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Abstract
Τhe purpose of this cross-country report is twofold: (a) to present common and distinctive elements of existing
policies and practice affairs regarding discipline prevention and student socio-emotional supports across three
countries (i.e., Cyprus, Greece and Romania), and (b) to develop an action plan that focuses on designing schoolwide,
inclusive, positive learning environments for all students.
Part A compares quantitative and qualitative data from each country to identify educational stakeholders’ needs
around schoolwide discipline prevention and existing student socio-emotional supports. A total of 438 educational
stakeholders (e.g., school principals of primary schools, school inspectors, school trainers, school psychologists)
completed a questionnaire and three focus group interviews were conducted for assessing the needs and efforts
carried out around schoolwide discipline prevention and existing student socio-emotional supports in the three
countries.
Main findings from survey data across Cyprus, Greece and Romania showed that the Cypriot educational
stakeholders reported the highest levels of behavioral incidents, the lowest levels of school discipline policy’s quality
and usability, and the lowest effectiveness of school discipline practices and policies on behavior management.
Statistical comparisons showed that the Greek stakeholders followed the Cypriots’ views and the Romanians
reported the fewest issues from the above categories. Interestingly enough, when participants had been asked about
receiving or not in-serving professional development support on various school discipline programs, the Romanians
reported the lowest percentage of in- service training received while a statistically significant difference was found
among the three countries on the estimated hours of professional development training. That is, the educational
stakeholders in Greece reported to receive more hours of training compared to the Romanian stakeholders and the
Cypriot ones. Finally, the educational stakeholders in Greece reported statistically significant higher level of
limitations compared to Romanians and Cypriots for promoting a positive learning environment.
Main findings from interview data revealed that the three countries share common needs on establishing a
schoolwide positive and preventative framework that supports staff professional development on effective
classroom management.
Part B presents an action plan based on the above assessment findings.

3

www.pbiseurope.org

Introduction
The current report is part of the SWPBS, an Erasmus+ KA3 program, which aims to establish an inclusive nondiscriminatory social culture and necessary socio-emotional and behavioural supports for all children across four EU
countries (Cyprus, Finland, Greece, Romania).
Τhe overall purpose of this cross-country report is to present common and distinctive elements on existing policies
and practice affairs regarding discipline prevention and student socio-emotional supports from three countries (i.e.,
Cyprus, Greece and Romania), and to develop an action plan that focuses on designing schoolwide, inclusive, positive
learning environments for all students. A separate needs-analysis report is conducted for Finland given its different
level of SWPBS experience.
Specifically, this report aims to:
•

Identify common and distinctive key challenges and problems that education stakeholders face for creating
schoolwide positive and safe learning environments that meet the socio-emotional needs of all students;

•

Identify common and distinctive reasons that prevent education stakeholders to promote schoolwide discipline
preventative practices;

•

Develop a shared action plan based on a needs-assessment analysis.

A detailed national needs-assessment report per country (Cyprus, Greece and Romania) is included in the Appendices
section (see Appendices 1-3).
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PART A
Description of Questionnaire
The questionnaire was developed by the CARDET research team (Cyprus) and included five concepts related to
schoolwide discipline prevention and existing student socio-emotional supports: a) Behavioral Incidences, b) written
school discipline, c) effectiveness of existing discipline practices, d) effectiveness of existing discipline policies, and e)
current limitations on promoting positive learning environments.
CARDET research team provided guidelines and instructions to partners for collecting and analyzing quantitative data
(see Appendices 4-6).

Description of Sample
Demographic characteristics for each country can be found in Table 1.
Cyprus. The questionnaire was administered via the SurveyMonkey platform and was disseminated to all school
principals and school inspectors of primary schools by the Cyprus Pedagogical Institute (CPI). An invitation for
participation was sent through a CPI’s circular. Participant consent was obtained after they had been informed about
the study’s purpose, the voluntary nature of the study and data confidentiality. The questionnaire was sent to 313
school principals of public primary schools in Cyprus, and 51 Primary Education Inspectors. Response rate was 49.9%
for school principals and 13.7% for Primary Education Inspectors.
Greece. The questionnaire was created in an electronic form and was sent with an official e-mail from the Director
of the Prefecture to all the primary school principals of the Educational Prefecture of Thessaloniki (approximately
500). Response rate was 32.2%.
Romania. The assessment exercise was jointly prepared and organized by UPIT and ISJ Argeș. In total, 114
questionnaires were sent to key stakeholders to invite them to take part in the study. Response rate was 100%.

Current Views on Schoolwide Discipline Prevention
Behavioral incidences
Participants were asked to rate the frequency of problem behaviors taking place in primary schools based on a list of
ten behaviors. A Total Score of behavioral incidents (i.e., frequency of behavioral incidents) for each respondent was
5
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obtained by calculating the average of the total sum of individual items. Results of the descriptive analysis are to be
found in Table 2.
An ANOVA test showed that there was a statistically significant difference in the Total Score of behavioral incidents
between groups, F(2, 424) = 25.02, p <.001. Specifically, the educational stakeholders in Cyprus reported significantly
higher levels of behavioral incidents (M=2.41, SD=.81), compared to Greece (M=1.98, SD=.54), and Romania (M=1.88,
SD=.21).
Table 2. Descriptive statistics on behavioral incidents
Cyprus
Subscales1

Physical conflicts between students
(e.g., hitting, pushing,

N

162

Greece
Mean

N

Mean (SD)

N

Mean (SD)

161

2.96 (.99)

104

2.22 (0.93)

(SD)
3.15
(1.23)

Romania

Table 1. Sample demographic characteristics
Variable

Cyprus n

Greece

Romania

(%)

n (%)

n (%)

162

161

114

Female

107 (66%)

56 (34.8%)

75 (65.8%)

Male

55 (34%)

105 (65.2%)

39 (34.2%)

52 (range 23-61)

54 (range 32-60)

46.42 (range 29-71)

155 (95.7%)

151 (93.8%)

24 (21.%)

7 (4.3%)

10 (6.2%)

10 (8.8%)

N
Gender

Age (years)
Median
Professional background
School principal of primary school
Inspector of primary school
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Other

- (%)

- (%)

80 (70.2%)

<1 Year

8 (4.9%)

8 (5%)

1 (1%)

1-2 Years

2 (1.2%)

25 (15.5%)

5 (4%)

2-5 Years

25 (15.4%)

21 (13%)

25 (22%)

5-10 Years

115 (71%)

53 (32.9%)

20 (17.5%)

>10 Years

12 (7.4%)

54 (33.5%)

51 (44.7%)

31 (7-52)

30 (range 11-37)

5 (range 1-5)

Bachelor degree

32 (19.8%)

4 (2.5%)

44 (39.6%)

Master’s degree

111 (68.5%)

80 (49.7%)

65 (58.6%)

Doctoral degree

18 (11.1%)

21 (13%)

1 (0.9%)

1 (.6%)

56 (34.8%)

1 (0.9%)

Village, or rural area (fewer than 3000 people)

55 (34%)

43 (26.9%)

64 (56.1%)

Small town (3 000 to about 15 000 people)

34 (21%)

29 (18.1%)

7 (6.1%)

Town (15 000 to about 100 000 people)

20 (12.3%)

52 (32.5%)

9 (7.9%)

City (100 000 to about 1 000 000 people)

48 (29.6%)

16 (9.9%)

34 (29.8)

- (%)

20 (12.4%)

- (%)

Years of experience in this current job

Work experience in Education
Median
Level of formal education

Other
School community

Large city with over 1 000 000 people)

Missing values:
Cyprus: School Community: n=5
Romania: Years of experience in this current job, n = 12; Level of formal education, n = 3
Verbal conflicts between students
(e.g., swearing, calling names,

162

3.12 (1.05)

161

2.81 (1.04)

104

2.75 (0.98)
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comments related to racism/sexual
orientation)

Psychological conflicts between
children (e.g., exclusion of a
student from the team, spreading

162

2.58 (1.11)

161

2.19 (.96)

104

1.89 (0.95)

162

1.90 (1.06)

161

1.25 (.57)

104

1.67 (0.82)

162

2.85 (1.25)

161

2.28 (.95)

104

1.97 (0.98)

162

2.12 (1.24)

161

1.53 (.81)

103

2.01 (0.88)

155

1.06 (.42)

161

1.01 (.07)

103

1.08 (0.3)

155

2.62 (1.24)

161

1.73 (.92)

104

2.01 (1.04)

155

1.15 (.54)

161

1.36 (.75)

102

1.09 (0.35)

155

3.52 (1.37)

161

2.63 (1.1)

104

2.14 (1.1)

155

2.41 (.81)

161

1.97 (.54)

104

1.88 (0.62)

negative rumors)
Cyber bullying by using
technological means (e.g., mobile
phones, computers, social media,
etc.)
Student tardiness (arriving late in
school, coming late from break)
Student absenteeism (being absent
from school)
Student substance use
Showing disrespect to teachers and
peers (e.g., talking back, refusing to
work, making negative comments)
Physical abuse of teachers
Disruption during instruction
(playing with objects, talking with
others, not waiting his turn)
Total Score of Behavioral Incidents
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1

Response Scale: 1=Never/ Once a year to 5=Several times

a day
Written school discipline policy
A written school discipline policy includes the internal rules and regulations in behavior management, in order to
ensure a safe and secure school environment. A Total Score of Written School Discipline Policy
for each respondent was obtained by calculating an average score of items 2-5. Further details of the scores can be
found in Table 3.
An ANOVA test showed that there was a statistically significant difference in the Total Score of School Discipline
Policy’s quality and usability between groups, F(2, 424) = 28.23, p <.001. Specifically, the educational stakeholders in
Cyprus reported significantly lower levels of School discipline policy’s quality and usability (M=2.89, SD=2.10)
compared to Greece (M=3.61, SD=1.06) and Romania (M=4.24, SD=.98).
Table 3. Descriptive statistics on written school discipline
Cyprus

Having a written school discipline
policy
Subscales1

Greece

Yes

No

Yes

No

Yes

No

N (%)

N (%)

N (%)

N (%)

N (%)

N (%)

117

37

84

69

98

4

(72.2%)

(22.8%)

(52.2%)

(42.9%)

(96.1%)

(0.98%)

N

Mean

N

Mean

N

Mean

(SD)
Is it comprehensive?

Romania

117

2.73 (2)

(SD)
84

3.63

(SD)
98

4.03

(1.01)
Is it clear?

117

2.90

84

3.75 (.90)

(0.99)
96

4.29

(2.09)

(0.90)
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Is it consistently applied?

117

3.83 (.98)

84

3.61

95

(1.06)
Is

it

widely

administration

publicized
team,

among

staff

117

and

2.62

84

(1.96)

3.61

4.29
(0.92)

96

4.09 (0.9)

94

4.24

(1.06)

families?
Total Score of School Discipline

117

Policy’s Quality and Usability
1

2.89

84

(2.10)

3.61
(1.06)

(0.98)

Response range: 1=very low extent to 5=great extent

Effectiveness of existing discipline practices and policies
This section examined the key stakeholders’ opinion on the effectiveness of existing practices and policies. An overall
mean score was calculated for each of the items. Further details of the scores can be found in Table 4. A Total Score
of the Effectiveness of existing school discipline practices (items 1, 3, 4) and school discipline policies (item 2) for
each respondent was obtained by averaging each participant’s responses.
An ANOVA test showed that there was a statistically significant difference in the Total Score of the Effectiveness of
existing school discipline practices between groups, F(2, 423) = 117.08, p <.001. Specifically, the educational
stakeholders in Cyprus reported significantly the lowest levels of Effectiveness of existing school discipline practices
(M=2.89, SD=2.10) among the three countries. Moreover, the educational stakeholders in Greece (M=3.61, SD=1.06)
reported lower level of effectiveness of practices compared to Romania (M=4.24, SD=.98).
Additionally, a significant difference in the Total Score of the Effectiveness of existing school discipline policies was
found between groups, F(2, 423) = 94.20 p <.001. Specifically, the educational stakeholders in Cyprus reported
significantly the lowest levels of Effectiveness of existing school discipline policies (M=1.86, SD=1.08) among the
three countries. Moreover, the educational stakeholders in Greece (M=3.15, SD=1.17) reported lower level of
effectiveness of practices compared to Romania (M=3.56, SD=.92).
Table 4. Descriptive statistics on the effectiveness of existing school discipline practices and policies
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Cyprus
Subscales1

N

Greece
Mean

Romania

N

Mean (SD)

N

Mean (SD)

161

2.70 (1.14)

101

3.61 (0.92)

161

3.15 (1.17)

101

3.56 (0.92)

161

2.83 (.91)

103

3.81 (0.97)

161

3.30 (.92)

103

3.86 (0.95)

161

2.94 (.79)

103

3.75 (.84)

161

3.15 (1.17)

101

3.56 (0.92)

(SD)
School discipline programs have been

162

in reducing problem behaviors in your

2.02
(1.05)

school?
Policy discipline guidelines have been

162

in guiding schools to reduce problem

1.86
(1.08)

behaviors in schools?
School

practices

have

been

in

162

reducing problem behaviors in your

2.19
(1.03)

school
School

practices

supporting

have

students

been

with

in

162

socio-

2.06
(1.05)

emotional and behavioral needs
Total Score of the Effectiveness of

162

2.09

existing school discipline practices
Total Score of the Effectiveness of
existing school discipline policies
1

(.96)
162

1.86
(1.08)

Response range: 1=very low extent to 5=great extent

Professional development training
The frequency of in-service training on school discipline programs was assessed. For those participants, who reported
that they had received training on school discipline programs, an estimated number of in-service training hours was
assessed. Further details of the scores can be found in Table 5. Educational stakeholders in Romania reported the
11
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lowest percentage of in-service training on school discipline programs (38.5%). Moreover, a statistically significant
difference in estimated number of training hours among the three countries was found, F(2, 276) = 7.85, p <.001.
Specifically, the educational stakeholders in Greece reported to receive more hours of training (M=91.54, SD=168.3),
compared to stakeholders in Romania (M=41, SD=40.6) and Cyprus (M=24.46, SD=111.9).

Table 5. Descriptive statistics on professional development training
Cyprus

Greece

Romania

Yes

No

Yes

No

Yes

No

N (%)

N (%)

N (%)

N (%)

N (%)

N (%)

103

59

99

61

37

59

(63.6)

(36.4)

(61.5)

(37.9)

(38.5)

(61.46)

N

Range

N

Range

N

Range

103

1-1000

87

1-1000

30

0-180

Receiving training on school discipline
programs

Estimated number of hours

Current limitations on promoting positive learning environments
The last section of the questionnaire assessed participants’ perceived risk factors for promoting positive learning
environments. An overall mean score was calculated for each of the items. A Total Score of limitations on promoting
positive learning environments score for each respondent was obtained by averaging each participant’s five
responses. Further details of the scores can be found in Table 6. There was a significant difference in the Total Score
of limitations on promoting positive learning environments, F(2, 424) = 24.91, p <.001. Specifically, the educational
stakeholders in Greece (M=3.27, SD=.51) reported significantly higher level of limitations compared to Romania
(M=2.53, SD=.70) and Cyprus (M=2.53, SD=.70).

Table 6. Descriptive statistics on current limitations on promoting positive learning environments
12
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Cyprus
Subscales1

Greece

Romania

N

Mean (SD)

N

Mean (SD)

N

Mean (SD)

162

2.51 (1.48)

161

3.59 (.74)

104

3.08 (0.81)

162

2.59 (1.49)

161

3.58 (.66)

104

2.39 (1)

162

2.81 (1.55)

161

3.48 (.75)

104

2.56 (1.02)

Likelihood of complaints from families

162

2.52 (1.40)

161

2.27 (.88)

103

2.3 (0.94)

Lack of or inadequate time for collaboration

162

2.77 (1.48)

161

3.43 (.71)

104

2.34 (0.87)

162

2.64 (1.35)

161

3.27 (.54)

104

2.53 (.70)

Lack of or inadequate number of personnel
with expertise in schoolwide prevention (e.g.,
school counselors, school psychologists)
Lack of or inadequate teacher training in
preventative positive-based classroom practices

Lack of or inadequate supports within the
school to help specific students with socioemotional and behavioral needs?

among staff
Total Score of Limitations
1

Response Scale: 1=not at all, 2=to a small extent, 3=to a moderate extent, 4=to a great extent

Country-level associations
A series of linear correlations for each country was conducted based on the five total scores obtained from the
questionnaire: behavioral incidents, school policy plan, effective school discipline practices, effective school
discipline policies, and limitations of positive learning environments.
Cyprus. Correlational analysis showed some statistically significant positive associations for Cyprus context.
Specifically, the educational stakeholders considered that the more effective the school discipline policies are, the
better the school practices were (r=.64, p<.01). Furthermore, the educational stakeholders viewed that having more
13
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effective school discipline practices, it provides a higher likelihood to have written policy plan (r=.31, p<.01). They
also considered that as more limitations of positive learning environments were documented, more behavioral
incidences were observed (r=.26, p<.01), as well as more it was more likely for a school to have a written discipline
plan (r=.21, p<.01).
Greece. The Greek participants considered that the more effective school discipline policies were, the more effective
school discipline practices were (r=.49, p<.01) as well as it was more likely for a school to have a written discipline
plan (r=.26, p<.05).
Romania. Participants considered that the more effective school practices on discipline were, schools were more
likely to have a written discipline plan (r=.63, p<.01). Moreover, they considered fewer behavioral incidences were
observed, if schools have had effective practices (r=-.47, p<.01), as well as effective discipline policies (r=.-51, p<.01).
Additionally, Romanian stakeholders viewed that when fewer limitations on creating positive learning environments
were documented, then fewer behavioral incidences (r=.38, p<.01) were observed. Finally, participants considered
that that the more effective school discipline policies were, the better school discipline practices were noted (r=.80,
p<.01), thus there was a higher likelihood to have written policy plan (r=.42, p<.01).

Focus Group (FG) Methodology
In this section, the research findings from the FG discussion are presented. A FG guide was developed by the CARDET
research team (Cyprus), which included guidelines and instructions to partners for collecting and analyzing qualitative
data (see Appendices 7-8). During the FG interview, educational stakeholders shared their views and experiences on
the main priority school needs for promoting positive and preventative learning environments, the existing practices
for supporting schoolwide discipline prevention and positive learning environments, as well as the important teacher
training topics for promoting schoolwide prevention and stronger socio-emotional supports. Qualitative data were
analyzed using thematic analysis. Below are the three thematic categories:

Main priority school needs for promoting positive and preventative learning environments
Three shared elements were identified across the three countries:


Establishing a framework in schools. It became evident that establishing a common framework (with discipline
rules etc.) is a pre-requisite in order to handle discipline issues, giving clear guidelines and support to schools.
Specifically, the value of establishing a common vision and a common way of handling all cases and incidents

14
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among school teachers is of a high importance, as well as setting tangible targets to coordinate all teachers’
attempts towards one direction and goal.


School staff professional development. It is essential, that teachers to be trained and educated in evidencebased approaches on school discipline and well-equipped in a supportive context.



Active involvement of other professionals (e.g. school’s social worker and/or the school psychologist) to
support school staff on a daily basis. There is a need for other professionals to be present in the schools on a
full-time basis for the teachers to consult or even get assigned with the cases that teachers should not cope
with.

Existing practices for supporting schoolwide discipline prevention and positive learning
environments
There was a distinction on how each country’s stakeholders approached the ‘existing practices’. In Cyprus,
stakeholders were focused on ‘top down’ practices, like for example the provision of Health Education curriculum in
primary schools, which aims to teach students knowledge, attitudes and skills to increase health and well-being.
Moreover, they mentioned pilot initiatives on primary intervention (ProThesi, DAPHNE) and tertiary level
interventions provided by the Ministry of Education (e.g., Direct Intervention Team). In Greece and Romania,
participants were mainly focused on school level management (e.g., school level events/meeting on how to confront
negative behaviors.

Important teacher training topics for promoting schoolwide prevention and stronger socioemotional supports
The focus group discussions also revealed the common needs for training topics in order to promote schoolwide
prevention and stronger socio-emotional support to students:


A common priority was the “pedagogical management of problematic behaviors”, with emphasis on the
prevention of these behaviors.



Another topic for training is developing soft skills among school staff for efficient classroom management (e.g.,
set up some routines in the classroom, managing different situations, gain the ability to set measurable targets in
order to be capable of responding to the socio-emotional needs of students).

Main Conclusions
15
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PART A presents the quantitative and qualitative data analyses conducted to assess the needs of educational
stakeholders in Cyprus, Greece, and Romania on existing policies and practice affairs regarding discipline prevention
and student socio-emotional supports. Cross-country differences and commonalities were found on the key concepts
examined in this needs-assessment analysis.
Based on the survey statistical comparisons, Cypriot participants reported the greatest challenges among the three
countries. Specifically, they reported the highest frequency of behavioral incidents, the lowest quality and usability
of written policy, the lowest levels of effectivene of policy and practices, and the fewest estimated hours of
professional development training on behavior management. On the other hand, participants in Romania reported
the lowest frequency of behavioral incidents, the highest levels quality and usability of written policy, and the highest
levels of effective school policies and practices. An interesting finding was that the Romanian participants reported
the lowest percentage of participants in receiving professional training on various school discipline programs. Finally,
the Greek participants reported the greatest limitations for promoting positive learning environments (e.g.,
inadequate number of personnel with expertise in schoolwide prevention, inadequate time for collaboration among
staff, inadequate teacher training in preventative positive-based classroom practices etc.).
The present cross-country assessment showed different challenges and priorities for each country. Some of these
differences could be explained by economic, social, and cultural variables. Future research could explore the role of
these variables related with the present results. Despite cross-country differences, all countries considered that the
more effective school discipline policies were, the more effective school discipline practices were. This finding has
implications for our action plan as it creates the need to establish discipline policies based on scientific basis that will
drive effective practices.

16

PART B
Action Planning
Action goal (What?)

Action step (Describe the what)

By whom?

When?

Assessment Status:
Yes (Y)

(Ε.g., Develop a schoolwide (e.g., Culturally adapt the tiered
approach to promote

SWPBIS framework in local

positive learning

context)

No (N)
In Progress (IP)

environments)
Need for teacher training on

Design a training to support

preventative practices

teacher needs in the classroom

Need for a schoolwide

Culturally adapt the tiered SWPBIS

framework on supportive

framework in local context

Research group

By October 2019

IP

Research group

By February 2021

IP

Research group

By October 2019

IP

Research group

By November 2020

IP

positive learning
environments
Need for evidence- based Design a technical assistance plan
effective classroom

to support school staff on

management plan

effective classroom management

Need for school discipline

Development of guidelines for

policies to guide effective policy and practice scalability and
behavior management

sustainability

Appendices
Appendix 1

Needs-assessment analysis- Cyprus

Questionnaire- Methodology
The questionnaire was administered on-line, using the SurveyMonkey platform. The questionnaire was uploaded
on the platform and disseminated to all school principals and school inspectors of primary schools by the Cyprus
Pedagogical Institute (CPI). An invitation for participation was sent through a CPI’s circular. Participant consent
was obtained were informed about the study’s purpose, the voluntary nature of the study and confidentiality of
the data. On this page, they gave consent again in order to proceed with the questionnaire.

Survey Results
Short description of response rate and sample demographics
Participants were 162 key stakeholders (66% female), in which 155 of them were school principals and seven were
school inspectors. The questionnaire was sent to 313 school principals of public primary schools in Cyprus, and 51
Primary Education Inspectors. Response rate was 49,9% for school principals and 13.7% for Primary Education
Inspectors.
Table 1.
Variable
N

n (%)
162

Gender

18

Female

107 (66)

Male

55 (34)

Age (years)
Median

52 (range 23-61)

Professional background
School principal of primary school
Inspector of primary school
Other

155 (95.7)
7 (4.3)
- (%)

Years of experience in this current job
<1 Year

8 (4.9)

1-2 Years

2 (1.2)

2-5 Years

25 (15.4)

5-10 Years

115 (71)

>10 Years

12 (7.4)

Work experience in Education
Median

31 (7-52)

Level of formal education
Bachelor degree

32 (19.8)

Master’s degree

111 (68.5)

Doctoral degree

18 (11.1)

Other

1 (.6)

School community
Village, or rural area (fewer than 3 000 people)

55 (34)

Small town (3 000 to about 15 000 people)

34 (21)

Town (15 000 to about 100 000 people)

20 (12.3)

City (100 000 to about 1 000 000 people)

48 (29.6)

19

Large city with over 1 000 000 people

- (%)

Current views on schoolwide discipline prevention

Behavioral incidences
Participants were asked to rate the frequency of problem behaviors taking place in primary schools. A list of ten
behaviors was provided. Finally, a total behavioral Incidents score (frequencyof behavioral incidents) for each
respondent was obtained by calculating the average of the total sum of individual items. Results of the descriptive
analysis are to be found in Table 2. Overall, participants rated with low score these behavioral incidences: student
substance use (M=1.10) and physical abuse of teachers (M=1.21). Conversely, minor problem behaviors received
the highest scores: disruption during instruction (playing with objects, talking with others, not waiting his turn)
(M=3.68), physical conflicts between students (e.g., hitting, pushing, fights) (M=3.29) and verbal conflicts between
students (e.g., swearing, calling names, comments related to racism/sexual orientation) (M=3.26).

Table 2.
Subscales

N

Mean (SD)

Physical conflicts between students (e.g., hitting, pushing, fights)

162

3.15 (1.23)

Verbal conflicts between students (e.g., swearing, calling names,

162

3.12 (1.05)

162

2.58 (1.11)

162

1.90 (1.06)

comments related to racism/sexual orientation)
Psychological conflicts between children (e.g., exclusion of a
student from the team, spreading negative rumors)
Cyber bullying by using technological means (e.g., mobile phones,
computers, social media, etc.)
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Student tardiness (arriving late in school, coming late from break)

162

2.85 (1.25)

Student absenteeism (being absent from school)

162

2.12 (1.24)

Student substance use

155

1.06 (.42)

Showing disrespect to teachers and peers (e.g., talking back,

155

2.62 (1.24)

refusing to work, making negative comments)
Physical abuse of teachers

155

1.15 (.54)

Disruption during instruction (playing with objects, talking with

155

3.52 (1.37)

155

2.41 (.81)

others, not waiting his turn)
Frequency of Behavioral Incidents

Written school discipline
A written school discipline, is the schools’ established rules and regulations in written form, in order to ensure a
safe and secure school environment. A total quality of written school discipline policy score for each respondent
was obtained by calculating an average score of items 2-5. Further details of the scores can be found in Table 3.
The frequency of having a written school discipline was initially assessed. For the cases who reported to have a
written school discipline (72.2%), an overall mean score was calculated for each of the additional items. Further
details of the scores can be found in Table 3 below. Overall, participants indicated that the school discipline policy
was clear (M= 2.90), was consistently applied (M=3.83). Finally, for the total quality of written school discipline
policy score, out of a possible score of 5, indicating a higher perceived level of school discipline policy’s quality
and usability, the mean ± SD score was 2.89 ± 2.10.
Table 3.
Cyprus
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Yes

No

N (%)

N (%)

117 (72.2)

37 (22.8)

N

Mean (SD)

Is it comprehensive?

162

2.73 (2)

Is it clear?

162

2.90 (2.09)

Is it consistently applied?

162

3.83 (.98)

Is it widely publicized among administration team, staff and

162

2.62 (1.96)

162

2.89 (2.10)

Having a written school discipline policy
Subscales

families?
School discipline policy’s quality and usability

Effectiveness of existing discipline practices and policies
This section examined key stakeholders’ opinion on the effectiveness of existing practices and policies. An overall
mean score was calculated for each of the items. Further details of the scores can be found in Table 4. A total
Effectiveness of existing school discipline practices score (items 1, 3, 4) and school discipline policies (item 2) score
for each respondent was obtained by averaging each participants’ responses. Overall, the trend in scores
demonstrated that participants scored lower on school policies’ effectiveness to guide schools to reduce problem
behaviors in schools (M=1.86). Participants rated higher the effectiveness of school practices in reducing problem
behaviors (M=2.19), and supporting students with socio-emotional and behavioral needs (M=2.06). Finally, the
total scores for both policies’ and practices’ effectiveness were generally low (>2.50).

Table 4.
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Subscales

N

Mean (SD)

162

2.02 (1.05)

162

1.86 (1.08)

162

2.19 (1.03)

162

2.06 (1.05)

Effectiveness of existing school discipline practices

162

2.09 (.96)

Effectiveness of existing school discipline policies

162

1.86 (1.08)

School discipline programs have been in reducing problem behaviors in
your school?
Policy discipline guidelines have been in guiding schools to reduce
problem behaviors in schools?
School practices have been in reducing problem behaviors in your
school?
School practices have been in supporting students with socioemotional and behavioral needs?

Professional development training
The frequency of receiving training on school discipline programs was initially assessed. For the cases who
reported to receive training on school discipline programs, an estimate the number of in-service training hours
was assessed. Further details of the scores can be found in Table 5.

Table 5

Receiving training on school discipline programs

Yes N (%)

No N (%)

103 (63.6)

59 (36.4)

N

Range
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Estimated number of hours

103

1-1000

Current limitations on promoting positive learning environments
The last section of the questionnaire, assessed participants’ perceived risk factors for promoting positive learning
environments. An overall mean score was calculated for each of the items. A general-limitations score on
promoting positive learning environments score for each respondent was obtained by averaging each participants’
five responses. Further details of the scores can be found in Table 6. Overall, the trend in scores demonstrated
that the subscale items with the highest score was the lack of or inadequate supports within the school to help
specific students with socio-emotional and behavioral needs M=2.81). The general limitations score was close to
2.50 (M=2.64).
Table 6
Subscales
Lack of or inadequate number of personnel with expertise in

N

Mean (SD)

N

162

2.51 (1.48)

161

162

2.59 (1.49)

161

162

2.81 (1.55)

161

162

2.52 (1.40)

161

162

2.77 (1.48

161

162

2.64 (1.35)

161

schoolwide prevention (e.g., school counselors, school
psychologists)
Lack of or inadequate teacher training in preventative positivebased classroom practices
Lack of or inadequate supports within the school to help specific
students with socio-emotional and behavioral needs?
Likelihood of complaints from families

Lack of or inadequate time for collaboration among staff
Limitations total score
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Focus Group Interview Results
In this section, the research findings from the focus group discussion are presented. During the focus group
interview, seven educational stakeholders from various sections of the Ministry of Education (MOEC) shared their
views and experiences on the main priority school needs for promoting positive and preventative learning
environments, the existing practices for supporting schoolwide discipline prevention and positive learning
environments, as well as the important teacher training topics for promoting schoolwide prevention and stronger
socio-emotional supports. The group consisted of one primary school principal, two school inspectors, two school
psychologists, an officer from the “Observatory on School Violence” and a representative from the “Direct
Intervention Team”. Qualitative data were analyzed using thematic analysis. There were three (3) categories
identified with ten (12) codes, which you can see at the table below.

Table 7: Categories and codes of Focus group interview
Category

Code
Prevention

Main priority school needs for promoting positive and

Schoolwide framework in schools

preventative learning environments

Socio-emotional needs of students
Teachers feeling alone and disempowered
Role of the school’s social worker and/or
the school psychologist

Existing practices for supporting schoolwide discipline

Health Education

prevention and positive learning environments

Other initiatives (eg. DAPHNE programme)
Implementation of primary prevention
Direct Intervention Team

Important teacher training topics for promoting

Managing problematic behaviours and

schoolwide prevention and stronger socio-emotional

working on prevention

supports
Basic Education
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Leadership skills
Main priority school needs for promoting positive and preventative learning environments
A main priority school need in order to promote positive and preventative learning environments was mentioned
to be prevention. Interestingly, prevention was considered to be a vital element by all participants in order to
make a meaningful contribution to promoting positive and preventative learning environments. Prevention was
elaborated by many participants, providing specific examples of how they have implemented relevant projects or
their thoughts on the importance of it based on their experience with other initiatives. Additionally, special
emphasis was paid to the schoolwide preventative approaches, engaging all possible stakeholders (parents, school
staff etc.) to eventually create “a community of schools”. Discussions also raised the issue of “starting early” with
implementing preventative approaches in order to make the implementations of such initiatives to be as effective
as possible. “Starting early” with prevention was discussed to be of a major importance due to the fact that
participants thought that a culture should be established among students of pre-school first in order to have a
good basis to move on with further actions while students move on to higher education levels.
Participants when asked about explaining the need of prevention, they shared these views:

There has to be a common effort and everyone should be engaged in this attempt (prevention). The children are
not in school only to learn, but also to have fun and learn how to lead a healthy life.
(School Principal)

As an Observatory on School Violence, what we offered were two main projects for prevention… Our target was to
mainly support the children through several issues and help them develop their skills more… Empathy,
communication skills… It is important for the prevention programmes to operate properly to follow a schoolwide
approach, not only target a certain group, however work with teachers and include the family in order to be as
effective as possible and offer a systemic process followed by all the school’s stakeholders.
(Officer from the Observatory on School Violence)
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The issue of prevention does not only concern projects/programmes, it covers a wide range of subjects and it is not
only us as a service that had programmes that either worked or did not work, either they were evaluated or not,
but prevention has to be born out of many aspects… I feel that prevention has a lot to do with educators and the
school climate and help them prevent some issues before the reach us – the services to support them.
(School Psychologist 1)

I would like to add that I agree on what was mentioned that it is very important for prevention to start while the
children are in pre-school and identify the social and emotional difficulties first and then their learning difficulties…
It is very important to support children and the newly established families to learn how to manage their
behavariour, because we have children coming to school without being aware of the boundaries…
(School Psychologist 2)

Moreover, the issue of working towards implementing schoolwide prevention (aka Tier 1) was emphasised in
order to pay attention to the need of establishing a framework in schools. A framework consists of all the actions
and principles that a school (all stakeholders included) will agree to implement in order to address all situations
that may arise according to the principles and actions set in the framework. In addition, it became evident that
establishing a common framework (with discipline rules etc.) is a pre-requisite in order to handle discipline issues,
giving clear guidelines and support to schools. Specifically, the value of establishing a common vision and a
common way of handling all cases and incidents among school teachers is of a high importance, as well as setting
tangible targets to coordinate all teachers’ attempts towards one direction and goal. The goal would ultimately
be the successful handling of discipline incidents within the school unit by every school staff.

In the end, we see that prevention can work without even considering that we targeted prevention, but only
focusing on a healthy school life, can make it work.
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(School Psychologist 1)

I would like to add something on the discipline rules of schools, social behaviours have to be taught, we lack the
existence of a schoolwide preventative framework in schools. The way that our teachers will be trained, the way
they will implement, the revised school discipline rules and the pedagogical means offered to the teacher.
(School Principal)

It is for this reason that I will once again bring in the “Positive Behaviour Supports Systeym”, which I strongly believe
in, as each student comes from a different background and we can take nothing for granted, so if we expect a
behavior from a student, we need to show clearly what is expected.
(School Principal)
I, as an educator, always missed having a common framework, language, terminology and not only within the
school unit, but on a pan-Cyprian level. When I studied the ‘Positive Behaviour Support System’ (another initiative
implemented in Cyprus), I liked it.
(School Inspector 2)

The Positive Behaviour Support project, if we can mention that, was something that had the exact specifications
that are needed in order to work effectively on a project that has been evaluated widely and I think the results
were positive, the main difficulty is that we do not have a lot of people that are willing to participate. A difficulty
that we mentioned before was that they (the teachers) can hardly find a motivation.
(School psychologist 2)
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While discussing on the necessity of having a common framework in order to establish common rules to handle
discipline issues and address all cases using a protocol, the socio-emotional needs of students arose. Specifically,
the socio-emotional needs of students were brought up by many participants. In general, all participants agreed
that the emphasis in schools is mostly put on the learning goals, rather than targeting the holistic development of
students, which results in taking into account other aspects of students, such as their personal development and
the management of their emotions. The participants stressed that no sufficient support is offered to teachers in
order to handle all the cases they come in contact with every day. Among those, the participants mentioned there
is a lack of structure, protocols and support for handling those cases.
I just want to add something on what was already mentioned. Despite the fact that our curriculum goals concern
the emotional needs, I consider that there is too much emphasis on the learning goals, resulting to not helping kids
address the problems there are. We take it for granted that kids coming from primary school can obey to rules and
have social and emotional skills. To adjust smoothly to the social framework. But because we have shortages
coming from the family, that society and officials do not cater for. We come as a school to “cover” those socioemotional shortages that there are, by paying emphasis on the learning sector and leaving those “gaps.
(Officer from the “Observatory on School Violence)

Clearer guidelines should be provided to teachers on how to teach, how to implement prevention, how to
encourage positive behaviours. When we have that many shortages (related to managing social behaviours), how
can we embrace the students as a school in order to cover the shortages and their needs and not just impose some
discipline measures? This is something that is still pending (to be provided to them)
(Officer from Direct Intervention Team)

… Teachers feel that there is a lack of structure and support offered to them, they consider that the cases of
students coming from dysfunctional backgrounds are increasing, as well as cases of students experiencing
emotional and behavioural problems…. However, they don’t have the means to handle them…
(School Psychologist 1)
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…On the socio-emotional aspect, I will elaborate on the issues that we lately see to affect us more and I can
understand that teachers and parents have an opposition or a hesitation when we have to deal with (students’)
grief, in schools that we have implemented some interventions on grief, we realised that we were benefited a lot,
as well as parents and educators, because it is one of the things that has impact on all of and we have to more
ready, but sometimes teachers panic. When they hear about grief, it is like they have never lived something similar
before themselves. Up to a point, there are sectors we need to cover preventatively.
(School Psychologist 2)
Going a step further, participants expanded on the level of support that teachers might receive when they are
called to handle challenging cases of problem behaviors at school. All the participants supported that teachers
feel disempowered and alone, as there is no certain policy established to provide them with concrete guidelines
on actions they should undertake when addressing behavioural issues and they also felt that they do not have
something systematic to implement.
I think that it is very important from the beginning of a school year for every school to develop its own policies,
which are communicated with the families and the rules of the school become clear, by asking for “punishments”
in order for teachers to feel that they are equipped with something… From what I understand, many teachers feel
alone and disempowered… There is no clear policy and something that is being implemented systematically… They
feel that every difficulty they encounter is their problem… So, that’s a basic part, the policy… In order to have clear
consequences, clear ways of managing students’ behavior and those to be communicated and agreed with parents.
(Officer from the “Observatory on School Violence)

That is the reason why I insist on education and training, some services might take this for granted, but for ours
this might not be the case. We need to clarify to each individual’s mind that there is a structure, there is help, we
follow this process, because the clear structure within a school unit, it is what is makes teachers and students feel
safe, to know that there are boundaries within which they can move. Going out of those boundaries, people get
scared.
(School Principal)
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While the conversation evolved, the participants mentioned that the role of the school’s social worker and/or the
school psychologist is essential for a school to run smoothly. Both the d school psychologists that work with
teachers closely mentioned that there is a need for a person to be present in the schools on a full-time basis for the
teachers to consult or even get assigned with the cases that teachers should not cope with.

It would be ideal if there was a school counsellor based in each primary school… If a school counseling professional
is part of the schools staff, it would be possible for teachers to go and consult on more “challenging” situations.
(School Principal)

I would like to focus again on the matter of school social worker that is a very serious part, the problems that arose
from the Direct Intervention Team’s actions… they were problems of secondary and primary level of prevention…
problems of getting into the family (meaning to reach the family) to intervene to change the situation…
(School Inspector 2)

Another provision might contribute, such as the school social worker, who can have an active role in filling in the
gap between the school and the family, because within the framework of our programmes, we do multiple
meetings, we invite parents at school, we can see who is truly interested etc. There are parents that are harder to
reach, they are those who need it more… Or we can have another issue, whether school psychology or the School
Psychology Service can reach a child and provide support…
(Officer from the Observatory on School Violence)
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We as a service, despite the fact that we serve around 20 schools, unfortunately there are many times that we
cannot intervene in many cases…
(School Psychologist 2)

Existing practices for supporting schoolwide discipline prevention and positive learning environments
The discussion also included the relevance of existing practices in schools, either implemented by MOEC, NGOs or
other relevant organizations, to support schoolwide discipline prevention and positive learning environments. The
participants stated that despite the fact that there are a lot of initiatives being implemented, they can only see
minimum impact in schools, due to the fact that the initiatives are not implemented schoolwide and
systematically. Health Education was brought up two times in the conversation, as an existing practice in order to
promote discipline prevention. The participants consider that Health Education provides the necessary material
that teachers need in order to manage social behaviours in the school.

I consider that there is some material in the Health Education Curriculum, however I believe that educators do not
give the needed emphasis on developing social skills and move further… When there are no biological issues, the
school can cope with pretty much everything… I think there is still a lot to do, not only with preventing cases, but
setting targets that arise through the Health Education Curriculum… This process should take 5-6 years and take
into consideration the developmental stages of students and to strive for progress
(Direct Intervention Team Officer)

Some other practices that are present in the educational system of Cyprus are the ones of the European
Commission (eg. DAPNHE Funding Programme). The participants sustained that such programmes, if implemented
properly and the necessary support is offered, they can have a higher level of impact and be more effective within
the framework of the school unit. While elaborating on the support provided, all the participants agreed that the
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implementation of such programmes is very short, sometimes not very well connected to the aims of the schools
and does not have a continuity.

…Some of the programmes we (as a service) implement for example, such as DAPHNE, when implemented properly
by teachers and we also support them, I consider that they have even better results… Better results due to the fact
that they collaborate with an external collaborator… if the programmes have a longer duration, then you can
observe a difference on students’ behavior…
(School Psychologist 1)
From my experience, all of us, myself included, we take ourselves out of this, it is what concerns me, that we all
have the need to change and improve. If we manage to do this in a systematic way, to organise a programme in a
school for 5 days or any other programme, e.g. DAPHNE, Observatory on School Violence. But then we leave and
it’s over, nothing happens after that. We have to do something to change the whole philosophy, the culture of the
school, the school unit.
(School Inspector 1)

Going a step further with discussing about the existing practices, one practice that made a great impression on
the participants, especially those who held or are still holding an active teaching position, was the Implementation
of the ‘ProTheSi’ project (Greek definition of SWPBS) that concerned the implementation of primary prevention
within the framework of another funded initiative. Interestingly, the comments of all participants were directed
towards describing the main principles of the universal level of prevention, targeting the development of a
common vision and knowledge within a school, handling discipline issues employing a central approach and aiming
at promoting the spirit of collaboration among teachers. In addition, participants were very clear about the fact
that everything needs to be placed in a common framework, together with supporting the socio-emotional and
behavioral needs of all students in the school.
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…For this reason, I will come back to the Positive Behavior Support system (Greek ProTheSi), what I liked was that
(I strongly believe this as well) every child comes from a difference background and nothing is taken for granted…
so if we request to see a behavior, the children need to know exactly what is expected from them.

(School Principal)
…The PBS system has the exact same “principles”, which need to be employed in order for a programme to be
effective…
(School Psychologist 1)
I, as an educator, always missed having a common framework, language, terminology and not only within the
school unit, but on a pan-Cyprian level. When I studied the ‘Positive Behaviour Support System’ (another initiative
implemented in Cyprus), I liked it.
(School Inspector 2)

The other initiatives that were mentioned were all directed by the Ministry of Education and Culture Cyprus.
Specifically, the work of the ‘Direct Intervention Team’ was analysed, which is a department of the Ministry of
Education, as well as the ‘DRASE’ initiative, which mainly supports schools with high level of vulnerable student
groups that may be in risk of marginalisation. The experience of participants with these services is expressed as
positive, however it was stressed that on a long term basis, they would need something more effective and
systematic, as they cannot cover the whole range of schools in Cyprus.

It’s a system where everyone has a place, we all had an excellent experience with the people that we sought help
from the Direct Intervention Group… The schools (meaning the school population) are desperate and the Direct
Intervention Group always comes for help and changes a lot of things… It surely depends on how one perceives
management of behavior and prevention… School psychology is important, however it is a system that cannot
provide all the solutions on its own…
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(School Inspector 2)
… The initiative of ‘DRASE’ was evaluated and the results were not so positive I think, based on the resources used…
(School Psychologist 1)
I was a School Principal for 9 years and on my 7th year of service, I felt the need to contact the Direct Intervention
Team and the Observatory on School Violence, when I truly felt that I had problems and did not know how to
address them.
(School Inspector 1)

Overall, the participants sustained that the ‘Positive Behaviour Support’ system’s practices support school
teachers in managing social behavious and enable them to prevent cases of problematic behaviours. Specifically,
there were clear statements on the need of establishing a common school framework, with a mutual attempt in
providing feedback to behaviors systematically, using a common way of providing support, while collaborating
with teachers. In general, it was stressed that schools should implement the primary level of prevention and then
call the experts for support, as the level of targeted support they could offer would be beneficial only to a certain
number of students.

Important teacher training topics for promoting schoolwide prevention and stronger socio-emotional supports

The focus group discussion also revealed the need to provide training topics in order to promote schoolwide
prevention and stronger socio-emotional support to students. Specifically, the participants expressed their strong
need in providing opportunities of education and training to teachers in order to make them feel safe and
supported. Moreover, they added that in this way, students will also feel safe by having a framework with clear
expectations and boundaries. Among the training needs mentioned, the issue of managing problematic
behaviours and working on prevention were brought up quite often.
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…Teachers lack the skills of managing problematic behaviours and working towards prevention… To diagnose
whether a student will demonstrate some weaknesses in the future… I personally consider this as a great issue that
should change our philosophy… But if you ask them (the teachers), they will tell you they know how to manage
different situations
(School Inspector 1)
My personal opinion, and I think that is supported by teachers, is that most teachers are conscientious in this part…
Probably teachers are not informed (meaning trained) and do not have the ability to handle socioemotional / social
problems of students and need support. So, they need training on leadership…
(School Inspector 2)

The participants also elaborated on the need of providing “basic education” to teachers in order to learn how to
set up some routines in the classroom, managing different situations, gain the ability to set measurable targets in
order to be capable of responding to the socio-emotional needs of students.

… They (the teachers) should have training on the subjects of psychology, classroom management…
(Officer from the Observatory on School Violence)

… Basic education, because that is the one that will give all the necessary qualifications for the early identification
of problems. In this way, the teachers will be able to state whether something severe goes on or not and it is
something that can be dealt within the framework of the school unit…
(School Psychologist 1)
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Participants also added that teachers have a difficulty in performing self-reflection. Specifically, it was reported
that teachers have a low motivation on getting involved in initiatives at school and in general, they have an
opposition towards changing. The participants also posed the argument that the teachers feel that they know the
majority of information available by the relevant authorities (eg. Cyprus Pedagogical Institute, MOEC), however
that is not the case according to the participants of the focus group discussion, as they sustained there is just no
will to change things, as they are today.

…They (the teachers) do not possess self-awareness and they face a difficulty in reflection in order to create an
action plan and then re-design it to improve a situation… When attending a conference teachers do not accept
new things because they consider they know them already, so there is no will to change, for me that is the greatest
problem.
(School Inspector 1)

…If I see this as a problem of the system, the system’s harmony, then I will be able (to support the teachers) with
different actions on training (and staff professional development) on issues of parental involvement, leadership
issues for the school units to make decisions, to train the staff in an appropriate manner on a systematic basis… to
be able to address the existing problems through a multiple-leveled approach…
(School Inspector 2)

The issue of leadership skills was also a significant issue to be discussed, as participants claimed that managing
parents is also a situation that needs to be addressed every day and teachers must know how to approach them.
In addition, the participants expressed the view that leadership might be a misunderstood term among teachers
and developing such skills would be vital for the effective management of problematic behaviours.
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…Training teachers specifically on how to communicate with parents, the way of approaching them could be
pivotal… The school cannot cover all students’ needs on its own and when parents are not close, it can be
challenging for students… Teachers need to be trained on how to collaborate, communicate, bring parents on their
side for the greater good…
(School Psychologist 1)

…Maybe the schools should ask for this training through the Professional Learning Programme in various ways and
implement (elements) while being supervised… I would recommend to invest on training teachers on leadership,
to change the perceptions around these issues, that is on how a Head Teacher would organise teachers by changing
his/her perception on some things first… The basic things on how to manage discipline issues in schools in order
for future projects to start on a good basis…
(School Psychologist 2)
Main Conclusions
Overall, the main existing needs of Cyprus were brought up during the field research (focus group discussion) and
were mentioned to be the school needs for promoting positive and preventative learning environments and
particularly on issues of prevention, the socio-emotional needs of students, teacher support and the need of a
school social worker or a school psychologist to be present in a school on a full-time basis. Specifically, prevention
is considered to be a vital element in order to make a meaningful contribution towards promoting positive and
preventative learning environments. In addition, it was argued that too much emphasis is paid on the learning
goals, rather than helping students cope with their other needs, such as their socio-emotional needs. The view of
teachers feeling disempowered and alone was also expressed, as there is no certain policy established for them
to cope with behavioural incidents and they feel that they have nothing systematic to implement. The existing
practices to support teachers in schoolwide discipline prevention and positive learning environments focused on
the Health Education curriculum, which provides teachers with 4 units on social skills and in general, that subject
is mainly employed to cover this kind of students’ needs. DAPHNE and other related projects were also sustained
to contribute in yielding a change, however that change was considered to be minimal, as the projects did not
have a continuity. Other initiatives of the MOEC were also brought up, such as ‘DRASE’ and the ‘Direct Intervention
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Team’s’ actions. Interestingly, the participants were aware of the ‘Positive Behaviour Support’ system and were
very fond of it, as they stated that it incorporates all the necessary elements for a meaningful, effective and long
lasting intervention that will result in handling discipline under a pre-established framework, making all
stakeholders feel safe. With regards to the teacher training topics for promoting schoolwide prevention and
stronger socio-emotional support, the lack of ‘basic education’ was stressed among participants, as they felt that
teachers are not aware of setting up routines in the classroom, managing various situations and do not possess
the ability of setting measurable targets. In addition, the need of training teachers on managing problematic
behaviours and preventing future problematic behaviours arose, emphasizing on classroom management and
knowledge on psychology issues. Lastly, the need of providing training on leadership skills was supported by the
participants in order to handle discipline issues centrally and effectively, resulting in a positive school climate.

Drawing from the conclusions of the desk research (D1.1 Literature Review), some large scale research studies
from the United States suggest a profound positive impact of SWPBIS on student outcomes and particularly, that
SWPBIS can provide positive outcomes related to students’ behavior and academic achievement (Pas, et al., 2019).
In addition, a SWPBIS implementation with high fidelity was linked to a reduction of disciplinary incidents and
school suspensions (Gage, et al., 2018a, 2018b). Significant impact on the school suspensions was also evident in
studies for Students with Disabilities (Gage, et al. 2019). In general, it was confirmed that a SWPBIS
Implementation in Tier 1 with high fidelity was associated with the reduction of out-of-school suspensions
(Noltemeyer, et al., 2019). Additionally, school administrator support, effective teaming, and use of data for
decision making were found as the most important factors for implementation and sustainability (McIntosh, et
al., 2014). For a sustainable implementation to take place, the demographic factors played a key role, such as the
school grade level (elementary schools) and the speed of implementation reduced by 1 year, whereas the ideal
duration should be between 3 – 5 years.
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Appendix 2
Needs-Assessment Analysis and Action Planning for GREECE
PART A: Needs-Assessment Analysis (questionnaires and focus group interview)
1. Need-Assessment Methodology
The questionnaire was created in an electronic form and was sent with an official e-mail from the Director of the
Perfecture to all the primary school directors of the Educational Perfecture of Thessaloniki (approximately 500).
For the focus group interview we invited 4 primary school directors and 3 school counselors from the Educational
Perfecture of Thessaloniki.
2. Needs-Assessment Results
2.1 Survey Results
The main findings from the open-ended question focused on three arguments: (a) support the teacher when
dealing with behavior problems, (b) promote teacher-family cooperation, (c) allow for the teacher to inflict
consequences on children with problem behaviors. Indicative quotes can be found in the detailed report (D1.2
focus group) about the focus group.
2.1.1 Short description of response rate and sample demographics
500 questionnaires in an electronic form were send to the school directors of the Educational Perfecture of
Thessaloniki. 161 questionnaires were completed (32,2%).
2.1.1

Current views on schoolwide discipline prevention

2.1.1.1 Behavioral incidences (include Table 2)
An overall mean score for the sample was calculated for each item. Further details of the scores can be found in
Table 2. Overall, the trend in scores demonstrated that the subscale items with the lowest scores was the “student
substance use” item. Item with the highest scores was the “physical conflict between students” item.
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Table 1
Demographic characteristics for key stakeholders (N= 100)
Variable

n (%)

Gender
Female

56 (34.8%)

Male

105 (65.2%)

Age (years)
Median
54 (range 32-60)
Professional background
School principal of primary school
Inspector of primary school
Other

151 (93.8%)
10 (6.2%)
- (%)

Years of experience in this current job
<1 Year

8 (5%)

1-2 Years

25 (15.5%)

2-5 Years

21 (13%)

5-10 Years

53 (32.9%)

>10 Years

54 (33.5%)

Work experience in Education
Median
30 (range 11-37)
Level of formal education
Bachelor degree

4 (2.5%)
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Master’s degree

80 (49.7%)

Doctoral degree

21 (13%)

Other

56 (34.8%)

School community
Village, or rural area (fewer than 3 000 people)

43 (26.9%)

Small town (3 000 to about 15 000 people)

29 (18.1%)

Town (15 000 to about 100 000 people)

52 (32.5%)

City (100 000 to about 1 000 000 people)

16 (9.9%)

Large city with over 1 000 000 people

20 (12.4%)

Missing values: e.g. gender, n = 1; age, n = 9 etc….

Table 2
Descriptive Statistics on Behavioral Incidents
Subscales

N

Mean (SD)

Physical conflicts between students (e.g., hitting, pushing, fights)

161

2.96 (.99)

Verbal conflicts between students (e.g., swearing, calling names, comments

161

2.81 (1.04)

161

2.19 (.96)

161

1.25 (.57)

Student tardiness (arriving late in school, coming late from break)

161

2.28 (.95)

Student absenteeism (being absent from school)

161

1.53 (.81)

related to racism/sexual orientation)
Psychological conflicts between children (e.g., exclusion of a student from the
team, spreading negative rumors)
Cyber bullying by using technological means (e.g., mobile phones, computers,
social media, etc.)
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Student substance use

161

1.01 (.07)

Showing disrespect to teachers and peers (e.g., talking back, refusing to work,

161

1.73(.92)

Physical abuse of teachers

161

1.36 (.75)

Disruption during instruction (playing with objects, talking with others, not

161

2.63 (1.1)

161

1.97 (.54)

making negative comments)

waiting his turn)
Severity of Behavioral Incidents
Response range 1–5.

2.1.1.2 Written school discipline (include Table 3)

The frequency of having a written school discipline was initially assessed. For the cases who reported to have a
written school discipline, an overall mean score was calculated for each of the additional items. Further details of
the scores can be found in Table 3. Overall, the trend in scores demonstrated that the subscale items with the
lowest score was the “is it consistently applied” item. Items with the highest scores was the “widely publicized
among….” Item.

Table 3
Descriptive Statistics on Written school discipline
Yes

No

N (%)

N (%)
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Having a written school discipline policy

84 (52.2%)

69 (42.9%)

Subscales

N

Mean (SD)

Is it comprehensive?

84

3.63 (1.01)

Is it clear?

84

3.75 (.90)

Is it consistently applied?

84

3.61 (1.06)

Is it widely publicized among administration team, staff and families?

84

4.01 (1.13)

School discipline policy’s quality and usability

84

3.75 (.86)

Response range for subscales 1–5.

2.1.1.3 Effectiveness of existing discipline practices and policies (include Table 4)
An overall mean score was calculated for each of the items. Further details of the scores can be found in Table 4.
Overall, the trend in scores demonstrated that the subscale items with the lowest scores was the “school discipline
programs have been in reducing problem behaviors in your school” item. Items with the highest scores was the
“school practices have been in supporting students with socio-emotional and behavioral needs” item.

Table 4
Descriptive Statistics on the Effectiveness of existing school discipline practices and policies
Subscales
School discipline programs have been in reducing problem behaviors in

N

Mean (SD)

161

2.70 (1.14)

your school?
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Policy discipline guidelines have been in guiding schools to reduce

161

3.15 (1.17)

problem behaviors in schools?
School practices have been in reducing problem behaviors in your

161

2.83 (.91)

161

3.30 (.92)

Effectiveness of existing school discipline practices

161

2.92 (1)

Effectiveness of existing school discipline policies

161

3.06 (.80)

school?
School practices have been in supporting students with socio- emotional
and behavioral needs?

Response range for subscales 1–5.

2.1.1.4 Professional development training (include Table 5)
The frequency of receiving training on school discipline programs was initially assessed. For the cases who
reported to receive training on school discipline programs, an estimate the number of in-service training hours
was assessed. Further details of the scores can be found in Table 5.

Table 5
Descriptive statistics on professional development training

Receiving training on school discipline programs

Yes

No

N (%)

N (%)

99 (61.5%)

61 (37.9%)

N

Mean (SD)
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Estimated number of hours

87

92.57
(168.05)

2.1.2

Current limitations on promoting positive learning environments (include Table 6)

An overall mean score was calculated for each of the items. Further details of the scores can be found in
Table 6. Overall, the trend in scores demonstrated that the subscale items with the lowest score was the
”likelihood of complaints from families” item. Item with the highest score was the “lack of or inadequate
number of personel…” item.
Table 6
Descriptive Statistics on Current limitations on promoting positive learning environments
Subscales

N

Mean (SD)

161

3.59 (.74)

161

3.58 (.66)

161

3.48 (.75)

Likelihood of complaints from families

161

2.27 (.88)

Lack of or inadequate time for collaboration among staff

161

3.43 (.71)

Limitations total score

161

3.27 (.54)

Lack of or inadequate number of personnel with expertise in schoolwide
prevention (e.g., school counselors, school psychologists)
Lack of or inadequate teacher training in preventative positive-based
classroom practices
Lack of or inadequate supports within the school to help specific students
with socio-emotional and behavioral needs?

Response range for subscales 1–4.
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2.2 Focus Group Interview Results
[Report 2-3 thematic categories identified in the focus group interview based on these parameters (refer the reader
to D1.2b for a more detailed description]
2.2.1 Main priority school needs for promoting positive and preventative learning environments According to
the findings of the Focus Group Interview the most pressing need, which must be accomplished at schools
in order to promote the socio-emotional and behavioral needs of students is to create an institutional
framework in the school unit related to social-emotional behavioral problems. More specifically, the main
problem of schools is their disability to self-regulate and confront their own problematic/crucial issues. The
lack of an official regulation, the absence of a context and a policy, which includes practices, techniques,
strategies for recognizing, confronting and preventing behavioral issues leads teachers in the school unit to
confuse when a negative behavior appears. They used to ignore issues about positive behavior support and
discuss about them at the time of the problem is exploded.
In addition, the lack of commons rules and generally the tendency of not to discuss issues about management
negative behaviors leads to misunderstandings between school staff and between teachers and parents at the
crucial time. So, there is an imperative need to construct an official institutional framework for promoting positive
and preventative learning environments.
Another issue that should be regulated is the school - family cooperation. Results from the focus group interview
indicated that parents sometimes deny recognizing that their children express behavior problems and
consequently they need socio-emotional support. On the other side school network lacks a policy or a framework,
which guide teachers to discuss with parents with an effective way and jointly confront the problem. School family cooperation should be enhanced in order to be created a family - schoolwide culture related to positive
behavior support. In this context parent should be informed about the school regulation function and the general
institutional framework for promoting positive behavior support. Especially at the age of kindergarten entry child
and his/her parents must be educated and realize that schools -from kindergarten to secondary education- is
conditioned by rules and function according them. So, it is crucial to be established a continuity between the
educational levels in issues related to positive behavior support.
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In addition, it is essential teachers to be trained and educated in issues about negative behaviors and wellequipped in a supportive context. Finally, commitments must be guaranteed between teachers and families for
class meetings and discussions about behavior support, especially with parents of “at risk” children.
2.2.2 Existing practices for supporting schoolwide discipline prevention and positive learning environments
Participants noticed several practices that are applied at schools for supporting schoolwide discipline prevention
and positive learning environments. Firstly, a participant said that at the begging of the school year the teachers’
association of the school unit organize an event for stuff teachers and parents, where they inform parents about
how they confront negative behaviors. They also present school’s unofficial regulation, they discuss how to
manage and prevent together a child’s negative behavior and teachers ask parents for an expected cooperation
through the school year. Additional, participant noticed that both teachers and parents commit to organize weekly
meetings through the school year.
Another participant described a room that is used as pressure valve children’s’ negative behavior. Access to this
safe-equipped room have all the children, that want to externalize a behavior and not only the children that used
to express negative behaviors. All children at the room are supervised by the teacher and a psychologist. When a
delinquent behavior is noticed teacher and specialist intervene to control or prevent a negative behavior.
Another issue, that discussed was the collaboration and the continuity through the educational levels. Specifically,
in the majority of Greek schools, primary teachers cooperate with kindergarten teachers, discuss and recognize
children that they used to express negative behaviors before child attend the primary school. Although, primary
teachers are already informed about the children that need positive behavior support, most of them shows an
inaction to prevent these expected negative behaviors. The preventive measures, that they used to apply to
temporary avoid such behaviors are: a) to share children with negative behaviors in separated classes, b) to
reinforce the supervision of these children at school, c) to prohibit children using materials (e.g. balls) that may
provoke conflicts between children, d) to discuss with the child or/and the parents about his/her behavior without
any other fundamental prevention.
Additional, participants agreed that the biggest barriers to promote PBS are: 1) the small outdoor space
(courtyard) at schools with a great number of children, 2) the lack of knowledge and spatialization in school stuff,
3) sometimes teachers’ associationς lacks coherence which resulted in teachers’ isolation. This reality leads
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teacher to find solutions for any negative or problematic behavior by him/herself. 4) There isn’t any common
practice or guidelines for schools and families to jointly prevent or deal with a negative behavior. For example, it
is a usual practice for children to play violent digital games at home and transfer these violent behaviors especially
when they are at school. Families don’t collaborate with educators so as confront this negative influence in
children’s behavior.
2.2.3 Important teacher training topics for promoting schoolwide prevention and stronger socio- emotional
supports
Three topics in teachers’ training are considered the most important for promoting PBS according to the Focus
Group Interview. First, an educator must be trained on how to work cooperatively with children. A teacher should
be aware of the beneficial team-work and collaborative practices and applicate them in the class constantly.
Within context children will experience positive interactions and behaviors.
Second, teachers should be trained on the “pedagogical management of behaviors”. According to participants it
is essential for teachers to be educated on how to prevent or how to confront a negative behavior in the class in
a pedagogical manner. For example, teacher should implement a pedagogical practice in case of a negative
behavior and not punish the child.
Thirdly, educators should be trained on how to promote the social & emotional involvement of students at school.

3. Main Conclusions
[Describe main conclusions on the existing needs of your context based on the above findings as well as the
literature review conducted in D1.1 (see last question) (1 page)]
Conclusions of the Focus Group Interview are summarized in three levels. First, an official concrete policy related
to issues about school discipline prevention practices and student socio-emotional support should be established.
According to participants it is crucial the institutional framework to be reformed and enriched with parameters,
which support teachers, children and families in issues related to discipline practices and socio-emotional support.
The existing regulation consider to be either indiscernible or dysfunctional, resulting teachers to apply an unofficial
institutional framework for promoting positive and preventative learning environments.
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In this policy context, it should be included parameters related to internal function of the school unit especially
for the management of negative behaviors and promote socio-emotional support.
In the third level, long-lasting and intensive training teachers should be conducted. Within context teachers’
training and collaboration with experts, like phycologists and case managers, would be constructive.
Finally, teachers, children and families should adopt positive attitudes for promoting positive behaviors,
interactions and socio-emotional support in order to be created a related culture at school.

PART A: Needs-Assessment Analysis (questionnaires and focus group interview)
1. Need-Assessment Methodology
Describe in one paragraph (8-10 lines) the steps you took to conduct a needs assessment in your local context.
Refer to the scope and administration process based on the two tools (interview, questionnaire) as well as the
recruitment efforts with your participants in each case.
2. Needs-Assessment Results
1.1 Survey Results (Report main survey results using the parameters below. For the last open- ended question,
you may report it under each of the following sub-headings including some participants’ quotes.)
2.1.1. Short description of response rate and sample demographics (include Table 1)
2.1.2. Current views on schoolwide discipline prevention
2.1.2.1. Behavioral incidences (include Table 2)
2.1.2.2. Written school discipline (include Table 3)
2.1.2.3. Effectiveness of existing discipline practices and policies (include Table 4)
2.1.2.4. Professional development training (include Table 5)
2.1.3

Current limitations on promoting positive learning environments (include Table 6)
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2.2 Focus Group Interview Results (Report 2-3 thematic categories identified in the focus group
interview based on these parameters (refer the reader to D1.2b for a more detailed description)
2.2.1

Main priority school needs for promoting positive and preventative learning environments

2.2.2

Existing practices for supporting schoolwide discipline prevention and positive learning
environments

2.2.3

Important teacher training topics for promoting schoolwide prevention and stronger socioemotional supports

3. Main Conclusions
Describe main conclusions on the existing needs of your context based on the above findings as well as the
literature review conducted in D1.1 (see last question) (1 page)
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Appendix 3
Needs-Assessment Analysis and Action Planning for ROMANIA

PART A: Needs-Assessment Analysis (questionnaires and focus group interview)
4. Need-Assessment Methodology
Describe in one paragraph (8-10 lines) the steps you took to conduct a needs assessment in your local context.
Refer to the scope and administration process based on the two tools (interview, questionnaire) as well as the
recruitment efforts with your participants in each case.
The assessment exercise was jointly prepared and organized by UPIT and ISJ Argeș. While the assessment tools
(questionnaire and interview guide) were translated and multiplied, we elaborated a first draft of the participants
lists (one for participants in the questionnaire administration and the other for the Focus Group participants). We
refined the lists in order to fit better the assessment features & needs and to increase our chances to (i) obtain
relevant answers/contributions and (ii) collect back questionnaires as complete as possible. ISJ Argeș organized
several meetings with potential respondents (due to the large number of questionnaires that we intended to apply
– over 100, it was not possible to inform/discuss with all potential respondents at once). After finishing this stage
in which potential respondents have been contacted (153 in total), ISJ administrated the questionnaire and
collected 114 filled in pieces. For the Focus Group, from an initial list of 10 potential stakeholders, we narrowed it
to 5 who in the end effectively took part in discussions and debates. The Focus Group was organized by ISJ at its
premises.
5. Needs-Assessment Results
2.2 Survey Results
2.1.1 Short description of response rate and sample demographics
In total, 114 questionnaires were sent to key stakeholders to invite them to take part in the study. We received 114
responses, which gave us a response rate of 100%. Further details of the demographic characteristics can be found
in Table 1.
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2.2.4

Current views on schoolwide discipline prevention

2.2.4.1 Behavioral incidences
An overall mean score for the sample was calculated for each item. Further details of the scores can be found in
Table 2. Overall, the trend in scores demonstrated that the subscale items with the lowest scores were “Student
substance use” and “Physical abuse of teachers”. Items with the highest scores were “Verbal conflicts between
students (e.g., swearing, calling names, comments related to racism/sexual orientation)” and “Physical conflicts
between students (e.g., hitting, pushing, fights)”. However, one may notice that the scores per items were all
smaller than 3, which proves a relatively safe/clean school environment.
Finally, a total behavioral Incidents score (severity of behavioral incidents) for each respondent was obtained by
summing the scores of individual items. Out of a possible score of 5, indicating a higher perceived level of
behavioral incidents frequency, the mean ± SD score was 3.6 ± 0.8.

Table 2
Descriptive Statistics on Behavioral Incidents
Subscales

N

Mean (SD)

Physical conflicts between students (e.g., hitting, pushing, fights)

104

2.22 (0.93)

Verbal conflicts between students (e.g., swearing, calling names,

104

2.75 (0.98)

Psychological conflicts between children (e.g., exclusion of a student from 104

1.89 (0.95)

comments related to racism/sexual orientation)

the team, spreading negative rumors)
Cyber bullying by using technological means (e.g., mobile phones,

104

1.67 (0.82)

computers, social media, etc.)
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Student tardiness (arriving late in school, coming late from break)

104

1.97 (0.98)

Student absenteeism (being absent from school)

103

2.01 (0.88)

Student substance use

103

1.08 (0.3)

Showing disrespect to teachers and peers (e.g., talking back, refusing to 104

2.01 (1.04)

work, making negative comments)
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Table 1
Demographic characteristics for key stakeholders (N= 114)
Variable

n (%)

Gender
Female

75 (65.79)

Male

39 (34.21)

Age (years)
Median
46.42 (range 29-71)
Professional background
School principal of primary school

24 (21.05)

Inspector of primary school

10 (8.77)

Other

80 (70.17)

Years of experience in this current job
<1 Year

1 (0.98)

1-2 Years

5 (49.01)

2-5 Years

25 (24.50)

5-10 Years

20 (19.60)

>10 Years

51 (50)

Work experience in Education
Median
5 (range X-X)
Level of formal education
Bachelor degree

44 (39.63)

Master’s degree

65 (58.55)

Doctoral degree

1 (0.90)
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Other

1 (0.90)

School community
Village, or rural area (fewer than 3 000 people)

64 (56.14)

Small town (3 000 to about 15 000 people)

7 (61.40)

Town (15 000 to about 100 000 people)

9 (7.89)

City (100 000 to about 1 000 000 people)

34 (29.82)

Large city with over 1 000 000 people

0 (0)

Missing values: Years of experience in this current job, n = 12; Level of formal education, n = 3
Physical abuse of teachers

102

Disruption during instruction (playing with objects, talking with others,104

1.09 (0.35)
2.14 (1.1)

not waiting his turn)
Severity of Behavioral Incidents

104

3.6 (0.8)

Response range 1–5.

2.2.4.2 Written school discipline
The frequency of having a written school discipline was initially assessed. For the cases who reported to
have a written school discipline, an overall mean score was calculated for each of the additional items.
Further details of the scores can be found in Table 3. Overall, the trend in scores demonstrated that the
subscale item with the lowest scores was the one regarding the comprehensive of the school discipline
policy. Item with the highest scores was the one asking if this school discipline policy is consistently applied.
As shown in Table 3, one may notice that all items got scores above 4, which may be interpreted as an
indicator of the fact that school discipline policy is quite good (good quality and usability).
Finally, a total quality of written school discipline policy score for each respondent was obtained by
summing the scores of individual items. Out of a possible score of 5, indicating a higher perceived level of
school discipline policy’s quality and usability, the mean ± SD score was 4.2 ± 1.38.
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Table 3
Descriptive Statistics on Written school discipline
Yes

No

N (%)

N (%)

Having a written school discipline policy

98 (96.1)

4 (0.98)

Subscales

N

Mean (SD)

Is it comprehensive?

102

1.04 (0.2)

Is it clear?

96

4.03 (0.99)

Is it consistently applied?

95

4.29 (0.92)

Is it widely publicized among administration team, staff and families?

96

4.09 (0.9)

School discipline policy’s quality and usability

102

4.2 (1.38)

Response range for subscales 1–5.

2.2.4.3 Effectiveness of existing discipline practices and policies
An overall mean score was calculated for each of the items. Further details of the scores can be found in
Table 4. Overall, the trend in scores demonstrated that the subscale item with the lowest score was “School
discipline programs have been in reducing problem behaviors in your school?”. Item with the highest score
was “School practices have been in supporting students with socio-emotional and behavioral needs?”
Finally, a total Effectiveness of existing school discipline practices score (items 1, 3, 4) and school discipline
policies (item 2) score for each respondent was obtained by averaging each participants’ responses.
Table 4

www.pbiseurope.org

Descriptive Statistics on the Effectiveness of existing school discipline practices and policies
Subscales

N

School discipline programs have been in reducing problem behaviors in your 101

Mean (SD)
3.61 (0.92)

school?
Policy discipline guidelines have been in guiding schools to reduce problem

101

3.56 (0.92)

103

3.81 (0.97)

School practices have been in supporting students with socio- emotional and 103

3.86 (0.95)

behaviors in schools?
School practices have been in reducing problem behaviors in your school?

behavioral needs?
Effectiveness of existing school discipline practices

103

10.13 (X)

Effectiveness of existing school discipline policies

101

3.16 (X)

Response range for subscales 1–5.

2.2.4.4 Professional development training
The frequency of receiving training on school discipline programs was initially assessed. For the cases who
reported to receive training on school discipline programs, an estimate the number of in-service training
hours was assessed. Further details of the scores can be found in Table 5.

Table 5
Descriptive statistics on professional development training
Yes

No
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N (%)

Receiving training on school discipline programs

Estimated number of hours

2.2.5

N (%)

37 (38.5)

59 (61.46)

N

Mean (SD)

30

50 (40.48)

Current limitations on promoting positive learning environments (include Table 6)

An overall mean score was calculated for each of the items. Further details of the scores can be found in
Table 6. Overall, the trend in scores demonstrated that the subscale items with the lowest scores were
[give examples of items]. Items with the highest scores were [give examples of items].
Finally, a total limitations on promoting positive learning environments score for each respondent was
obtained by averaging each participants’ 5 responses.

Table 6
Descriptive Statistics on Current limitations on promoting positive learning environments
Subscales

N

Mean (SD)

Lack of or inadequate number of personnel with expertise in schoolwide
prevention (e.g., school counselors, school psychologists)
104

3.08 (0.81)

Lack of or inadequate teacher training in preventative positive-based
classroom practices
104

2.39 (1)

Lack of or inadequate supports within the school to help specific students with
socio-emotional and behavioral needs?
104

2.56 (1.02)
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Likelihood of complaints from families
103

2.3 (0.94)

Lack of or inadequate time for collaboration among staff

104

2.34 (0.87)

Limitations total score

104

11.54 (X)

Response range for subscales 1–4.

2.31

We got many additional comments from our respondents to the questionnaire, considered important by
them for creating positive learning environments with emphasis on schoolwide discipline prevention and
student socio-emotional supports. Few of these comments, representing potential measures and actions
to address schoolwide prevention, are rendered below:


“Encouraging parents to work in partnership with teachers, strengthening positive attitudes towards
school and work”.



“Developing partnerships with local institutions - police, gendarmerie and NGOs in order to create
safe environments, without danger to the physical and psychological integrity of students”.



“Conducting diverse activities adapted to the school environment, specific to the frequency of
events / forms of violent manifestation with direct involvement of pupils, parents, school counsellor
in cooperation with NGOs, public institutions.”



“Students to propose measures to be taken when indiscipline acts take place”.



“Extra-curricular activities to raise interest and help them socialize and collaborate. Role games.”



“The disciplinary methods available to teachers are extremely low and conditional on pupils' status.
Students have many rights and few duties. The only method of sanctioning is to reduce the note to
wearing.”
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“Families of more involved students and a constant connection with school.”



“Monitoring student activity, facilitating communication, meetings with representatives of the justice
system, and setting up a school intervention group.”

2.3 Focus Group Interview Results
With a view to identify the current school needs concerning the efforts to prevent school indiscipline and
to create a positive school environment, meant to facilitate learning, the interview was attended by 5
people from different backgrounds, respectively 3 school inspectors, who monitor school discipline in
various schools, 1 director of a secondary school with students aged between 3-15 years old and a school
psychologist.
The people who attended the work group interview are aged between 42 and 55 years old, 4 of them are
women and one is a man, they are people with a rich didactic experience who have held throughout their
didactic career various roles (director, teacher, head teacher).
The participants have been holding their current position for the following periods:
-

Between 2 – 5 years - 2 people;

-

between 5 – 10 years - 2 people;

-

>10 years – 1 person.

The professional experience in the educational field of the people interviewed is the following:
-

Between 5 – 10 years – 1 person

-

>10 years – 4 people.

The highest level of formal education the interviewees have attended is:
-

3 people have a Master’s degree;
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2 people have a PhD.

-

All the participants have their job in a municipality (100 000 at 1 000 000 people), respectively in Pitești
city, Romania.

Main priority school needs for promoting positive and preventative learning environments

2.3.1

The main needs that have been emphasized by the participants during the Focus Group are:


increase the number of school psychologists; a school psychologist takes care of a number of 800
children. The big number of students is the reason for which not all children who have certain issues
get to talk with the school psychologist when the situation requires it;



increase the number of hours regarding school counselling and orientation, increase the number of
classes for career orientation;



organise teacher trainings on topics related to school discipline;



courses to train parents, a sort of ‘Parents school’ which involves the collaboration between parents
and school, with the active participation of parents in school activities, to help them manage certain
situations of indiscipline of their own children;



involve students in extracurricular activities in the sports field or scientific field in which the students
are valued, they learn what tolerance is, what competition is;



Organise common activities between students – parents – teachers – school psychologist;



organise educational projects of partnership attended by students together with the local
community: school – church – police, etc.;



at the beginning of the school year or semester there should be a meeting between the head teacher
– parents –students in order to choose the topics for the homeroom classes by mutual agreement;



allow moments of relaxation during classes, especially for young learners.

2.3.2

Existing practices for supporting schoolwide discipline prevention and positive learning
environments
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Practices that the participants in the Focus Group declared that already exist in their schools in order to
prevent school indiscipline and to support positive learning environments are:


sanctions foreseen as a consequence of indiscipline; such a sanction is to lower the conduct grade
at the end of the school year. However, the measure of lowering the conduct grade is not always
efficient and it does not lead to the improvement of the inappropriate behaviour of an undisciplined
student;



the actors involved in education should actively assume their roles, internalise such roles;



the necessity that various educational factors collaborate in order to prevent inappropriate,
undisciplined behaviour of students;



establish some common values of school, which lead to the development of a positive behaviour;



assertive communication within the classroom in order to know the students as well as possible
and to understand what upsets them, which are their frustrations, the reasons which might lead to
inappropriate manifestations from them;



students are explained what they did wrong, what sanctions they risk when they don’t comply with
the rules and norms;



students are treated correctly, without discrimination.

2.3.3

Important teacher training topics for promoting schoolwide prevention and stronger socioemotional supports

During the Focus group discussions, the following topics and themes have been suggested as being
necessary and useful:


efficient didactic communication for teachers which involves modules on assertive communication,
empathetic communication – indiscipline is born out of frustrations;



the psychological-pedagogical training module in faculty is not enough for teachers. It is necessary
that this psychological-pedagogical training module be reshaped, comprise a bigger number of hours
and more practical applications in this respect for future teachers;



train the head teachers so that the topics during homeroom classes comprise information from
various subject matters of interest for students, adapted to their needs – Biology topics, school
legislation, topics belonging to the new education, legal education, education for tolerance,
education for and through values, esthetical education, education for democracy;
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exchange of good practices between teachers on topics concerning the prevention of school
indiscipline;



classes to assume the roles of each actor involved in education: student, teacher, head teacher,
director, school psychologist;



courses for teachers on stress management;



courses for the development of life skills within students;



courses on information management so that the teachers be updated with the ways to approach
indiscipline situations that appear within the classroom and within the school, as organisation;



a program to prevent school indiscipline, a program to promote a positive behaviour of students;



prepare an educational portfolio for each student, meant to help the teacher know the student
better;



prepare a head teacher’s agenda which contains relevant information about the student, about
his/her family situation, about the social-emotional development of students.

6. Main Conclusions
[Describe main conclusions on the existing needs of your context based on the above findings as well as
the literature review conducted in D1.1 (see last question) (1 page)]

The school environment in the assessed schools from the Argeș County, evaluated through the opinions
and points of view expressed by teachers, school principals and school inspectors who participated in the
survey and Focus Group is not severely affected by indiscipline or is not affected by extreme indiscipline.
However, the indiscipline deeds exist, their number is high and school indiscipline is a real phenomenon
that cannot be denied. Hence the preoccupations at a national level of teachers and school decisionmakers to address it efficiently. Therefore, SWPBS is strongly needed and we hope it will support
efficiently the involved schools to create a positive school environment and to promote schoolwide
prevention and stronger socio-emotional supports.
The stakeholders participating in the Focus Group appreciated that the phenomenon is growing in all
Romanian schools, not only in the ones from the Argeș County. Thus, the extension of the SWPBS
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nationwide (if possible) would be a real benefit for students, teaching staffs, school environment in
general and the whole community.
The SWPBS idea and approach have been received extremely well in all schools of the Argeș County where
we presented it.
They have provided us with valuable ideas and suggestions on what it should be done to address
indiscipline in school and efficiently fight against it, but they have equally pointed out that the actions of
the school and staffs are limited by the inflexibility of the curriculum. The most relevant ideas regarding
actions and interventions that could improve the current situation (which were the most frequent ideas,
as well) are rendered in the following lines:


There is lack of sufficient funding for teaching materials and consumables for specific (extra) lessons
with the envisaged topic (reducing indiscipline and promoting positive and supporting environment
in school);



There is need teachers to acquire specific skills to handle the phenomenon, they must be trained
through specialized courses in order to reduce / stop bullying and indiscipline in school; topics of
interest could be: family-school and child-school relationships; communication, mutual acceptance,
learning tolerance attitudes, how to acquire social skills;



There should be implemented violence prevention activities in the school environment in partnership
with competent institutions, promotion of role models and examples of good practice as a leisure
time alternative;



There is also lack of clear and correct rules applied consistently;



There should be assured a close/closer collaboration and bond between school with family and also
greater responsibility for the family regarding its involvement and empowerment in children's
development, in order to prevent indiscipline (creation of the so-called “School-Family Partnership”).



There is a need for students who are undisciplined or commit indiscipline acts/deeds to be counseled
and receive emotional support;



Non-didactic staff and parents should be trained on how to manage/deal with indiscipline cases;
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Appendix 4
Questionnaire for key stakeholders

Consent for Research Participation

The [Name of the Organisation], participates in a KA3 Erasmus Program: School-wide Positive Behaviour
Supports (SWPBS), which aims to establish an inclusive non-discriminatory social culture and necessary
socio-emotional and behavioural supports for all students in a school across four European countries
(Cyprus, Finland, Greece, Romania).
Part of the project is to conduct a needs analysis on the existing national policy and practice affairs
regarding school discipline prevention and student socio-emotional supports. This needs analysis aims to
identify current efforts taking place in your country in establishing preventative and positive school
practices for supporting student socio-emotional behaviors for all students. As part of this needs
assessment you are invited to fill this questionnaire. Cross-country analysis of these data will allow
countries to identify similar challenges and to learn from other policy approaches. This questionnaire
should take approximately 15 minutes to complete.
Confidentiality
All information that is collected in this study will be treated confidentially. While results will be made
available by country and by type of school within a country, you are guaranteed that neither you, nor your
school or any of its personnel will be identified in any report of the results of the study.
Voluntary participation
You may choose not to participate in this research. If you choose to participate, you may stop at any time,
without any consequences. By participating in this study, you can contribute important information of the
current needs in your country about school prevention and positive learning environments. We can, then,
share this information with the EU and other Working Groups of the European Commission.
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Questions
If you want further information before completing this questionnaire, please contact [name and contact
info of the researcher].

Confirmation:
I agree to fill the questionnaire. The purpose and objectives of this research were clearly explained to me.
By proceeding to fill the questionnaire, I give my consent below to participate in this study

Name:

________________Signature: ________________ Date:

____________
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Appendix 5
DEMOGRAPHIC INFORMATION
Please answer the following questions in the spaces provided, circle or tick the most appropriate options.
1. Participant Number (Put the abbreviation Initials of the country and the questionnaire number, e.g.
CY01): …………..
2. Age: ……
3. Gender
Please mark one choice.
□ Male

□ Female

□ Other

4. What is your professional background?
Please mark one choice.
□

School principal (headmaster) of primary school

□

Inspector of primary school

□

Other

(please specify)

5. How many years of experience have you had in this current job?
Please mark one choice.
□

<1 Year

□

2-5 Years □ 5-10 Years

□

>10 Years

□ 1-2 Years
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6. Work experience in Education (optional):
Please mark one choice.
□ <1 Year

□ 1-2 Years

□ 2-5 Years □ 5-10 Years
□ >10 Years
7. What is the highest level of formal education you have completed?
Please mark one choice.
□ Bachelor degree
□ Master’s degree
□ Doctoral degree
□ Other

(please specify)

8. Which of the following best describes the community in which your school is located?
Please mark one choice.
□

Village, or rural area (fewer than 3 000 people)

□

Small town (3 000 to about 15 000 people)

□

Town (15 000 to about 100 000 people)

□

City (100 000 to about 1 000 000 people)

□

Large city with over 1 000 000 people
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Appendix 6

VIEWS ON SCHOOLWIDE DISCIPLINE PREVENTION
Circle a number in a scale from 1 to 5 to show how often you believe the following incidents are taking
place in schools.
Number 1 refers to incidents that happen in a very low frequency (i.e., never or once in a year) whereas
number 5 refers to incidents that happen in high frequency (i.e., several times a day).

9. Behavioral Incidents

Never/

Several

Once a

times a

year

day

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

a. physical conflicts between students
(e.g., hitting, pushing, fights)
b. verbal conflicts between students (e.g.,
swearing, calling names, comments related to
racism/sexual orientation)
c. psychological conflicts between children (e.g.,
exclusion of a student from the team, spreading
negative rumors)
d. cyber bullying by using technological means
(e.g., mobile phones, computers, social media,
etc.)
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e. Student tardiness (arriving late in school, coming

1

2

3

4

5

f. Student absenteeism (being absent from school)

1

2

3

4

5

g. Student substance use

1

2

3

4

5

1

2

3

4

5

i. Physical abuse of teachers

1

2

3

4

5

j. Disruption during instruction (playing with

1

2

3

4

5

late from break)

h. Showing disrespect to teachers and peers (e.g.,
talking back, refusing to work, making negative
comments)

objects, talking with others, not waiting his turn)

10.

Not
applicable

a. Does your school(s) have a written school

YES

NO

discipline policy? (if you circled “No”, please go to
Question 11)
Very low

Great

extent

extent

1

2

3

4

5

b. Is it comprehensive?

1

2

3

4

5

c. Is it clear?

1

2

3

4

5

d. Is it consistently applied?

1

2

3

4

5
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e. Is it widely publicized amongadministration
team, staff and families?

1

2

3

4

5

11. Circle the number indicating how effective you Very low

Great

think…

extent

a. school discipline programs have been in
reducing problem behaviors in your school?
b. policy discipline guidelines have been in guiding
schools to reduce problem behaviors in schools?
c. school practices have been in reducing problem
behaviors in your school?

extent
1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

d. school practices have been in supporting
students with socio-emotional and behavioral
needs?

12.

YES

NO

Not
applicable

a. Have you ever received training on school
discipline preventative programs?
b. Please estimate the number of in- service
training hours you received

_______________Hours
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13. Circle the number indicating to what extent

Not at all Low Extent

each of the following limits school staff ability to

Moderate

Great Extent

Extent

promote positive learning environments:
3
1

2

4

1

2

3

4

1

2

3

4

emotional and behavioral needs?

1

2

3

4

d. Likelihood of complaints from families

1

2

3

4

1

2

3

4

a. Lack of or inadequate number of personnel with
expertise in schoolwide prevention (e.g., school
counselors, school psychologists)
b. Lack of or inadequate teacher training in
preventative positive-based classroom practices

c. Lack of or inadequate supports within the
school to help specific students with socio-

e. Lack of or inadequate time for collaboration
among staff

14. In the space provided below, please put down additional comments you consider important for
creating positive learning environments with emphasis on schoolwide discipline prevention and student
socio-emotional supports.

Thank you for your time!
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Appendix 7
Focus Group Interview Protocol
Welcome and Instructions

Facilitator:
1. Welcome: ‘Welcome and thank you for agreeing to participate in this focus group. You have been
asked to participate as your point of view is important. I realize you are busy and I appreciate your
time.’
2. Brief Introduction: ‘This focus group discussion is designed to assess your current thoughts and
feelings about the needs around schoolwide discipline prevention and existing student socioemotional supports. The focus group discussion will take no more than two hours. I am going to ask
you some questions about your experiences and views on this topic. I hope these questions will
stimulate discussion amongst you. I will not contributing to the discussion, but I’ m here to moderate
the session by keeping track of time and making sure that all of the issues in which we are interested
are discussed. You can ask me to repeat a question if you need to, but apart from that, I will
contribute as little as possible.’
3. Anonymity/ Confidentiality: As part of our aim in collecting data of high quality, we have found it
helpful to make recordings of session. Review of recordings usually furnishes us with more
information that might be helpful for identifying key challenges and problems that you face. Despite
being taped, I would like to assure you that the discussion will be anonymous. The recordings will be
kept safely in a locked facility until they are transcribed word for word, then they will be destroyed.
The transcribed notes of the focus group will contain no information that would allow individual
subjects to be linked to specific statements. May I tape the discussion to facilitate its recollection? If
you are in agreement, you will need to sign where indicated in the consent form.’
4. Ground rules:
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o

‘The most important rule is that only one person speaks at a time. There may be a temptation to
jump in when someone is talking but please wait until they have finished. However you do not have
to speak in any particular order.’

o

‘You should try to answer and comment as accurately and truthfully as possible. I and the other
focus group participants would appreciate it if you would refrain from discussing the comments of
other group members outside the focus group. If there are any questions or discussions that you do
not wish to answer or participate in, you do not have to do so; however please try to answer and be
as involved as possible.’

o

‘There is no right or wrong answer. When you do have something to say, please do so. You do not
have to agree with the views of other people in the group. There are many of you in the group and
it is important that I obtain the views of each of you.’

5. The facilitator hands in the Consent form: ‘According to research ethics guidelines all focus group
participants must give their consent before participating in the discussion. Please read the details of
the procedure to make sure you understand the essence of the focus group and what participation
requires. By signing the consent form you certify that you have read and understood the information
in the consent form and you give your consent to the following procedure.’
o

‘Does anyone have any questions? ( the facilitator answers questions that may arise).

6. The facilitator hands in the demographics form: ‘Now please take a few minutes to fill this
demographic questionnaire. Please do not write your name on it.’
7. Then the facilitator switches on the recorder: ‘OK, let’s begin’.

Focus Group Interview

Warm up: ‘First, I’d like everyone to introduce themselves. Can you tell us your name?’
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Introductory question: ‘I am just going to give you a couple of minutes to think about your experience
around schoolwide discipline prevention and existing student socio-emotional supports. Is anyone happy
to share their experience?’

Guiding questions:
1. What is the most pressing need in schools to promote the socio-emotional and behavioral needs
of all students?
2. What school practices are in place for supporting schoolwide discipline prevention and positive
learning environments? Are these practices effective or not?
3. What are the biggest barriers to promoting schoolwide prevention and stronger student socioemotional support?
4. What teacher training topics are important for promoting schoolwide prevention and stronger
socio- emotional supports?
5. What other factors not included in this discussion do you believe may affect school discipline
prevention practices and student socio-emotional support?
6. Concluding question: ‘Of all the things we’ve discussed today, what would you say are the most
important issues you consider important about creating positive and preventative learning
environments?’
7. Conclusion: ‘Thank you for participating. This has been a very productive discussion. Your opinions
will be a valuable asset to the project. We hope you have found the discussion interesting. If there is
anything you are unhappy with or wish to complain about, please contact the [Insert Info]. I would
like to remind you that any comments featuring in this report will be anonymous. Before you leave,
please hand in your completed demographic questionnaire.’
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Appendix 8
FOCUS GROUP: Participant Consent Form

Principal Investigator: [Insert Name]

INFORMATION SHEET:
The [Name of the Organisation], participates in a KA3 Erasmus program: School-wide Positive Behaviour
Supports (SWPBS) which aims to establish an inclusive non-discriminatory social culture and necessary
socio-emotional and behavioural supports for all children in a school, across four EU countries (Cyprus,
Finland, Greece, Romania). Part of the project is to conduct a needs analysis on the existing national policy
and practice affairs regarding school discipline prevention and student socio-emotional supports. This
needs analysis aims to identify educational stakeholders’ needs around schoolwide discipline prevention
and existing student socio-emotional supports. As part of this needs assessment you will be asked to
participate in a focus group and answer structured and open-ended questions. This focus group will take
approximately 2 hours.

What does taking part involve?



Participate in a discussion group that we will be asking you to describe your experiences regarding
school discipline prevention and student socio-emotional supports. We are interested in both what
worked well or not. This group is made up of key educational stakeholders (e.g. school leaders,
inspectors and policy-makers).



We will then ask the group to draw on those experiences to identify some key issues that should be
addressed in the project implementation. This might include suggestions for improving services or
examples of good practice that could be built on in the future.
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The group will be run to provide everyone with the opportunity to speak on the different issues
raised. However, if you don’t feel like speaking at any point you can just sit and listen. Most people
find the experience of taking part in a discussion group interesting and stimulating. However, you are
free to take a break at any time, or to withdraw from the discussion altogether, should you wish to
do so.



Your responses will be kept in the strictest of confidence and will be available only to the researcher.
No one will be able to identify you when the results are reported and your name will not appear
anywhere in the written report. Please do not share other people’s identities or responses from the
focus group with others to maintain the anonymity of the participants outside of the focus group.



If everyone who volunteers to take part agrees, we would like to record the discussion. The recording
will only be used by the guideline group and their research staff (for example to check the detail of
specific issues discussed) and will not be heard by or made available to any third party.

What should you do now?
-

If you need more details about the discussion before you decide, please feel free to ask the principal
investigator who can answer any queries you have.

-

If you are happy with the description of the project and want to take part, please sign the consent
form and return it to the principal investigator.

-

If you do not, after all, wish to take part, please tick the appropriate section of the reply form to let
us know.

Consent to Participate
Please tick the following boxes if you agree
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□ I acknowledge that I am at least eighteen years old, and that I understand my rights as a participant as
outlined above.
□ I acknowledge that my participation is fully voluntary
□ I agree, the principal investigator to record the discussion.

If I am uncomfortable with any part of this study, I may contact [Insert Info] at [Insert Info]

Name: _______________________________________________________________________
Signature:

___________________________

Date:____________________________
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Appendix 9
FOCUS GROUP: DEMOGRAPHIC DETAILS QUESTIONNAIRE

Please answer the following questions in the spaces provided, circle or tick the most appropriate options.
15. Age: ……

16. Gender
Please mark one choice.
□ Male □ Female

□ Other

17. What is your professional background?
Please mark one choice.
□

School leader

□

Inspector

□

Policy-maker

□

Other: (please describe) _______________

18. How many years of experience have you had in this current job?
Please mark one choice.
□ <1 Year

□ 1-2 Years

□ 2-5 Years

□ 5-10 Years

□ >10 Years
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19. Work experience in Education (optional):
Please mark one choice.
□ <1 Year

□ 1-2 Years

□ 2-5 Years

□ 5-10 Years

□ >10 Years

20. What is the highest level of formal education you have completed?
Please mark one choice.
□ Bachelor degree
□ Masters degree
□ Doctoral degree
□ Other

_________(please specify)

21. Which of the following best describes the community in which you job is located?
Please mark one choice.
† Village, hamlet or rural area (fewer than 3 000 people)
† Small town (3 000 to about 15 000 people)
† Town (15 000 to about 100 000 people)
† City (100 000 to about 1 000 000 people)
† Large city with over 1 000 000 people

Thank you for taking the time to complete this questionnaire

