPBS
intervention’s
positive impact and to
promote its scalability

school
principals,
school teachers,
school
counselors, and
future external
coaches

Stakeholders
No. of downloads
from
the
educational
community
(e.g. principals,
researchers,
counselors)

Primary
and
secondary
education
school
principals,
teachers
and
counselors,
educational
researchers and
academic staff
Primary
and
secondary
education
school
principals,
teachers
and
counselors,
educational
researchers and
academic staff
Primary
and
secondary
education
school
principals,
teachers
and

No. of conference
presentations /
seminars

No.
of
newsletters and
newitems
No. of conference
presentations
No. of scientific
publications

No. of workshops
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Greece/
AUTH

D6.5
European Use the participation in
conference
this
conference
to
disseminate the SWPBS
project’s impact and to
promote its sustainability

Greece/
D9.2 Development
AUTH and of guidelines for
KMAKEDPDE policy and practice
scalability
and
sustainability

Forward the guidelines to
local
educational
authority
and
policy
makers throughout an
official
plan
of
recommendations
for
integrating SWPBS into
school
policies
for
discipline and violence
prevention.
Submission and approval
(from the Ministry of
Education) of a scalability
proposal
and
the
commencement
of
applying
the
SWPBS
approach into 30 new
primary schools!

counselors,
educational
researchers and
academic staff
School
principals,
teachers,
counselors,
parents,
researchers and
policy makers

Online recording
of the AUTH
presentation and
round
table
discussion (no. of
views)
No. of official
communications
No.
of
new
schools adopting
the
SWPBS
approach

Table 2: Greece’s list of sustainability and scalability activities
Quantity indicators &
accompanying evidence
Audience addressed
(plain description here)
SWPBS Tier 1 training manual is systematically National educational No. of downloads each
promoted and will continue to be promoted in all community
year after the project’s
future presentations and trainings, as the core
completion
educational basis for every stakeholder who is
interested to acquire the knowledge and skills to
implement the SWPBS approach.
AUTH has organized -as chair- the 29th EECERA International
and No. of delegates (870)
conference and distributed an informative flyer national
academic attending
the
about the SWPBS project to the 870 international community
conference that received
academic delegates and practitioners from all
the SWPBS flyer in their
over the world.
conference bag.
Activity Info
(date, time, type of activity)
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Preparation of official recommendations for the
Ministry to sustain the provision of financial and
scientific support and integrate the SPWBS
approach to primary schools’ policy
Provision of open access resources that the
participating schools have developed on the
project’s open access platform.
AUTH and KMAKEDPDE have participated in at
least seven national and international
conferences to present the results, the activities
and the impact of the SWPBS project.
AUTH and KMAKEDPDE have already published
scientific articles (at least five) and is preparing
new ones about the research findings and the
impact of the SWPBS project.
Provision of large-scale universal trainings to
primary school teachers and principals
AUTH has already incorporated into academic
teaching at an undergraduate and a postgraduate level, lectures, and presentations about
the SWPBS project and its impact to inform future
practitioners about its activities and its potential.
AUTH and KMAKEDPDE have implemented a
series of eight dissemination workshops (and
additional invited seminars) to primary schools
and teachers that did not participate in the
project and are interested to implement relevant
practices to their contexts.
The KMAKEDPDE partner in cooperation with the
AUTH partner have submitted an official proposal
to the Ministry of Education by June 2021 for the
expansion and scalability of the SWPBS approach
to new schools. This proposal was accepted (!) by
the Greek Ministry of Education and the SWPBS
approach, even before its lifetime completion,
has been scaled up and is being implemented in
30 additional new primary schools in various
regions of Northern Greece.

Primary
school Resolution
and
principals,
teachers Recommendations
and external coaches
and researchers
National educational No. of downloads
community
International
and No.
of
conference
national academic and presentations
educators’ community
Academic researchers,
primary
school
principals,
teachers
and external coaches
and researchers
Local and regional
educational
community
Undergraduate
and
postgraduate teacher
education students

No. of scientific articles
published (or under
publication)

No. of trainings per year

No. of undergraduate
and
post-graduate
students attending the
lectures

Local and
educational
community

regional No. of dissemination
workshops
No. of participants

Local and
educational
community

regional Official licence-approval
of the Ministry of
Education
and
description of the 30
new
schools
who
adopted the SWPBS
approach for the school
year 2021-2022.

No. of new schools who
adopted the SWPBS
approach for the school
year 2021-2022.
The KMAKEDPDE partner in cooperation with the Local
secondary No. of participants in the
AUTH partner have already organized a education community secondary
education
sustainability event for Secondary education
scalability event.
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school principals, teachers and counselors in
order to prepare the scalability of the SWPBS
application in the secondary education for the
forthcoming school year (2022-2023).

Official invitation for the
event.
Future no. of secondary
schools
that
will
participate
in
the
forthcoming trainings for
the year 2022-2023
AUTH in cooperation with the coordinator National educational No.
of
delegates
CARDET have already submitted and are and
academic attending
the
accepted to present a symposium -after the community
conference
project’s completion- in the 18th National
Psychological Association Conference in Athens
No. of presentation in
(5th - 9th October, 2022).
the symposium

Romania
Table 1: Romania’s project sustainability and scalability
Country/
Partner

Project Result

Sustainability /
Scalability activity

Target group

Key performance
indicator

(description and type of
activity)

Romania/
UPIT

Romania/
ISJ Arges

Romania/
UPIT

D1.1 State of the
art of literature
on school- wide
discipline
prevention and
student
socioemotional
supports
D1.1 State of the
art
literature
review on schoolwide
discipline
prevention and
student
socioemotional
supports

D2.1 SWPBS Tier
1
training manual

Scanning, identifying,
analyzing
and
summarizing
the
existing recent research
findings for future
reports in the field as
well as the forthcoming
preparation of scientific
articles
Analyzing
and
consulting the results of
existing contemporary
research
by
participating in training
sessions
and
conferences organized
with
teachers.
Organizing a monthly
meeting in schools for
the presentation of
specialized literature.
Access
to
educational
materials
and
training seminars.

Educational
No. of reports and
researchers,
publications
academic staff,
higher education
students

School
No. of reports and
community
minutes
(teachers,
parents, school
inspectors)

Primary
and No. of downloads
secondary school
principals,
teachers, school
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Romania/

D2.1 SWPBS Tier 1
training manual

ISJ Arges

Romania/
UPIT

Romania/
ISJ Arges

Romania/
ISJ Arges

D2.3
Coaching
and professional
development
manual

D2.3
Coaching
and professional
development
manual

D4.1
Collaboration
space and online
platform

Create links to the
project’s website during
training seminars (and
forthcoming ones) for
teachers who would like
to get insights from the
SWPBS framework
Organizing presentation
sessions with teachers
of the SWPBS Tier 1
training
manual.
Teachers who want
more information are
directed to the SWPBS
project website.
Access to educational
materials and training
seminars. Create links to
the project’s website
during training seminars
(and forthcoming ones)
for teachers who would
like to get insights from
the SWPBS framework
Organizing
training
sessions with teachers
through which the
"Coaching
and
professional
development manual"
will
be
presented.
Teachers who want
more information are
directed to the SWPBS
project website.
Open access in order to
view materials on the
platform that represent
good
practices.
Potential users can
register and use the
digital resources in
future
seminars,
presentations,
workshops.

counselors, and
future external
coaches

Schools, teachers

No. of downloads

Primary
and
secondary school
principals, school
teachers, school
counselors.
Stakeholders
No. of downloads
from
the
educational
community (e.g.,
principals, school
psychologist,
educational
researchers)
Primary
and No. of downloads
secondary school
principals, school
teachers, school
counselors

Schools,
teachers,
students.

No. of registrations
and visits
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Romania/
UPIT

D5.5
Final
evaluation report

Romania/
UPIT

D6.3
Dissemination
materials,
and
activities

Romania/
ISJ Arges

Romania/
UPIT

Romania/
ISJ Arges

Use to present the
results
during
conferences
and
seminars about the
effectiveness
and
benefit of the SWPBS
framework
implementation
at
schools

School
principals,
teachers,
educators,
counselors,
school
psychologists,
educational
researchers
and
academic staff
School
principals,
teachers and
psychologists,
educational
researchers
and
academic staff

A wide range of
materials, newsletters,
conference
presentations
and
scientific articles were
used to disseminate
projects positive impact
on school climate and
reducing
behavioral
problems
D6.3
Creating out some Schools,
Dissemination
activities in school teachers,
materials,
and workshops.
Creating coaches,
activities
school
magazines
through which materials
will be promoted.
A series of eight Primary and
D6.4
Dissemination
dissemination
secondary
workshops
workshops used to education
promote the SWPBS school
intervention’s positive principals,
impact and to promote teachers and
its scalability
counselors,
educational
researchers
and
academic staff
D6.4
A series of eight Primary
and
Dissemination
dissemination
secondary
workshops
workshops used to education school
promote the SWPBS principals,
intervention’s positive teachers
and
impact and to promote counselors,
its scalability
educational
researchers

No.
of
presentations /
seminars /
conferences

No.
of
newsletters
No. of conference
presentations
No. of scientific
publications

No. of workshops,
No. of articles.

No. of workshops

No. of workshops.
No. of participants.
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Romania/
UPIT

D6.5
European Use the participation in School
conference
this conference to principals,
disseminate the SWPBS teachers,
project’s results and counselors,
impact and to ensure its parents,
sustainability
researchers and
policy makers
Romania/
D9.2
Forward
the
Policy makers
UPIT
and Development of guidelines to local
Arges
guidelines
for educational
County
policy
and authority and policy
School
practice
makers throughout an
Inspectorate scalability
and official
plan
of
sustainability
recommendations for
integrating SWPBS into
school
policies
for
discipline and violence
prevention.
D4.3
Creation
of
new Schools, School
Romania/
Development of materials and open principals
ISJ Arges
the
digital educational resources,
collection
digital
tools
to
tool/Desktop App contribute
to
the
implementation
of
project results.

No.
of
press
releases after the
conference
presentation and
round
table
discussion
No. of official
communications
No. of new schools
adoptingthe SWPBS
approach

No. of schools using
the
desktop
application

Table 2: Romania’s list of sustainability and scalability activities
Activity Info
(date, time, type of activity)
SWPBS Tier 1 training manual is systematically
promoted and will continue tobe promoted in
all future presentations and trainings, as the
core educational basis for every stakeholder
who is interested to acquire the knowledge
and skills to
implement the SWPBS approach.
Preparation of official recommendations for the
Ministry to sustain the provision of financial and
scientific support and integrate the SPWBS
approach to primary schools’ policy
Making accessible and disseminating open
access resources that the participating
schools have developed on the
project’s open access platform.

Quantity indicators &
accompanying evidence
Audience addressed
(plain description here)
National educational No. of downloads each
community
year after the project’s
completion

School
principals, Resolution
teachers and external Recommendations
coaches
and
researchers
National educational No. of downloads
community

and
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UPIT have already published one scientific
article, one is in the process of publishing and is
preparing new ones about the research findings
and the impact of the SWPBS project.
UPIT and Arges County School Inspectorate will
organise dissemination workshops for schools
and teachers that did not participate in the
project and are interested to implement relevant
practices to their contexts.
Continuing to other support and coaching for all
schools via online (WhatsApp groups, ZOOM
conferences, telephone)

Academic researchers,
school
principals,
teachers and external
coaches
Academic researchers,
school
principals,
teachers and external
coaches

No. of scientific articles
published
(or under
publication)

Academic researchers,
school
principals,
teachers and external
coaches
Organising seminars and workshops for teachers Academic researchers,
working at pre-university level (through the school
principals,
Inspectorate)
teachers and external
coaches
Publication of project newsletters
Academic researchers,
school
principals,
teachers and external
coaches

At least one meeting
every two months

No.
of
dissemination
workshops
No. of participants

1 per year

1 per semester

Finland
Table 1: Finland’s project sustainability and scalability results and activities
Country/
Partner

Project Result

Sustainability /
Scalability activity

Target group

Key performance
indicator

(description and type of
activity)

Finland
/ D1.1 State of the
University of art
literature
Jyväskylä
review on schoolwide
discipline
prevention
and
student
socioemotional
supports
Finland
/
D1.3
NeedsUniversity of
assessment
and
Jyväskylä,
action-planning
together with
report per partner
the
country
partnering
municipalities

Use and refer to the
previous research and
literature
review
in
future reports in the field,
as well as upcoming
research publications

Needs-assessment and
action-planning
for
Finland to identify further
local context needs on
school-wide
discipline
prevention and student
socio-emotional supports
based on survey and

Educational
No. of reports and
researchers,
publications
academic staff,
higher
education
students

Educational
researchers,
academic staff,
higher
education
students, local
and
national
educational
community

No. of reports,
publications and
projects
addressing
the
local and national
needs.
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focus group interview
data. New projects and
collaboration.
Finland
/
University of
Jyväskylä,
together with
the
partnering
municipalities
Finland
/
University of
Jyväskylä

D2.2 SWPBS Tiers 2 Disseminating
and 3 training manuals.
manuals

the

D3.1
Use
to
extract
Implementation
information for research
report for SWPBS publications, reports and
Tier 1
conferences regarding
the intervention details
and process

Finland
/
D3.2
Use
to
extract
University of
Implementation
information for research
Jyväskylä
report for SWPBS publications, reports and
Tiers 2 and 3
conferences regarding
the intervention details
and process

Local
and
national
educational
community.

Number
of
schools
implementing
CICO and CICO
Plus and using
manuals.

Educational
researchers,
academics,
schools,
teachers

No. of reports,
research papers,
conference
papers,
other
publications

Educational
researchers,
academics,
schools,
teachers

No. of reports,
research papers,
conference
papers,
other
publications

Finland
/
D5.5
Final The project’s results are
University of
Evaluation report
presented in conferences
Jyväskylä
and seminars regarding
the effectiveness and
positive impact of the
SWPBS
intervention
implementation
at
schools

Primary
and
secondary
education
school
principals,
teachers and
counselors,
educational
researchers and
academic staff
Schools,
Project Create links in press
teachers,
releases,
newsletters, parents
and other publications
for users to get informed
about the project and
access the resources

No. of conference
presentations /
seminars

Finland
/
D6.2
University of
website
Jyväskylä,
together with
the
partnering
municipalities

No. of website
visits after the
project duration
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Finland
/
D6.4
University of
Dissemination
Jyväskylä
workshops

Finland
/
University of
Jyväskylä,
together with
the
partnering
municipalities

D9.2 Development
of guidelines for
policy and practice
scalability
and
sustainability

Encourage
after
workshop engagement
by visiting projects digital
means and use of
resources
Influencing
teacher
education and members
of public authorities
towards the wider use of
the SWPBS framework.

Schools,
No.
teachers,
participants
administrative
workshops
and
auxiliary
staff, parents

of
in

Policy makers, No
of
authority
communications
officials,
researchers,
teacher trainers

Table 2: Finnish list of sustainability and scalability activities
Activity Info
(date, time, type of activity)
Scientific articles about the research findings and the
impact of the SWPBS project.

Participation in national and international
conferences to present the results, the activities and
the impact of the SWPBS project.

Quantity indicators
& accompanying
Audience addressed
evidence (plain
description here)
Academic
No.
of
scientific
researchers, primary articles published (or
school
principals, under publication)
teachers and external
coaches
and
researchers
International
and No. of conference
national
academic presentations
and
educators’
community
Local
educational No. of trainings
community

Provision of trainings to primary school teachers and
principals and other school staff and educational
authorities
Tier 2 CICO and tier 3 CIC Plus training manuals are National educational Number of schools
promoted and disseminated
community
implementing CICO
and
CICO
Plus
support,
no.
of
downloads
National educational Number of students
Development of Teacher education locally and
community
reached; number of
nationally: Finnish SWPBS based school wide
lectures / courses
ProKoulu-model and individual support CICO- and
given
CICO Plus -models are included in two special
education courses in the University of Jyväskylä. In
the near future the goal is to include these support
principles in a new teacher education study module,
where the implementation of behaviour support can

www.pbiseurope.org

be learned by class teacher and special education
students in a real environment along a theory course.
The study module also provides a learning
opportunity for teachers already in the working life.
Through teacher education development researchbased methods and information on behaviour and
teaching will spread in schools and become part of
school culture. The goal is that in the future all
teachers have readiness to face behaviour challenges
in schools and support behaviour in an inclusive
school for everyone.
A Finnish SWPBS seminar is being planned for late National educational Number
2022 / early 2023
community
participants
Another project combining SWPBS to the support of
student wellbeing: New EU funded project of is
starting, with continuing co-operation of some of the
partners in SWPBS project (part of the research team,
municipality of Kontiolahti…) where the Finnish
SWPBS approach and supporting student well-being
are in focus
Regular coaching and support in the municipalities:
municipalities have different methods, but all have
support systems in place for schools, regular meeting
of SWPBS team etc.
Work on disseminating tier 2 CICO and tier 3 CICO Plus
interventions to schools in the municipalities

of

International
and
national
academic
and
educators’
community

Local
educational Number of events
community

Local
educational Schools
community
implementing
and CICO Plus

CICO
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Successes
It is without question that the implementation of a large-scale intervention program in primary
schools for a 3-year period it is very challenging, especially when this intervention has to carried
out in times of the covid-19 pandemic. The SWPBS consortium, having in mind that the ultimate
goal of the project is on one hand to support the SWPBS approach with solid research evidence
and on the other hand to ensure the sustainability and scalability of its implementation, made
systematic and tremendous efforts to achieve the best possible results towards this way. As the
project is coming to its end, there are several successes that the consortium and each country
accomplished towards this goal. This section describes some of the most important ones.
The most obvious strategy the SWPBS consortium followed for the sustainability of the project
was that all beneficiaries of European Union (EU) fundings displayed the EU flag, acknowledged
the support received under the relevant EU program in all communications and promotional
materials.
The SWPBS partners have tried their best to disseminate the research-based evidence of the
project to the international (and the national of each country) academic community. Several
research articles have been published and are under publication in international peer reviewed
academic journals, national peer reviewed academic journals and international peer reviewed
conference proceedings. In addition, the consortium’s research teams are continuing to
cooperate and to prepare scientific publications now that the data collection phase (T4) of June
2022 has been completed and a more longitudinal research perspective is available for analysis
and interpretation. The plethora of publications on one hand enriches the researchers’
knowledge about the SWPBS intervention implementation in four European countries and on the
other hand it constitutes a powerful aid and argument in our dialogue with the policy makers, in
order to promote the implementation of the SWPBS approach at a wider -and even a nationallevel.
Similarly, the research teams from the four countries have participated in several international
and national conferences to present the results, the activities and the impact of the SWPBS
project, accomplishing a large dissemination of the project’s impact to the international
academic community.
The SWPBS project’s coordinator CARDET, with the participation of the research teams from all
participating countries, organized a European conference in June 2022, accomplishing a largescale dissemination and briefing of the educational community and the general Cypriot society
and public opinion. Together with the activities of the conference, CARDET used the mainstream
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media (TV, radio, newspapers) to increase the pressure and convince more policy makers in the
field, beginning with the Minister of Education who was present at the Conference.
Another important sustainability accomplishment was that the four participating countries’
research teams conducted approximately 20 dissemination workshops addressing teachers,
school principals, policy makers, school counselors and administrators to inform them about the
SWPBS intervention’s positive impact in the schools.
Towards the same direction, the research teams of the four countries have prepared and
provided or will provide large-scale universal trainings to schools, teachers and parents for the
wider scalability and acceptance of the SWPBS approach. For example, a Finnish SWPBS seminar
has been planned at the end of 2022-early 2023. Similarly, the UPIT partner and Arges County
School Inspectorate are preparing dissemination workshops for schools and teachers who did
not participate in the project and who are interested in adopting the SWPBS approach.
The effectiveness of the sustainability and scalability strategies of the SWPBS project is evident
even before the project’s lifetime completion. For example, the Cyprus team (CARDET, CPI,
Ministry of Education) and the Greek partners (AUTH and KMAKEDPDE) is that they have already
achieved the continuation of using the SWPBS framework in Schools. The Cyprus team included
it in the Professional Learning program available to all public schools, and the Greek team in 30
new additional primary schools (school year 2021-2022) with the official approval of the Greek
Ministry of Education and under the guidance of the local educational authority, that is
KMAKEDPDE. Therefore, schools from additional regions and municipalities are already trained
and have started the implementation of Tier 1, resulting in an already happening large scale
sustainability and scalability. This scalability success is planned to function as a step towards
pursuing the scalability of the SWPBS approach at a national level in the school year 2023-2024.
Another significant sustainability and scalability initiative of the SWPBS project is the effort to
expand the implementation of the SWPBS approach to the secondary education level. For
example, based on the existing literature and also the interest that the impact of the project
created to the secondary education community, the Greek partners (KMAKEDPDE and AUTH) are
already planning the expansion of the SWPBS approach into the secondary education.
KMAKEDPDE and AUTH have already hosted an initial briefing sustainability event for several
secondary education school principals, teachers and school counselors. The Greek partners have
already planned the commencement of training secondary high school who are interested in
applying the SWPBS project in September 2022.
-The SWPBS consortium also decided that the aim for the sustainability and the scalability of the project
should not only be directed to an in-service teachers’ level, but also to promote it at a pre-service

undergraduate teachers’ student level as well. The provision of the knowledge, the skills and the
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expertise to the undergraduate teacher-students will enhance their skills for the promotion of
positive behaviors and the effective classroom management in the most effective research-based
method. Towards this end, partners like AUTH and JYVASKYLA have included the SWPBS
approach and the project’s activities and impact as parts of an undergraduate and a postgraduate course in general education (AUTH), and as part of two undergraduate special
education courses (JYVASKYLA).
Another highly contributing practice of the SWPBS project is that CARDET and INNOVADE have
ensured the systematic maintenance of the project’s online platform for more than 5 years after
the project’s completion. This way the plethora of the produced educational materials (lesson
plans, presentations, photos and printed materials, etc.) will all be open access available to
anyone who is interested in receiving support for the SWPBS approach implementation.
Moreover, the external coaches will be able to encourage the teaching staff and the schools that
continue the SWPBS intervention’s implementation to make the most out of the high-quality
educational materials and resources available at the online platform.
On top of that, the Cypriot teams have developed and will continue to upgrade the Digital
Collection/Desktop App in order to facilitate the teachers’ recording of the students’ progress in
an easy and cost-free way. The experience we acquired from the 3-year implementation of the
SWPBS intervention showed that -especially for students of the fifth and the sixth grade- the
existence of a smart app in a digital environment is very appealing and attracting their interest
and motivation.
One additional sustainability strategy of the SWPBS consortium partners is the scalability and the
sustainability of the SWPBS approach through the implementation of additional national or
European funded projects. For example, the coordinating institute CARDET and the Cyprus
Ministry of Education (CPI) are participating in another Erasmus+ KA3 project titled ProW, that is
utilizing the SWPBS approach in the early childhood education level. Similarly, the University of
Jyvaskyla and the municipality of Kontiolahti are also participating in a European funded project
where the Finnish SWPBS approach and supporting the students’s well-being are in focus.
-Last, but not least, the research partners of the SWPBS project have already submitted or
preparing the submission of proposals and guidelines for the applicability and scalability of the
SWPBS approach to the Ministry of Education of each country. For example, the Greek partners
(AUTH and KMAKEDPDE) have submitted the proposal and the guidelines and it is already
approved by the Greek Ministry of Education, and 30 new schools have adopted and are applying
the SWPBS approach.
To summarize, as it can be seen, thanks to the consistent and multidimensional sustainability and
scalability activities of the SWPBS consortium, the SWPBS approach is being widely disseminated
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and continuing to be implemented at larger numbers of schools and teachers, at universities and
undergraduate students and at various new levels (secondary education and early childhood
education).

Challenges related to scalability and sustainability
During the 3,5 years (counting the 6-month extension as well) of the SWPBS duration, we came
across a number of challenges regarding the effective implementation of the SWPBS approach
and its sustainability and scalability.
One important challenge that is related both with the smooth implementation but also the
scalability of the SWPBS approach in the Greek educational context was to accomplish the
shifting of the more traditional teaches’ mindset from a more negative and punitive rationale to
a more positive student behavior management and positive discipline. Such a mindset shifting
required, apart from the systematic preparation, the consistent training and support of the
teachers, the encouragement of accepting different ideas and innovative thinking. The persistent
work of the research and training teams of AUTH and KMAKEDPDE in the application of the
SWPBS in Greece was invaluable for helping the large-scale educational community participating
in the project to enhance its views and to embrace the SWPBS approach. Researchers, coaches,
school principals, school counsellors and teachers all worked together to produce a significant
impact and enrich the Greek educational context with the knowledge and research findings of
the SWPBS project.
In some educational systems like the Cypriot and the Greek for example, there is a large number
of teachers who serve based on an annually renewed contract. These teachers most of the times
are transferred and do not serve in the same school unit for a second year in a row. This results,
especially for schools in rural areas, that the teaching staff is changed with a high frequency and
that in the beginning of each school year several teachers are newcomers. Such a condition
constitutes an important challenge for two reasons. The first is that it influences (usually in a
negative way) the homogeneity and the level of cooperation among the teachers. Newcomers
are more inexperienced, require more time to adapt and could also feel less attached to the
school since they know that next school year will probably find them in a different school. The
second reason has to do with the fact that the SWPBS approach is an intervention approach that
in order to achieve its maximum effectiveness requires two to three years (at least) of smooth
and systematic implementation to a school unit. Hence, the often change and renewal of the
teaching staff can cause homogeneity and fidelity problems regarding the teaching staff’s training
and systematic engagement. The SWPBS partners have addressed this important challenge by
offering additional “refreshment” trainings to the schools, whenever it was needed and by
offering systematic support to the school leadership teams that were responsible for the
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supervision of the SWPBS intervention’s smooth implementation. The external coach assigned to
each school was in close communication from the beginning of each school year to offer support
and additional help to new teachers who needed help acclimatizing and engaging in the SWPBS
approach.
One challenge In the Finnish education system, was that the pandemic affected daily schoolwork
during school year 2021-2022 as well. There was another surge of contagions in the beginning
of the year 2022 and many school personnel and students have been absent, which has affected
some research interventions. However, CICO Plus processes were further developed in schools two more schools started implementing tier 3 CICO Plus.
Moreover, the biggest challenge with CICO implementation in the Finnish context has been
shortage of auxiliary staff and also absence of staff and student’s due to the covid 19 pandemic.
The pandemic situation has also been a challenge because staff and student contacts were held
at a minimum. CICO coaches usually work with many students from several classes and grades,
but this has not always been possible during the pandemic.
As it is mentioned earlier in this report, the SWPBS approach is a three-tiered intervention
programme that aims to help the school staff create and establish a positive behavior ecosystem.
As such, the implementation of the SWPBS approach requires two to three-year at minimum, in
order for its maximum effect to start kicking in. Towards this direction, an important challenge
that all countries implementing the SWPBS approach faced or started facing is the potential
plateau effect that can appear in both teachers and students (especially students of the last
primary school grades) during the intervention implementation for a third or even a fourth year.
This routine “fatigue” from the consistent implementation of the SWPBS is expected and is also
reported in the international literature. The external coaches of the four participating countries
were prepared for this challenge and the most simple and effective way to overcome such a
challenge is to provide the teachers with additional strategies, teaching practices and educational
materials to renew the students’ interest. For example, renewing the positive reinforcement
system, enhancing the form of the group rewards, integrating an electronic system (e.g.,
recording tokens in a tablet) for the monitoring of individual and group progress, etc. are
effective ways to reset both the teachers’ and the students’ interest.
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Recommendations for Policy Makers and Practitioners
The SWPBS approach and intervention is a systemic long-duration school-wide intervention that
in order to accomplish its maximum effects, requires continuous application and efforts from the
schools for a period of three to four consecutive school years. The SWPBS framework is based on
a learning process, which requires first the need to understand the discipline philosophy and
whole school staff adherence to SWPBS support system, to get knowledge and skills to define
and better identify problematic behaviors and design a learning path to shape positive behaviors
and an intervention plan to reduce problematic behaviors and (re)learn more socially adequate
behaviors. The detailed and systematic recording of each countries’ experiences and
implementation reports (e.g. D2.4, D2.5, D3.1, D3.2, D5.4, D5.5, D6.6, D91a, D91b, D9.2-national
reports) allowed us to develop a wide range of recommendations that can help local authorities
and policy makers facilitate the smooth scalability and sustainability of the SWPBS approach.
These recommendations are addressing issues of all kinds. Some of them refer to the necessary
preparatory and informative steps the policy makers must make. Some of them focus on the
human resources and external coaches’ aspect of the SWPBS implementation and some of them
address practical issues that are related with the teachers’ and the schools’ cooperation.
Recommendation No 1
A significant challenge regarding the Sustainability of the SWPBS approach is for Research
Partners and Policy Makers to cooperate and work together for the expansion of the SWPBS
framework implementation in larger numbers of schools. The acquired knowledge and expertise
of the national research teams and the external coaches needs to be utilized and policy makers
should make the most out of it for the continuation of the SWPBS intervention in more schools.
Recommendation No 2
Relevant to this challenge is the next one as well. Policy makers, in cooperation with the Research
teams must pursue the multiplication of their human resources (e.g., number of trained external
coaches) by training more external coaches, to be able to provide systematic and continuous
support to more schools.
Recommendation No 3
For the scalability and sustainability of the SWPBS framework in larger audiences, an important
prerequisite is to ensure that the local community and the students’ families are close allies and
supportive from the beginning of such an endeavor. A systematic briefing about the SWPBS
approach rationale, goals, and outcomes is necessary to convince the parents, especially those
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of more vulnerable families with students at risk, that it is worthwhile supporting their children’s
participation in such an approach. Face to face meetings, informative flyers, written consent
forms and also continuous feedback are some of the required actions to maintain the parents
support and interest alive.
Recommendation No 4
Moreover, apart from the necessary initial general calls and invitations that the policy makers
will extend to the educational community for the scalability of the project, the organization of
small-scale dissemination workshops can also prove to be valuable for the attraction of more
schools. Teachers who participate in small-scale dissemination workshops, perhaps within their
school or with colleagues with two or three schools are more easily engaged and feel safer to
address questions and internalize the presented activities and methodologies.
Recommendation No 5
In-service teachers and administrators are both encouraged to exchange and network to exploit
more peer-learning (e.g., using the experience of teachers from participating schools) or training
opportunities. The SWPBS project website, the open-access platform and the social media
network is a good place for stakeholders who are looking to discover more about the practical
daily experience of the school principals and teachers who have 3 years of experience from the
implementation of the SWPBS.
Recommendation No 6
The acquired experience of the consortium also showed that, especially at the beginning of the
SWPBS introduction, the role of school principal is the most important one for ensuring the
participation and engagement of the school. Policy makers, school counselors, researchers and
external coaches should inform in depth the school principals and explain the potential benefits,
the lack of bureaucracy and workload and the value of the SWPBS intervention of the effective
classroom management and learning outcomes of the students, as well as the improvement of
the teachers’ well-being. For example, educational systems like the Cypriot and the Greek place
a large number of responsibilities for the school unit’s proper function on the school principal.
Hence, the adequate informing of the school principal and convincing him/her, will function as a
significant connecting bridge with the teaching staff of the school and their easier acceptance to
adopt the SWPBS approach.
Recommendation No 7
The more than three-year experience gained from the implementation of the SWPBS showed
that the participating schools and teachers constitute a valuable aid for the expansion of the
SWPBS applicability and scalability. School principals and schoolteachers from the participating
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schools are valuable trained human resources than can also encourage colleagues from other
schools and share their experiences with them for the implementation of the SWPBS
intervention. A strong recommendation for policy makers and local authorities is the
establishment of an open-access network among the schools who participated in the project and
schools who are interested in adopting and implementing the SWPBS framework in order for the
latter to learn how easy to apply and effective the SWPBS approach is.
Recommendation No 8
Another valuable recommendation is that policy makers ensure the existence of several welltrained external coaches so that they can provide systematic and continuous support to the
participating schools and teachers. A key point of the success of the SWPBS project was the
decision that each school was assigned to a specific external coach, resulting in the security that
teachers felt throughout the intervention’s implementation. The teachers of each school had a
specific external coach they could access at all time to address questions, seek help and receive
support for any potential difficulty or problem they faced. This continuous support made the
teachers trust the external coach and feel that they are not alone in the implementation of the
SWPBS, and this support made all the difference in the quality and the fidelity with which the
SWPBS was implemented.
Recommendation No 9
An important recommendation for ensuring the fidelity of the SWPBS implementation is the
creation and support of a school leadership team, usually consisting of two to three members
and the school principal to each school. Having a small and flexible leadership team supervise the
intervention’s implementation, motivate colleagues and communicate with the external coach is
crucial for the smooth running of the SWPBS throughout the school year.
Recommendation No 10
A valuable recommendation that is based on the observations of research teams from all the
participating countries focuses on the importance of gaining the teachers’ interest and trust in
the beginning of the SWPBS introduction. It is critical that the external coaches inform
systematically the teachers about how easy to apply is the SWPBS and that it does not adds
significant workload or bureaucracy (e.g. writing reports) to the teachers’ daily tasks.
Recommendation No 11
Policy makers should also take under consideration the most effective way to conduct the school
leadership teams and the whole school trainings. “Stealing” additional personal time from the
teachers will ad hoc decrease their eagerness and motivation to engage with the project. It is
important that local authorities and policy makers create the conditions to train the participating
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teachers within their working hours, during the school day. If the trainings can be organized in
the actual school venue of each school, face to face, this will result in even more increased
participation and engagement on behalf of the teachers. Trainers and external coaches who visit
the school venue can on one hand understand more quickly the “climate” of each school and its
profile, develop more personal relationships with the teachers and gain their trust and allow the
teachers to feel more comfortable, since the training is being conducted in their daily working
environment.
Recommendation No 12
One significant recommendation that was based on the participating teachers’ suggestions
(please see D2.5 piloting reports), is to provide to the participating schools and teachers a certain
degree of freedom regarding the gradual implementation of the SWPBS intervention in their
classrooms. An example of this recommendation is to support schools to “adapt” the SWPBS
values to each school’s different needs and problems and to allow students to introduce one
selected value and behavioral expectation at a time.
Recommendation No 13
The implementation of the SWPBS approach should not only be limited to the primary education.
As the existing literature describes and as the initiative of some partners have shown, informative
sustainability events and activities are easily attracting the interest of educators from secondary
education as well. It is easily understandable that students in secondary education sometimes
face even more pressing behavioral problems and socioemotional challenges and the expansion
of the SWPBS in this age group could have beneficial results to the students’ and the teachers’
well-being. Of course, the adaptation of the SWPBS approach to the different needs of secondary
education can be a challenge and the local authorities in cooperation with the existing research
teams must work effectively to prepare this adaptation of educational resources and to train the
external coaches accordingly.
Recommendation No 14
An important recommendation for the policy makers has to do -especially for the less financially
developed countries- with the provision of additional financial aid for the schools that implement
the SWPBS approach in order to be able to provide some materialistic rewards and to create
beautiful and elegant aesthetically printed materials with high quality printing.
Recommendation No 15
Another recommendation for administrators, policy makers and to the academic community as
well is to facilitate the adoption of the SWPBS approach not only at an in-service teachers’ level,
but also to promote it at a pre-service undergraduate teachers’ student level as well. Providing
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the knowledge, the skills and the expertise to the undergraduate teacher-students will enhance
their skills for the promotion of positive behaviors and the effective classroom management in
the most effective research-based method.
Recommendation No 16
The SWPBS project managed to display impressive readiness and flexibility to overcome the
adversities that arose during the implementation of the three-year SWPBS intervention in the
Covid-19 pandemic era. One important recommendation for policymakers is to streamline the
dissemination and sustainability events that will be organized, in order to deliver the message of
the SWPBS positive impact and positive outcomes’ to even larger scale audiences, potentially at
a nationwide level.
Recommendation No 17
The research teams of the four participating countries of the SWPBS project, have enhanced
expertise and acquired extended experience from the implementation of the SWPBS approach
to large numbers of schools for a period of three years. Hence, a significant recommendation for
administrators and policy makers is to foster partnerships and create an ecosystem with the
academic experts and research teams of the SWPBS project, who are more than willing to offer
their support for the scalability of the SWPBS approach. An example of such a continuous
partnership, that is already fruitful is the cooperation among the Greek partners (KMAKEDPDE
and AUTH) and the Cypriot partners (CARDET and Institute of Education) who are already working
intensively for the scalability of the SWPBS approach.
Recommendation No 18
Finally, following the SWPBS project’s research design, a strong recommendation towards policy
makers is to continue to implement an experimental research design protocol and to continue
collecting research data from the implementation of the SWPBS approach in larger audiences.
The existence of even more longitudinal and solid research based evidence will empower more
the potential and the value of the SWPBS approach towards adopting it at a national level!
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Appendix
WP91.a Sustainability Tool for Participants

PART I – FOR PARTICIPANTS

SUSTAINABILITY & SCALABILITY QUESTIONNAIRE
(Part I- questionnaire should be administered to 50 stakeholders in each country)

Dear colleague,
Thank you very much for your participation and contribution to the SWPBS project.
The following questions will help us collect information about your experience from the project and the
perspectives for further exploitation of the SWPBS approach. Your ideas will be analysed, in order to
identify the possibilities for further deployment and exploitation of the outcomes of the project and for
assessing stakeholders’ views of ways the SWPBS can be up scaled in the existing national policy context.

Professional role/Occupation:
teacher

school principal

school counsellor

local authority staff

municipality staff

Minimum

1

2

Maximum

1

2

3

4

5

To which extend do you think that the implementation
of the SWPBS approach improved your students’
behavior?

1

2

3

4

5

To which extend do you think that the implementation
of the SWPBS approach contributed to your classroom
management?

1

2

3

4

5
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3

4

5

6

7

8

To which extend do you think that the implementation
of the SWPBS approach in your school improved the
cooperation among the teaching staff?

1

2

3

4

5

To which extend are you planning to continue the
implementation of the SWPBS approach to your class
in the next school year?

1

2

3

4

5

To which extend do you think the implementation of
the SWPBS approach to your school in the next school
year will contribute to the whole school climate?

1

2

3

4

5

To which extend do you think the implementation of
the SWPBS approach to your school in the next school
year will contribute to the cooperation among the
teaching staff?

1

2

3

4

5

To which extend would you propose to a school
principal or a teacher from another school to
implement the SWPBS approach?

1

2

3

4

5

To which extend would you propose the
implementation of the SWPBS approach to every
elementary school

1

2

3

4

5
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WP9.1b SUSTAINABILITY & SCALABILITY SURVEY TOOL FOR PARTNERS
FOR PARTNERS ONLY

SUSTAINABILITY & SCALABILITY ACTIVITIES LIST
Dear colleague,
The objective of WP9 is to provide guidelines for policy and practice based on project outcomes. The
following questions will help us identify the most efficient and cost-effective ways to increase the chances
for SWPBS sustainability and scalability. Your ideas will be analysed, in order to identify the possibilities
for further deployment and exploitation of the outcomes of the project and for assessing stakeholders’
views of ways the SWPBS can be up scaled in the existing national policy context.

I. Mainstreaming (Partner Name)
(Mainstreaming meaning to address the decision-makers in order to convince them to introduce/take into
account the results/products of our project)

II. Multiplication (Partner Name)
(Multiplication is the planned process of convincing individual end-users to adopt and/or apply the results
of programs and initiatives.)
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III. Sustainability & Scalability (Partner Name)

How does your partner organization view the capacity for the project to continue beyond its end date?

What potential new markets have been identified that the project outcomes could expand into?

What are the plans of each partner for the produced outcomes and the acquired expertise beyond the
project end date?

Have any end-users committed to a Sustainability Declaration? If so, please give detail.
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What activities have been undertaken or are planned to improve the sustainability in your educational
context?

IV. Activities List (Partner Name)
Please list here all the sustainability/exploitation activities which your organization has undertaken or is
going to undertake after the completion of the project (e.g. publications, newsletters, website postings,
conferences, presentations, seminars, workshops, etc.).
To further assist you in the completion of the list, you can find on the left column some SWPBS
outcomes that can help you generate some activities for each one of them.

ACTIVITIES for
Project
Output/Result

SUSTAINABILITY & EXPLOITATION
(after the completion
of the SWPBS project)

INDICATORS

